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ABSTRACT A

-~ ,'M : - ” re

- ; The purpose of thls practlcum was to develop
| 1nstructlona1 materlals and test whether they éghld

improve 1mag1natlon and creativity in fourth, fifth,
3 and sixth grade‘elementary schoo% 9hildren in s
conjuﬁgtionlwith a teacher training program.

ﬁaterialé were developed and teachers took ;art in P

a series gf training sessions. The program was testqu
through a pilot project in two'élemenﬁéry schools in-
volving five experimental classes and five control
classes. A pre-test, posf-test control group design

was. utilized. !

/ Analyseé;gf the results showed that the children
in the experimental group made-significantly greater
gains in nreative atilities as measured, when compared

to dhildreﬁ'in.the control group.

/
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b : '~ INTRODUCTION
: . ,

The flrst sectihn.of this report deVelops a

_theoretlcal base for the. proaect.A It d1scusses the‘ '

e

s e~‘need to provide educational experiences that encourag
and‘deyelOp imagination and creat1v1ty in chlldren.
This part of the report also deals with the process by f
which'the educational problem that needed solution was |

.identified and diagnosed in the Island Trees School \ . ; ‘
District. (There was’inadequate provisioanor children |
,to express themselves creatlvely ) An outline of the
methodology that was employed in carrying out . the ' ?

Maxl IT Practicum is provided with a breakdown of the

four major stages: De81gn. Production, Implementatlon.

and Evaluation. - e . — <f’

In the next section of the report, the Design

.Stage is explained. The procedures used in getting the/
pro ject accepted by administrators 1n the dlstrlct are
{

described. Several hypotheses Whlch served as the bases -

for initiating the project are listed along with the

~
creative abilities that the program would seek to ' .
develop in the ‘children. The.basic design 1nputs that _ ¢F
; o , ;o . >
(V) - N ) v .\
- " . ’ .
. ) ’ ... )
12 ‘ - »
= ) L] ‘ -
. ) \




Nz

™ B

were con51dered 1mportant 1n thls stage of the progect
',{deveiopment are dealt with in th1s part of the report.
wThls 1ncluded the fundlng of the proaect the operatlomal

g.;‘ p1an.1ng. the drstrrct's 1nstructlonal prlorltles. the§

"characterlstlcs of the students. the content of the

¥

'"jprogram, the needs and deS1res of the communlty. and the_

_.proaect goal and obJectlves for the teachers, students.

[

uand atthor.a A ratlonale for the se1ectlon and use of

: _'the pliot proaect in the development process is . deta11ed.;
o H . ;f,z, . : v

L ]
v

e Throughoﬁt the next,section of the feport,.the"ways‘
in'which the‘materials werepdeveloped,'pretested and
S idesigned for use in the project\are explained. An
overvieﬁ of the program with‘its broad use of4varied-
‘technlques fgr encouraglng 1mag1natlon and creat1v1ty

i . ¢

- ﬂtnrough drama, dance. art muS1c. and wrltlng. 1s-

. presented w1th a descrlptlon of the components that were

R : ;
developedm % #wﬂmm* —
- N ”“h .

\ ’ ) - F

‘~for the teanhers is dealt with'in the next sectlon of the,

report. Each of the six sessions of the 1nserv1ce course

is described and the activitles in which the teachers
‘ engaged. during these meetings are discussed. Here, in

N R f

i) -

ERIC

The proCedufe'for implementing’the”training.sessions.} J;

P e Sl T




‘these pages, tﬂe~reader e%n £ind -how the'ccmponents'of
the program were used in conaunctlon ‘with the course
content and the activitiessthat evoke creatlve express1on.

Toplcal outlines are provided for these WOrkshop sess1ons.

The~Evsinatiqn‘Stage provides a'deseription of how

- the project was assessed. A descriptidnuof the Torrance
S

. | ‘ .
information describing the validity and reliability of ™~

;Tests of Creative Thinking is presented aleng‘with .

5 o N . .
the instrument. . The procedure for selecting and rating

.samples of stﬁdent work in art and writing is discussed

in this section of the reporg. 'There'is|a1so a deseriptionv*
_ o \
of the process by which the program matérials were

evaluated through lassroom visits and teacher logs.

Several pages are devoted to an explanation of

Vﬁhow-the obJectlves of the pro%eet were met. A description
of the teacher par icipants is 1ncluded he§§.
\ . $“ : .
- The results of tpe project are presented in the section
follow1ng the Evaluation Stage. Data are arranged 1n.tah&es
and'summary statementsd{e included which emphasize what

the data strongly indieatis.

(vii)

i4




for effecting change, a number of strategies that were

e - . - -Vll.

Some of the project’'s limitations ahd difficulties

=y

are set forth along with some questions which suggest .

further investigation. .

In the bart of the report dealing with the procedures

implemented for the purpoée of local and regional

-

~ dissemination ‘of the program's innovative aspects are

; described. A list is provided of educational organi- .

zations and agencies that were contacted for.this purpqse. g

The appendices coﬁgist of footnotes and a‘bibliography;f
SQpﬁorting documents concerning the gfant, inservice
course, and scoring of the TT&@Q copies of the TTCT,
a table of randomly selected numbers used in the ¥
4ée1ection éf the Torrance’Tests to be sééred,from the
control group, photographs,of samples ¢f student drawings
on the TTCT Figural Pre-test, data and information about *
the teacher ratings of student art and written work, a o

3 "E,*g £ - . . - )
sample teacher log and %écord of incidents, components of

the program (delivered to Nova University in April, 1975, -
by the~éuthor). documents concerning pro ject dissemination

and letters from practicum observers. .

(viii)

-
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'GENERAL PERSPECTIVE

In recent years creativity has been a ma jor cpncern

of the author, this interest fostered by my'gener 1 desire

to recognize and provide for individual differen es of
students in Iy Schooi district along with an ex anding
concept of giftedness that I developed 1n teaching '

‘courses on the glfted chlld‘for twelve years 1 the

Graduate School of Education at Brooklyh College. ' *

Creat:vity is a part of the generai human heritage,
though it frequently is buried, lost or inhibited. We
have to seek new ways to uncover and realize it. oIn ]
general, schools have done llttle to de31gn curriculum
~experiences and educatlonal programs that encourage and~\
develop creat}v1ty_;n children. This lack of concern in
developiné creative abilities® is reflected in the’ kinds
of activities and assignmente teachers'initiate,win the
kinds of questions, tests‘andlother eva¥native'procedures
they use, and in the methods of instruction used at all
'levels. from klndergarten and through Graduate School.
Emphasis contin#es to be placed on the cognitive SklllS,
thus rewarding convergent benavior Whlle;d;scouraglng

~divergent thinking. The fact is that educators often

16
1
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aetiveiy employ techniques"Which'prevent children from °
releasing creative expression.

L = @

wggt compounds “this problem is’that now,_more than e

~-

ever before, there is a compelling need for schools to

turn out people who will be frontier thinkers, who can
h;make discoveries, whofcan find more adequate solutions

‘ta world problems. More than ever before, we need men ./
and -women who can adapt and ma1nta1n sanity Lﬁ this age /
v . y /

of acceleratlng change. o : )

Recognlzlng that educational probl?ms of this

vary from region

7

to reg;on, from district to dlstrlct. from school to

nature and their potentlal solutlons

to verlfy the exlstencé of this problem 1n the Isi&qd
Trees School Dlstrlct and then to determlne an apgropr ate
procedure for dealing with it. Questions that needed
be asked &and alternatlves that needed to be explored
were identified. .

L]

IDENTIFICATION OF TﬁE PROBLEM THAT NEEDED SOLUTION
, N

Cooperative Review Service (CRS)

Ehe'Island'Treesischodl system recently took part in

%




el
an ektensive Cooperative Review which was carried out by“ ///////
a feam'of officials from the New York State Education |
Department anfl the total Island Trees COmmunitj. Meetings :

and interviews with teéchers. administrators, studenté/énd

parents, together ﬁith examination of the curriculum,

revealed strengths, and weaknesses of the instructional

program as perceived by these groups. Data Was gathered

at different grade {levels over a period-of several months. s
A report was preparedd which woulq.pr;vide some direction
for improviﬁg the dibtrict's educational operation. |
One seqtién inéihded in ‘the summary repbrt submitted by
the New York State Edycation Department revealéd that
theré'was inadequate provision for children to Fxpress'
themselves' creatively. | Specifically, it péferred to a
1ack,df the usekof‘imaginatioh and'creative thinking by
many children“as shown in their classroom performance.

It said:
/

»Much 6f the teaching is rigid and too “dirécted,
allowing little creativity. Textbooks and workbooks
dominate the program. A variety of learning modes




that encoqréée free” expression would be helpful.“i s
/, L] . .
/ S
"The .report goes on to recommend that,

"Stwients should be encouraged to discover for
themselves the avenues of their personal expre881on.
The teachers should try to eTlicit the maximum
individual uniqueness. Students should be encouraged
to make expregssive use of their own experiences, not
treated as empty vessels to be filled with techniques
and knowledge. There is an evident need for commit-
mient of the total staff to the improvement of the
curriculum in_tHis respec% and of the total school

environment. n2

Diagnosis of the Problem

The instructlonal staff of Island Trees was thq %gufce
of a great deal of 1nformat10n about thlsjpartleular ‘
problem and %Pout changing eﬁphasis}%@i;v%%ain sub ject

L
areas. i

An analysis and interpretation of the.information that
had been gafhered regarding the history and pfdbable causes
of the problem‘wes carried out.

‘ ¢
ThlS examlnatlon revealed that there was often a

lack of opportunity for children to employ creative
t@znklng techniques as teacher concern co tinued to be
.placed on subject matter content, with rewards given for

conformity of student behavior and thought.

TThe University of the State of New York, [The State
Education Department, Cooperative Review Service,
Albany, New York. CRS The Instructional Prqgram in
Island Trees Fublic Schools, p. 5.

ibid. p.60
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The GRS report provided the necessary focus on the

¥

nature of the educational problem as it existéd and the

corrective measures that should be undertaken.

v

outline of Methédolégy Empgoyéé in doing the- Mdxi IT

Practicum -

.

- In
process
| ' I.
I1.

IIF;

Iv.

Ky

order tb deal with the problem, an overall
covering four major stages was developed.
Design

Production of materials

Impleméntation '

4 .
Evaluation S
. e 3:
il

The Design ?%age invol?ég'two phases:

-A. Project généfatian and selection

B. Basic design inputs

The Production stage involved four phases:

A. Building preliminary components’
"B. Oveﬁview of the program

C. Comﬁoﬁents of the program

D. Use of the program

.
¢




A v

The Implementation stage involved two phases:
| A. TInitiation of the project: The Program

. il ‘
' ' (materials, activities, components)

B. The Inservice Course

\

The Evaluafion stage involved three phases:
A. Torrance Test of Creative Thinking '@%ﬁ“?
“Pre- and Post-Test
B. katings of samplég of student
work Al | : .
C. Assessement of Program Materials
1. Classroom‘visi%s'
2. Teacher Log§ aﬁd

Record of Incidents

) e RO
)
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fr_ out the’ pﬁQJect.

RS
.

'y - 5 ® -
LN - ! " @
. . o

.4 +.® 1! DESIGN STAGE

. Yo Lo o . - : i
A. Eﬁqﬁeét“Generatipn and"Selection ..

N

| ‘6 » - ;
\ . P4

n .
As D;strlct Dlrectﬁ; of Sclence Educatlon K—12 I

v

‘ generate?&gnd selected the progect. 1dent1f1ed hlgh o

priority needs and recrulted the faculty o carry

-

\‘ )
In selectlng the progect I flrst made sure  that

1t met the ﬁrlorltles of the school dlstrlct. These -

werexéxplored with- those respon81ble for both 1mmediate

and long range goals of the schools in whlch the

pro ject would operéte. Prlorltles were establlshed

and artlculated at meetlngs w1th central admlnlstratlon.

bullding pr1n01pals, and staff. g

Political instability in the district made this part
of the-tésk extremely difficﬁlt. The fact that the district
employed four dlfferent men in the pasitlon of "Superintend-

ent of Schools" within a one perlod of tlme made for poor

pontlnulfy even in securlng agreement.of the need for

r
[}

23
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change. T récognized that the intéfnal céﬁditiohs of
adm1nistrat1Ve 1nstab111ty would make 1t ex%remely
"difficult to begln a new, long term 1nstructlonal

.development project.

P |

In this climate, a decision about curriculum
'] . o )

design made’one day, no matter how valid, could.be over-

" ruled in the next. To reduce the'possibility of projéct
.abandonment I maintained a steady dlalogue W1th centralt
administration about the potentlal 31gn1f1cance of thls;
project in relation to instructional 1mprovement within

" the district. .

»

I met with ;géh superintendent shor®ly after his
appointment and succéssfully obtained written commitment
1o support the proaect, which av01ded the p0581b111ty
of sudden project cancellation by admlnlstratlve fiat.
In part, the securing of é N.Y. State EQucation
_Department‘project grant enabled me to gain and

continue this approval.

f

I checked the existing administrative time frame ahq

24
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o found thst for politicdl reasons "immediate results"

Would be requlred. Operatlng under this constraﬁnt, it

became necessary to expedlte development. X

A
L

¢ . : : -

"In the process of making the scqpe of the task ,
lﬂmanageable. I determinedthe consequences of several
tentative solutions, s1nce it was 1noonce1vable to think ' ’ .
there oould be only one proper solutlon and not to
con31der alternatives. I chose a method that could be
subjected to scrutlny based on 1ts'a2tua1 use. With =

full knowledge of the risks 1nvolved..I chose the short
! } o -t
pilot project as the hsgigsolution.'
A p01nt of entry to the problem was determlned :
(developing new instructional materials and tralnlng
* teachers) prior to the initiation of the project.,

’ 1.  Hypotheses:

)

]

. . The project “Developing I%ggination and Creativity
Iin Children” (The Care arqu\Feeding of Creati,vity in
Children - An Inservice&bourse for Educators), was‘based
on a ser1e9°of hypotheses: )
a. That imagination and creaoiv;ty in children

can be nurtured and devgloped

b. That traditional curriculum and course\struotures,

{ . 25 . |




- whichfgenerally reflect'ag emphésis on
eegﬁitioh7and convergent behaﬁior. can bhe
 linked to’sfrateéies and techniques designzq
to release creative expression | . .

. ¢+ That teachers' efforts_can be directed to

- o produce clagspéom envlronments that by design

( will encourage. the release of 1mag1nation andA
‘ _ j>' creative expnesslon _

d. That bmproveménts in currlculum and 1nstructfon

will not “take plade unless stimuli for change

A : are provided .and unless effeetlve procedures
o Mi
» . for change are designed.and 1mplemented .
. ‘ ‘ . i
. 2. Project Premise ' %ﬁ.

¥

The program was designed and built upon the creatlve
potentialitles that exist within children. Those
- potentialltles include the abllity ‘to express feelingsar

and emotions 1mag1%at1vely in many ways, including the

use of oneqor more of the fOllOWlng vehiéles: drawing,”
ﬁpainting. puppetry, ‘creative movement.wfxpressiYehess of
gestures through body. langhage,‘dance. dramaticg.w w
_pantomime, tole playimg in simulated situations, - music,

rhythm, creative writing, poetry. 1magery in language.

and expre331veness in speech., Teachers trained to use a
-




. i X . - . . o
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- - . , .

1 8

vt

P W1de varlety of approaches. strategles and technlques
. 1
should be ablg to stlmulate creatlve expre831on in the1r

" ' \ ’ E -

'ohlluren. .
, ‘ g . B " : - / -
“ ff Both’test and non-test procedures w uld be utlllzed

“*.,,u :u to recogﬁﬁze creatlve behav1or. creatlve thinklng ab111t1es

,,.. . e

) i
and creatlve potent1a1 ih the chlldren. Because they have'”“

been used widely 1n other studles 1nvolv1ng elementary

) school chlldren and\pe . a reaéonabie &egree of; ”}i}m

" ?ﬁ‘ - standardlzatlon and ob3ect1ve scorlng, the Torrance Tests'r«g

-

of Creatlve Thlnklng (TTCT) were selected as a satlsfactory

a2 ..?’f - { T /“

S 1nstrument for use in thls stu R S

”

'f“ Whlle the proéham was fo be measured bn a tradltlonal

N

- ;.;'»‘ -

j T manner by utlllzlng the Torrance Tests of Creatlve Thlnklng

7

i
- ’ i s

would aiso requlre a great deal of sen31t1ve observatlon,

tqrough a Pre Test - Poft Test—Contrdl Group De31gn. it

and evaluatlon in a classroom Settlng that would prov1de
| 'M"‘f' S

" the- chlldren W1th opportunmtles for oreatlve thlnklng and

expresslon. Four ma jor abllltles 1nvolved 1n ithe creatlve

" 'brocess would  be sought-‘~

-
-, N

a. fluency - producing as many 1deas as possrbI

1 ‘«

-geference or to a variety of approaches.or.

'i\ : . .- b, 'flex1b111ty - shlftlng to a new frame of o

%, . categories o A . - ' |

[ . .

7 ;///ﬂ ¢. originality - produging unusual or uncommon ideas,

gett;ngkaway from the obvious
. ) P =, .
d. elaboration - working out the details of an idea
. | z’ : | o . :' ‘
12 c '
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3. The Pilot Proaect _ 3

The pllqt proJect. employlng six weeks for 1nserv1ce
tralnlng of teachers and four months for classroom |
1mplementatlon, was chosen because 1t would yleld results v& _ L

’.&qulckly and save money by 1dent1fy1ng efficient procedures ‘ A

while tralnlng selected faculty members to work in the

- new. program. !
4

The project was-Fimited to five experimentel-classes
and five control classes which included representatlve' o
activities from the prepared areas(of the program;_ The .,
size of thL‘experimental group, 110 students, was chosen
because it would not prevent certain §f%ernat1ves from |
belng tr1ed nor would it produce loglstlcal problems.
It would also be an excellent 1nvestment for a dlstrlct
w1th severe budgetary problems in that it. woula not .
increase the cost of the field test by requ;rlng;many more .
sets of instructional and testingxmaterials than would |
otherwise be réguflred. . )

The use of the pllot proJect 1n the development L “,}
process would also do the follow1ng . : -

a. Test the adequacy of the'ﬁeS1gn and the —_—

1nstructlonal strategles used. and provmdg

relatively fast feedback on the appropriateness

-

L]

L 3




}of.all'aspects'of the»”roject fé objecti#es,'

 instructional strate fies, ccntent' —- for the

target populatlcn pégstudents 4 ;a '

o h: Pern:t training ﬁor members of the teachlng
Lstaff and provide a test for remalnlng faculty.
_coﬂV1nc1ng them whether the outcome would be

—i'woith the effort and whether to become involved o

ﬁcg"Permlt long term econcmles by 1dent1fy1ng those~}

approaches most,llkely_to succeed_ TN

2

B, Ba31c De31gn Inputs

Seven basic inputs were con81dered after the declslon

 was made %o begin the project. They werei (1) the

'characteristics of'thestudents, (2) the desmres and ne;ds

of the community, (3) the 1nstructlonal prlorltles of the
dlstrlcf% (4) content that would bé approprlate to the
scope of the proaect. (5) the project goal and obaectlves.
(6) the fuhding of the proaect. and (7) operatlonal
sequence. | .

1. Characteristics of the students were obtained

through informal and formal discussions with teachers who

were knowledgeable about their skills, competencies,

'backgrounds. interésts."and needs. It was‘learned that

many of the children, insofar as creativity Was~concerneﬂ.

‘ had'characteristiés which differed markedly from one another. .

.29
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Some possessed characterlstlcs which would support creatlve
,( | . behav1or. They were reported to be emotlonallyésenS1t1ve. -
. P 1ndependent in spirit, receptlve to new. 1deas, courageous,
and willing to risk failure and try out somethlng new,
.Others were reported to have questiooable and even detri-
mental characteristics that plgced-too much emphasis on
conformity. They were'willing to accept judgments of
suthorities on mere say-so without evi&e;ce.” Appareﬁtly
they were motivated by other needs, to be obedient, popular,.
and well liked. ThlS 1nformatlon proved to be 1mportant
"in designing and selecting components of the*“program. :ﬁ¢

was used to develop materials for specific children.

2. The general needs of the community were considered

when basic priorities for the project were established.

Onoe‘again I turned to the Cooperative Review Report.
’ As part of the Cooperative Review Service, 947 pareﬁt |
appraisal forms had been distributed. In the first .
section of the appraisal form, parents were asked to state
" what they considered to.be.desirable'educational‘practices. \'
A considerable number of parents indicated that in genersi

they wanted .the schools to enrich thgir chlldren s

educational experiences through more use of spe01al programs :

that would recognize creative abilities apd meeifindividual

needs.

30
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' children to learn.’ What seemed to be centrdl among

wFe ’ /

%"At this p01nt I spught to identify SpeCIflc needs
of the communlty. Through dlscu531ons with PTA members
and residents on various Board of Education commlttees -
I gathered add1t10na1 1nformat10n about the partlcular
competencies and skills that parents wanted their
generallzed SklllS was the capablllty for problem
solv1ng. whlch 1nvolved competencles conducive to

[0

creative thlnklng.

0

fy
H

3, It was ggen that the instructional priorities
of the dlStrlCt, shaped by monetary and'materlal 4..~
constralnts. would make the support of a long term.
multi-faceted program economlcally unsound. Interaction
among groups of people 1nvolved was developed in' order
to spell out, whenever p0331b1e. measurable and clearly
defined goqL?. to make optlmal use of resources and to
allow evaluatlon. feedback and modification of the
procedure. It was determlned by examlnatlon of establlshed
district objectives and dlscu331ons with admlnlstrators
and staff. that‘the objective of the program was
consonant with the ingtructional priorities of the

system.

31
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‘b. A meetlng with parti01pat1ng members of the
instructional staff @E@arranged“to insure that the
content and scope of the program wéﬁid'be academically
souné and that a continuiqg process for updating material

would be included in the overall design.

5. I explained thé goal of the project and, .
’tog?ther with the teachers, determined thé‘objegti&es ' |
for myself, the teachers and the'students. The teachers o
- and I agreed in advance on the approaches that would bé

used over'the‘exfended period of time to assess the

project. Time and cqnd1t10ns°of asessment were arranged

“to the mutual satisfaction of the participants and myself
a. _Proaect Goal -

oo . To improve and develop imagination and

‘‘‘‘‘

, . creat1v1ty in children of fourth, flfth ‘ﬂg-
S \

“  and sixth grades by documenting QA3ns in

T ablllty to be flexible, fluent,

and elaborative.

origlnal.

\

N

W

b. Objectives |
By ijectives of the program were delineated N \-‘. "
for myself and also for the teacher / F\;?\\\\
2 . paftiéipants‘and the children. .ﬁ - N
(1) As project innovator I'unldj : . \\\\
s (a) - diagnosé needs of the partiéipants' )
. a2 §

-
1'7 . . oo s S
A s




- - . invalved“in.the train}ng program
. by “ and ‘prescribe_appropriate activities
(b) establish a relationship with the -
v " five participating teachers in /
order to supﬁort them aé they
: " began tQ'assume'persoﬁél,reSponsi;
bility for their own growth in
skilis and;tephhiéues‘of instruction
(e) sélect and/br cfeate apbfopriate _f
-sequences'pf combinatiqné of indi-
v | ‘ ' , : | ﬁidual effoftﬂand arrangé‘Small
{grOup meétings that would contribute
/ effectively to the personaii
p dgvelopmepﬁ of ali'cgrééppgd
(é) help fheﬂfive teachers develbp and
plén sedﬁpnces of training”expeiiencéq
: assoéiated with the maihfgnance
and growth of skills and ‘téchniques
of'instfuction that facilitétb |
expression of creative abilities
and imaéinatiah'
(e) plan my insér&ice cburse to conform

" with the total district planning

‘,»// ' - ¢ process . \

o “ 33
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-

(f) coordinate the disseminatior of

it . effective improvements that might;

result from tn}s pro ject K

- (ii) As a participant each teachér,woulda
~ (a) injtiate aciivixies and experiences
PP a S de%pribed‘in th%s program with the .
stugenfs_i‘ ;
(b) draw upon 1ié#}ature and research
in the theory and practice of
creativity as provided by the.tapés
gnd guideg which prévide support
1 . - o for impIementa%ion in thgﬁqlaséroom L
(¢), apply knowlddge of the'theory and
| p}éctice-of creative behavior tfo
those _classroom aglivities determined
to be relevant to the development
of creative expfession and imagina-
'tiOn in students |
- ‘5‘ A (d) -establish a classroom environment
conducive to imaginative thinking

and creative expression:

. welcoming children's inquisi-

tiveness;
, 11 S - encouraging children to ggiée
LS ' L . questions and offer divergent .

, i o 34
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opinions and responses; . | J




-

W' (a)

(b)
/ (e)

} B (@)

(e)

-

bfeinforcing children's behasior
which/shdws‘inventkveness.
origlnallty or 1ns;ght; 3{
frecognizing the value of every

' ¢hild's contribution and
promoting thls same recognition
within the chlldren for the
contributions of their]fellows.

(iii) As subjects of the.experiment the children

would: .

express their fselihgs vefbally
(orally and in writing) and non-
verbally'(through dance. ar;. games,
and dramatics)

create characters, action and.

dialogﬁe from stories, pigtures,

experiences or their own imaginations

descriﬁe ways of making toys more
fun to play with )

record and describe sehsOpy P
impressions

dance and move to music and poems

read aloud

L4 3 5 . * . ) v
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6, During the spring of 1974, I submitted a grant
proposal through the Nassau Board,of Cooperative Educational
Services (BOEES) to the N.Y. State Education Department.

" geeking financial support for the project. The decision -
makers within the State Education Department and Naesau
BOCES saw promise in the‘proposal to develop a broad "
program to train teachers to develop imagination, and |
creative expression in their children through art drama,

music.\dance. and creative writing. (See Appendix Section

m)’

In June, 1974 I recelved notice that thls grant o
proposal was approved and that the pilot pro ject would be
fully funded and receive the maximum amount of money
($3.000)'allotted through the N.Y.'State Education
Department'Mini Project.Grant System, Deoision makers
within the Island Trees School Dlstrlct also indicated that
if the V1rtae of the program could be demonstrated it would
gain their support and a commitment to implement it in

gchools within the district.

L

7. I took the instruotional sequenoe and placed it

into an operational format modified to meet the practical
o~ .

1imitations of the system in which it would exist. In'

this phase each ‘instructional component was identifiedj

/




'each training éession.'éach group ﬁeeting'duriné the
implementation stage. the §ohedule for pretesting and

post- testlng. the method fo? keeplng records of student

involvement and the method for collecting student work

samples. The entire combination wgﬁ‘placed,in'a realistic
time frame. Modification would continue during the
entire development and implemehtation process. but

) - changes beyond this point were anticipgted'to be minor.

Planning at this stage took into consideration the

facilities (space and hour§ of.availability for teacher
) ‘ iﬁstrudmion,~classroom space for Students. and capabilitieé
o - for visual presentations). It was also noted ‘that the ° .
number of activities in -the project would depend to a
large extent upon the amount of time avallable for

development of 1nstructlona1 materlals. The ‘time’ avallable

/
was a limiting factor, but in order not to reduce the

o

scope of the proJect. I worked eight weeks durlng the -

summe; of 1974 to continue production-of the. instructional

materials. The $3,000 project grant helped to pay -

galaries and cover.costs of materials.
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- my graduate course\at Bfooklyn College, test them out

"Science Education in Island Trees, I have taught part time

. - II. PRODUCTION OF MATERIALS STAGE

g

A. Building Preliminary’Comppnents ‘

e

In addition to being full-time DiStrict'Direcybr'of

A

for twelve years in the Graduate School of Education in
'_ : -

. . ) - .
" Brooklyn Col}ége. Preparation of the materials was

begun here during the early spring of 1974.

I was able to pretest many of the instructional
components of the program in late'spring,of_the same year

by hdving teachers 1q§fEducation of the Glfted Chlld.“

. in their own clas%fooms. I,v131ted elementagg classes

- prototype materials of the program. I discussed with

in public schools in Brooklyn to observe children using

the teachers their reports on the involvement of the

“children, and problems encountered with certain materials,

Based on this feedback, coénstruction of components of

-

the program, which then would be placed in the instrucfional

”sequenéé for meeting the goals of the project, was carried

- " . . X
out.’ Research, 'planning and constrpction of materials

continued throughout the summer of 1974,

The completed materials were given to teachers of

the Island Trees district during the inservice training

=
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- . p/ . . I . -
stage and the implemenlation stage 6£Jthe project in the - - % -

%

‘ ' autumn of 1974. The program maintained its fléxibiﬁ?ty

- * 4

in that some components were :e@evelqped to accommodate o

'various viewpoints expressed by the teachers during weekly‘.

meetings. These peétingé providedAPapid,bommunication
" and helped to ideﬁti?y gaps, overlaps,and sequehcing ’ _‘ RS

problems in the program. Modifications in the pr§gf§h'v Q}

were then made to meet these specific administrative, T

material, and human constraints.

In order to take advantage of.already available
material the resources of public and college libraries

apd commercially available programs were examined fon

possible use in this project. Most of. the materials were .
considered inappropria?e because of the special needs of
fhe teachers and éhildren involved in the prqject. Audio- /
visual materials to be.used in the instructional components -
were therefore~created for this specific project except

for the use of 44 slides from Alex Osborn's "The Golden

Key to Problem Solving." A bibliography was detailed in

the written guides for the teachers. It included sources

of information about techniques designed to stihulate
greative eXpression-thfough dance, drama, writing, art,

and music. (See Appendix Section I) N o S
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i _ * There was alsb a dollar oonstraint W1th1n whlch the
_program had to operate. Development and implemegﬁation
uerevgeared to the total funds made’auailabie through
the N.Xf étate ﬁducation Department, This Wasithe sole
financial Support'of the‘rroject with the exception that
the Island Trees échool District funded the inserYice

\

training . course.

f

While thqge was some flex1bility in the use of ; J
monies, because the funding support came from an outside
source, there were specific limitations as to how much
could be spent in each area: salaries;“ﬁaterials. and

equipment. ' b

Many hours of researciMWilped to determine which

approaches and techniques might work and which would not.

In order to learn from tH& experlences of others, to find
out what had been tried and what had happenedp I searched
the literature on the subJect of educational programs '

designed to nurture creative behav1or and the env1ronmental
Pty .
conditions that might affect creativity. " For a review of

titles consulted the reader shoulzé{efer to the bibliog-

raphy in Appendix Section I. Three¢ types of particularly -

relevant papers were found in,the,literaturex

.TX1) Studies evaluating programs designed to nurture

-

' =3
. .
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E,creatlve benav1or,,(2) Studles of‘eno,ronmental varlables

>

affectlng creat1v1ty, and (3) Studles of factors that

lnhlblt creatlve thlnklng.

B S

'B 0verv1ew of the Program

This program was Planned to prov1de educators wath
y e
-t e requlslte knowledge and SklllS to enlarge thelr

vunderstandlng %j the nature of creat1v1ty and enhance,_'
encourage and enr1ch thelr use of 1nstructlonal strategles

fto facllltate creatlve behav1or in thelr students.

~The focué'of theiaciivities'was}on'enconraging;
children to act with imagination, which iS“aesnriﬁgboard"
'for creativity. . -Specifically,ifor teachers, the;program

contalned audlo—VLsual materlals and wrltten guldes

s

)

presentlng technlques and 1deas for develonlng 1mag1natlon

in students through the use off creatlve dramatrps, body

v

movement, pantomlme, art, wrltlng,'sensory awareness

exerclses, bralnstormlng, and role playlng. A wide

-y’

'varlety of act1v1t1es was 1ncluded because edunators
Y

cannot predlct Whlch types of tasks Wlll most encourage
andfdevelop a child's'creative functioning._ Some indivi-

duals respond creatlvely to thlngs that they hear, while

, others rise to gréater helg ts 1n response when glven

’ 1 L. * ’ [}
visual stimuli. Some chlldren.are free, 3pontaneous and

Y
‘




bold in thelr thlnklng when permltted to express thelr
1deas in non—verbal forms, but become'paralyzed and
zlmpoverlshed when asked -to express thelr 1deas 1n w0rds. o

'For others. the reverse is true.

ThlS program 1nvolVe& 1J1)ch11dren 1n the productlon
of unusual or uncommon 1deas, in the elaboratlon of these
1deas. and in shlftlng approaches to tasks. Research
1ndlcates that . these klnds of thlnklng are analagous
to the types of mental act1v1ty 1nvolved in recognlzed
Acreatlve achlevement. Although creatlve thlnklng mayu/hjff“
manifest 1tse1f 1n other forms. some of the most 1mportant
;achlevements resultlng from the creatlve thanklng process

have beén produced u31ng these forms.-

1
o

Research ev1dence strongly indlcates a decrement in
creatlve functlonlng beglnnlng at the fourth grade level.
(Paul Torrance, after studx;ng thousands of chlldren. '

concluded that creatlve thlnklng skllLs generafiy reach

S
T is a drop at five when a child enters klndergarten.

one peak of development at about 4% years of age. There //“

follOWed by a steady gain over theunext three years.
Then. near the end of‘mhe third grade or the beglnnlng of
the fourth, at age nlne. youthful creatlvlty drops

3E P. Torrance. Guldlng Creative Talent, Englewood
'Cliffs, New Jersey: Prentice-Hall, Inc., 196 » P.91.

. a2
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| expense of the development of 1mag1nat10n.;
~tra1n1ng»se381ons 1ast1ng th

_They examlned. analyzed. and

o creatlve process-

o
I dld not ‘acéept thls pattern as an 1nev1tab1e part

’1'7"of the grOW1ngwup process but took a. dlfferent v1ew, ‘ ,
ThlS program was predlcated on ‘the bellef that chlldren 72f;77757

"i.;llose spontanelty. orlglnallty, and cur1031ty because~‘

\

empha31s is placed on t elr cognltlve learnlng at the

Hence. 1n

ﬁe

'*thls program. teachers par”lclpated iR a serles of smx

ee hours.each.,

quues t6 develop 1mag1natlon.-

-

'scussed aspects of the

1nvolved them Ain 1earn1ng tel

.

1. Stages in creat1v1ty. (\motlonal components

(2]

'-behav1or)-

2. Different types of preativft&

-3+ Blocks to creative expressipn (removing

hindrances to creativity; éi
1nstruct10nal 1mpllcatlons) .

L, Identlflcatlon of creative po%entaal in
| chlldren (analyz1ng and u31ng hlfferent tests

et
of creat1v1ty)

5 Technlques of developlng questlonlng skills
de51gned to ellclt creative re5ponses and

dlvergent thlnklng

. / ' ‘ .A ‘;..~ .l 28, l. . ‘ o

These se831ons'~"V
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.

6 Classroom situations conduclve to produclng

an env1ronment that fosters creat1v1ty
A serles of workshop experlences for "the teachers

4

demonstrated a wide var1ety of classroom.techniques des1gned

(a) develop and encourage‘dlvergency in thinking -

(b) develop. stlmulate -and encourage 1mag1nat1on.'

| as a spr1ngboard_for creat1v1ty

,(65 break the "cognitive learning mind set" and
maxe it possible forknem ideas/to‘emerge

(d) expand awareness of sensory stimuli .

(e) promote fluency, flexihility and originality

~—N

The use of brainstorming, synectics, role playing,
/ . ° 0 - '
and simulations with their implications  for instructional

approaches designed to foster creativity were examined in -

the workshop sessions. ‘ |
The components of this program were adapgthlé/éo

-

different modes of 1nstruct10n. They were learned by .
the teachers in large groups, small groups, and ;nd1v1dually.'
In this way, the program'was designed with much flexibility

for teacher use.

Upon classroom 1mplementat1on of the strategles and

7

| techniques, students became involved in a wide var1ety of

14
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\

learning experiences designed to stimulate ‘creative
. expression.
o

C. Components Of The Pfogram%

N

1. Written Guides for the Teacher wi'th Ppotogfaphs _
suégestioné, ideas and techniques éré'spelléd out in
guides that ;refébded_for each separate Secfioﬁ. '
a. Créétive writing (ideas fdr developing creative
-Writing ability; sugges%ions for bhildren who
have special problems)
b. Cpe;tiVe Dfamaticé‘and Creative Body Movemeht
(ideas for use of drama and dance)
c. Creative Play-(toys and games sPeciallf chosen
" to. stimulate creétive behavior). -
d. Creative Art (ideas to promote originality énd
stimulate imaginaficn>and'cfeative expressién)'_
e. Creative Listening (ideas‘fbr the use of music
and soﬁnd_effects to stimulafe crgative'expressién -
in various forms, including writing, art, and

body movemént)

The Guides provide a comprehensive bibliography for
»eacﬁ section along with some samples of student work and
a series of photographs of the work of the children who

were involved in these creative activities.
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2. Slide Presentatlon and Sllde—Talk. ﬁdghfy.

Vv35 mm. color slides in a Kodak Carousel are packaggd
"together W1th wrlttenasllde-talk on "The Care and Feedlng
of Imag1nat10n~and Creat1vxty ;n Chlldren."f Thls audlo-
visual presentatlon is deslgned for the orlentatlon of

the teachers who part1c1pate in the tralnlng sess1ons’on

vthe develoPment of 1mag1nat10n and creativity In chlldren.

The V1suals conslst of slides of orlgrnal art,WOrk done
by,Island Trees students and‘photographs taken. for~

.this_progfam." - -

3. Sllde Presentatlon and Sllde-Talk. Sixty
35 mm. color slldes in a Kodak Carousel, together w1th a
wrltten slide-talk, have been deS1gned for the teachers
to use with .the children. These slldes create "Just
Suppose" S1tuatlons where the chlldren are asked to -
1mag1ne that thex are the anlmals seen on the slldes.
vThey are asked to respond-to a ser;es of questlons that
ask them to transform themselves 1nto somethlng that '
they are not and to take trlps into new s1tuaulons
'through use of their ;maglnatlonsa A serles of
vStrange Happe€hings" slides has been designed fo foster
imaginative thinking by'asking the.ohildrendso give

imaginative explanations of the strange events pictured

in the slides.’




=%

t, Video Tape. Children participating in a series
of sensory awareness exercises and pantomime were filmed

in a public'school in Brooklyn, N. Y.

5., Movie. Fifth grade children are sﬁown partici?

pating-in a serles of short creatlve dramatlcs skitg

‘that involve them in pantomlme. (ertten and filmed by

the students.) » .

! " ' ..

6. Movie. Fifth grade children created this film .
. . '}‘. . o -
using their own imaginationszand ingenuity utilizing
. o

51ngle frame action of the camera. (Entirely created

by the children in a public school in Brooklyn, N.Y.)

L3

7. Cassettes. iEleven:audio tape'cassettes are
avadlable for teachenklistening. . The areas that the
tapes deal w1%h are: , | )
Creative Writing (2 cassettes) - 1deas and comments.
TPoys, Games and Play (1 cassette) - 1deas and lessons;
creative Art (1 cassette) - ideas and lessonsi Y
' creative Music (1 cassette) - ideas and leggsons;
Music for Therapy (1 cassetfe) - thefapy sessiom;
Qreative Dnama (1 cassette) - comments and ideas;
Role Playing and‘Brainstorming (1 casae%te); v.

Creative Drama Book Reviews (2 cassettes);

Sifmulations and Drama Workshop (1‘cassette) - exercises.

4 v
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‘8. Slihq,Presentatidnrand'Talk;ﬁ ﬁeﬁi35 mm. .slides

¥ -

- are included with a writteﬁ slide—talk‘expléining.how_ta
‘create "a?t-élides.“ (0@9 of the activities étimulated
by the program had the chi}dren etch forms in:acétate,v .
‘mount the acetate in cardboard two-inch sguare frames,
and projéct;them as art'slides; 'The éhildrenﬁére shown .
in the process of creating'slideT, step by.stép;' The
program ends .with ‘thirteen arteg}ides created byga group

-of second grade children.)
} -

D. Uéé‘of The Program Materials‘
This program.Wgs des}gned to throw some light on a
._phénomenon of human behavior that!ié as pld as recorded
histdry: -creafivity and imagination. . r

v
3

: It asks teachers not to remain détaéhed from 'the

;proceSS. even as interested 1earhgr§? but to become
involved as par;iciﬁants in.findihg%almechanism or key
by which to release imagination gndfthe_nndiscévered
human potential of éhildren as we}l és discbvér the

“real meaning and essence of the individual,
. o ‘ '

L A"Cyme. enter with me in my'ima%ipation;"'witk this
command Cervantes.céllg forth Don %;iXOte in Lman of
IaMancha." Siﬁilarly,'this.pfékram-calls teachers to
become involved in activities that fecogﬁi§e the uniéue,

’
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worth and value of'each'child that focué onIWays to
encourage, stlmulate and ;elease 1mag1nat10n and creativity,
| and that seek to dlscoveraggd brlng about the emergence -
" of hﬁman resources that might otherwise remain unreallzed. ‘
' ) j . | . . o ,: ]
The program was designed for use in several ways: ' ' H
l. A single ?eacher may use the material aibhe
in a self tutorigi manner in conjunction with
the training course.

2. Two or more teachers ih a team learning.circle,
-

o . ' may use the tapes, guides and pictures in R
. . . - ) \
discussing the material and enlarging upon | Ty

ideas presented in the training course.
3, A iérge group of teachers either in Seminars

or Inservice Training Sessions may use the

serles and actively engage 1n practiced

ac£1V1t1es to release their own 1mag1nat10ns.

In‘thié pro ject, the prograﬁ was viewed. listened to, ~
read and stédied section by section'by each participant
and utilizeé as the major part of t?e series of training
segsions.: It was not treated aparf from the sthool
curriculum. Instead, it was used tq.cémplement the
,regular course of study. Participants received instruction
and guidance in intggratiné the program with 1anguaée arts,

social studies, mathematics, science, music, and art.
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IMPLEMENTATION STAGE

?

A. -Initiation qfaProject

.

The program was introduced in the Island Trees ~_ -
School District as a pilot pfojecf‘dﬁfing tﬁe school';%an ‘
.197u-75.,'The vehicle that I selected as most practical
and useful for training teacher parﬁicipan@s'was'a six
week inservice program consisting of six tLree~hour uv
workshops demonstrating planned approachesgﬁo creatlve

'thinking and creative expre331ve act1v1tles.

1. Procedure

In early September, I advertised to the elementary
teacﬁers of thé district that I would‘be'offering an
inéervice course on the developmént'qf imagiﬁation and crea-
tivity in students{ Notices were drafted and distributed
" %o all four elementary schools within the district. ‘Thirteen
‘elementary teachers chose to enter the course With ‘one
dropping out before ‘the first session began. Of the . -
twelve rémaining'teachers.l éeleétéd five from gradeS'. . |
four, five, and six, and they‘agreed to bé.pantrof this = .

pro ject; one from grade four, three fromvgrade five and

one from grade six., I was the leader for each of the six

three-hour workshops. My preparation for this task was

based on the twelve years of teaching experience in the




Graduate School of Educatlon at Brooklyn College. durlng

which time I 1nstructed graduate students in the dlsclpllned
, approacheS»to 1mag1nat1ve tn;nkrng and creatlve problem "
solving. ' - = 7” e

)

;,'f ' ng workshops wereﬂ%eld in Island Trees ngh School
" for six consecuwtive Tuesdays startlng in September and _l
ending in.October. Each day's session 1asted from 2:30 P m. \
to 5130 p.m. The classroom provided was 1arge and permltted .ff‘;‘&$¢
movement by the partlclpants from 1arge groups to small t:j{; S

groups or .to individual act1V1t1es. Program materlals oL

that had been developed by the author prior to the #oan
implementation of the training se831ons were d1str1buted | P
at the beginning of,each session. These were taken home
for use by the participants durlng the week and proV1ded
a basis for dlscuSS1on and actlv;tles during the following’

training session.

’

" The stfengths of the teachers available‘fpf partici-"
pation in the progfam determined further qevision of the
ingtructional mate:ials. For example, when it was 1earned

" that specific areas of.eXpertise,were missing, I designed
and developed pre-packaged. self-contained instructionalfg

components such_ as cassettes to ‘be used 1ndependently by

the teachers at home and/or in school. : .

ot
’
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“jdentified b

LY

The students themselves became a ma jor factor

i

ioverall progect de31gn. Actrv1t1es and experlences bullt

1nto(the instructional materlals were modified, based on

stﬁengths and weaknesses of 1nd1v1dual students who were,
y/the teachers. As a result. Sp601al act1v1t1es

f‘were developed to accommodate certaln students (e -
_program matqklals were developed for children . w1th

?1earn1ng dl%abllltles) and to allow for certain areas ofl

sPecialninterest;

Among’ faculty members who had not elected to take 1' 1.

the 1nserv1ce course, eight teachers volunteered to be

'part'of the control group. I selected five teachers from
"grades four. five, and six, and they agreed to be the
fcontrol,group in- this proaect. ‘Two participants were

~ . e

from grade four, %wo from grade five, and, one from érade

six. This group had no access to the ideas, strategies,
techniques or materials provided in.the early training-
sessions and, later, during the implementation and

evalu tive stages of the project. They received no
direction or assistance from any of thqjﬂarticipants

for the duratiop of .the project. ‘

° 1 .
*
~
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My W : : - - ¢ . * . ’ . ’
e . - . v ! )

B, TheAInservice Course
VA descrlptlon of the content an@ activities in each

tralnlng se551on 1s prOV1ded in outllne form.
. " (‘ !
- -

g
P

Session I .
‘ 5
A general dlscﬁwﬁﬁon was held regarﬁlng the need for

. h
creativity, ways people work cregtlwely.and impediments
) :

to the creative process.

[4

Topical Outline - )

1. Encouraging people to think éreétively
and make-new discoveries, to find more
adequate solutions to world problems; and
to be receptivé to chanée and maintain

sanity in this age of'accelerating change
. R /'

2. Efforts calculated to produce critical,
creative, independent, and analytical
thinking . _ ]

. N

3. Creativity as an important asset in copiné

with life's daily stresses } .

L, Learning’creatively (a) through questioning.
inqﬁiting. experimenting, manipulating
ofvplaying with ideas and materials;

(b) thfough the use of mental abilities

such as fluency or the ability to think

]
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.of a large number of 1deas or - multlple

| solutlons to a problem,

(c) through

. flexlblllty or ability to thlnk of unusual
‘ip0881bllltles. “to. get off the be;ten track.

to be orlglnal or to produce somethlng new.

'and elaborate ity (d) thnough?the\ablbgty

and 1mp1ement

e

to, work-out detalls of an id
it T A

aakse et

‘ Creétivity ag it invoifeé tﬁe’ability.to 3

produce new formé.’joining elementé that
are customarlly bhought of as 1ndependent

or dlSSlmllar.

Components which make up creat1V1ty:

a. sen81t1v1ty to problems

b. Tluency of ideas and‘associétions

. flexibility |
) o. originality ‘ |
,ie?~’}qpefinition. or the ability to rearrange
.‘f.v analysis of the,ability to e%stract

g. elabo;ation - o

h. '§ynthesis and closure

i. ooherenée of parts | 7 o

‘j.vﬁevaiuationf; | e %3A

s




( Differentiatlng between varip,} 1
creat1v1ty:“ '

a.

and quallty are relatively unimportant
‘productive creativ1ty}~ production of‘
a product through mastery over some

Jortion of the env1ronment

1nventive creat1v1ty: ingenulty inp,'”'

seeking new uses for 01d parts

1nnovat1ve creativity: 'a'81gn1ficant"’
‘alteration in the baSic foundations or -
principles of a theory

iemergent creat1v1ty- ablllty to absorb j

° r
the experiences which are commonly

©

prOV1ded and from thi

.

oduce something

‘Creativity viewed as a composite of -many

- processes, with participants examining
«ﬁ'/ o
sample assessments of some of the measures |

de51gned to explore an 1nd1v1dual*s ability

-to think of: o '-'-f"fi‘r ’uf.f;'

LY

a. alternate uses for obJects

‘ ) b. consequences of new or unusual S1tuat1ons
iI A Taylor,"The Nature of the Creative Process," .
Creativity, P. Smith, ed., Hastings House. 1959. PP, 51 82.:
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d. words of similar meaning to a given:word

C. ‘ sentences), when given'the beginning letters

“of words

e. figures or pictures which may be. developed

from a mark or line X
f. ways of elaborating upon details or e
. - ' °f \".
pictures .

8. new pattefns created by removing parts

~of a given pattern )

Flh

’Recognition-that stifling the greative impulse

cuts’‘at the very roots of satisfaction in e
1iving and creates paralyzing tension S
a. forces at work in our society that block
~and iimit‘creativity by today's standardizing
life styles_and using group methods for

problem solving

(1) ;igidity of’an:industrialeteChqé-
logical syétem (need to do as
othérs do) | "

(ii) ‘éheer complexity of the world to

which adjustment has fb.be/médé

(iii) fears that obstruct the freedom of

" teaching and of learning “ | L




= “ﬁ'(lv) overcontrol by parents and teachers

.....

. | . ‘(a)
} S . ()
| (e) |
(d)

(e) ~misplaced empha31s on verbal

. skills
. . (f) destructive criticism .
— . . o .
- (g) coercive pressure

T

This session ended with the presentation of a

specially produced elide Program and ,slide-talk (80 slides)

that introduced the participants to the major theme of .
the packaged progran. These slides weére prepared from
original art work done by Island Trees students and from
original photographs taken for the purpose of the program.
The slides and talk centered on SPGCIal ways to spur on
the 1mag1nat1on of children so that 1t can propel the |

creative spirit 1ntovcreat1Ve act1v1ty.

" Directions for administering the Torrance Tests of
Creative Thinkings:

o




The flve participants who were part of the experl-

: mental study group remained after the tralnlng se331on‘¥ﬁrt
ended and- each recelved a Directions Manual for the Verbal
and Figural Tests (Form A) with all 1nformatlon necessary
to admlnlster the tests. A dlscussion was held about
the content of the tests and what they are dealgned to
measure. Spe01flc 1nstructlons for admlnlsterlng the _

test activities were glven. D1rectlons were glven to

maintain uniformity of admlnlstratlon.'

Session II ' . ' L s

Session II began with an experiment in creativity..
Upon entering the room each participant was given a

sheet of five instructions: -

.

[ 3
‘ EXPERIMENT IN CREATIVITY ’ -
\ \"
1 - TAKE A SEAT AS YOU ENTER THE ROOM
¢ e
Kﬁ' : 2 - DO NOT LEAVE YOUR SEAT FOR THE DURATION OF
THIS EXPERIMENT

r L. ‘ ¢ R ’ | -‘;‘2‘_ i

3 - ADD SOMETHING TO THE ENVIRONMENT .

L4 -* WRITE OR DRAW SOMETHING ON THE PAPERS

ON THE WALLS

5 - ABOVE ALL BE CREATIVE AND FOLLOW DIRECTIONS

: - ‘ 59




| Painys,-and crayons wereldistributed'throughouifthe
'; ,~ _classroomvand'Sheefs,of art paper'hung on the walds. The
: paradOXIcal situation produced by the'conflicfing'instruc- -
tions whlch served to 1nh1b1t the part1c1pants'behav1or. )
‘was discussed and analyzed. Its relatlonshlp to the
.~ real class env1ronment was then probed and this subsequently

5 o ' led to an 1ntroduct19n to thee"creatlve.classroom" and

T the "creative teacher:®

.o .
 Topical Outline

1. Reinforciné the classroom climate‘where free
h expreSS1on. ch01ce,and Spontanelty are encouraged
and where the 1nd1v1dual Chlld can come to .
| rely on hlS own senses. The paper "Creat1v1ty
and Conformlty ;n/Educatlon“ by Clarh ‘

Moustakas from Essays Towards'a Humanistic

Psychology and The Authentlc Teacher (19669

served .as a basis for this dlscuss1on.. While
analy21ng cond}tlons which promote creativity in
the: classroom thé{folloying tactics were

S "{ | ident}f%ed'and discussed .

v

(

.a., -stressing the‘divergent thinking_process
b. utilizing open situations

c. encouraging children-to face the unknown

o
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o v d;lvmbtivating students to generete'and develop
| | their own ideas . ' o N
- promotlng the hablt of worklng out the

| ?Lll 1mp11cat10ns of 1deas

‘f. manlpulatlng objects and 1deas

g. teaching children to value their own ,

g

=3

. e;eative thinking
'hf’~dedling with peer sanctions
i, iﬁking‘resources available
j.v'creating "thorns in the flesh" .

k. developing sensitivity to environment
stimuli h |

oo 1. asking questions which elicit-uniQue or

original responses

Spggestiyns and guides were distributed to the
teachers who were required to prepare twenty-five
questions which would terd to stimulate imaginative
‘responses and divergent thinking. Five of the qﬁestions

. had to be linked to language arts, five to social studies,
five to science, five to mathematics and five either to
music or art. The content levei of questions had to be
geared to the chlldren in their reSpectlve classes. A
discussion of various questions they had developed closed

the session.
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'\ Cassettes and printed guides dealing with)techniques, . f
strategies, and ideas for creative art were distributed to
the participants for use at homeAahd/Or in school during

. the Weék.

Session III

Creative Expression Through Art: This session

began with a'review of the principles and procedures
discussed in the cassettes and guides studied duripg

the week. ' . _ )A%; .

TOchal Outline

“ ', | 1. Discussion of dlfferent types of motlvatmon -

g

that stimulate children to artistic

expre331on
a. music ) '
- b. stories : ‘ S | N
| n C. plajs-

! 5 ' d. experiences‘ )
2. ‘Exploration. of artvexperiences that allow
children to think for themselves, to
_experiment and to explore .
— - _ F 3. Examlnatlon of creatlve art as both a product
v N ' and a process |
| a, a prodﬁct-of the combihations of a child's

inner and outer experiences (an integration

62




Vv

c. easel painting

of iﬁnerféeiingsandAoutff~exberiencesA
that produces'an end product as an.
' expre351on of physmcal reallty) ' ' -
b. a process 1; which phy'}cal, intellectual.
and emotional activity come 1nto play

when a child manipulates art materlals.,-

‘Expression and freedom to use a variety
" of media

a. fingerpainting

b. creating paper bag puppets ' 7

' .

d.. mask making

e, ‘mural painting

f. . creating stick puppets

© g. modeling clay, soap, fruit, wood,

plaste: of paris, papier-mache'
h. chalk and cfZion drawing |
i. making Enk-blown designs

j; designing collages |

k. constructing dioramas

1. paper and wool weaving

m. making and using marionettes
n. ’creating movies or film'strips

4
of favorite books




D

{

'z , ‘ L

0. re-creating SGeneQVfromAa field trip = .
‘P 1llustrating a musical plece

q. constructing scenery for a play

r. working with ceramics

g, building mobiigs

t. working in wire forms

u. making box constructions'

5, Extensive dlscu331op of the ideas, strategies,
and techniques prese;ted on the cassettes.
(demonstratlons of technlques along with
1nstructlon relating to the act1V1t1es on
“the cassettes and in the guides) was an

, iﬁtegfﬁl part of the session. Teachers
part1c1pated in workshop activities in
flnger-painting, paper ‘bag and stlck puppet
construction, collage and dloramg construc-

tion, chalk and crayon drawing and mask

making Y .

Cassettes and printed guides dealing with_techniques,
stratégies and ideas on the use of music, toys, games, and

play in stimulating creative expression were distributed

to the participants for use at home and/or in school

during the wveek. . : .

- 64
k9

. at




Session IV

Creative Expression Through Music and Play: ATpis

v

session began with a review of the principles and pro-

cedures discussed in the cassettés and guides studied

during the week. | . \
Topical--Qutline ' ' o .
plcal-> , ) _
1. -Different types of motivation that stimulate

+of music

-f+ creating.words, poems, and pictures to

children to erijoy and delight in the sounds

a,, thoughtful listening

b. singing

¢. playing instruments

d. rhythmic movement or dancing

e. dramatizations of program music

fit the moods in music

g. painting or designing to the mood,

- rhythm, or form of music !

Appropriate sources (records and books) for
2

the above were discussed R

-

Music as a vehicle for relieving tensions

a. participants listened to a thirty minute

music therapy session recorded in the

long-térm care ward of Elmont City §03pitaL

-




3.

therapist to-involve patients emotionally

.N.Y.C. The techniques used by the' musical

‘and_physicaily in ‘the music experience

‘were examined and discussed

Creative activities set to musieé

a.

The

participants worked individuwally and

in small éfoups writing poetry, painting,

‘and dancing while.listening to music by

Tchalkowsky and GershW1n.

»"t

at the conclu81on of the act1v1¥fés the

teachers were asked to talk abA

experiences and to ‘examine and’ analyée

the mental, aesthetic, and emotional

expressions that were released

Role of Play in 'the Child's Life:

Y

- The importance of play was discussed

a.

d.

“development in the child

as an act of cfeation - the child
creating himself
as a means of self-expression

€

as a means of learning about the

world
7

as a means of physical and emotional




e. as a means of‘maétefing anxiefies
f. as a means of deéling with forbiddehy
wishes o \v ‘: r,o:
g.. @8 a means of practicing adul&jroies';
"h. as a means of leépning cooperﬁtién; L

. & -}
and compromise

The views of Eric Erikson aﬁd Jean Piaget

’ o

regarding the ﬁufﬁose of imaginative play'weré°-
examihéd.: These two_psyChoIbgists.wereimeﬁtioﬁed
ﬁih the- slide-talk brog?am viewed during the first
inservice session. Various games to ;timulaié_
Egggination and involve‘students.in,divergent
thinking were identified and described. Partici-
pants took part in a humber of games that could
be used in the classroom. ?he set of imaginatidn n

games from Richard de Mille's book "Put Your

Mother on the Ceiling" were‘practiced.

’

5. Thé use 6f toys designed to inspire -active
play and stimulate imagination was explored
by the group. A The participants focused on
the question: “What is a good ioy?“ and

defined the following parameters:

52




" jdentified. L

S

a. affords challenge

A good toy -

Y

b. ‘lends itself to more tﬁanjone use- .

¢c. 1is safe, sturdy. and well-constructed

d. fits human needs and does not confine'
a child to rigid sex stereotypes of

- ‘masculinidty and feﬁininity |

e. is adapted to the child's age, ' |

’\vaeldpﬁentél ngeds and personality °

The types offpiay‘matepials that would involve

children in'elaborate. imaginative play were

S
.

% 5

' Constraints to imaginative play were discussed

a.” the influence of adult stereotypes

b. copying and‘deménstratioh

c. adult criticism and praiseﬂ;;

d. the affect of the‘impositfﬁ%Qbf adult

standards of realiSmV‘

I3

L}

Through the teacher guldes and'cassettes.

~ participants were referred to additional

d

games and other play activities, Cassettes

and printed guides dealing with téchniqﬁes.
strategies, and ideas on body movement,

creative dance, and creative dramatics were
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\ ‘;distribnted to thevparticipante for use \\ﬁ'
3‘.f at home and/or school during the week.

, $e351on v ov' : T \

Creatlve Expre531on Through Dance, Body Movement \

and.Dramatlcs: This session began with a review of the

principIes and procedures discussed in the cassettes

' and guldes studled durlng the week.

S

V-

\

1. Dance and Body Mcvement - Acthltles and Content \
d. partlclpants performlng as mimes walked
~ about the room as if they were.
/ (1) fat - | '
, (11) angry
A\\?y‘ (iii) blindfolded.
| (iv) in a dream
(v) in a thick junglea
(vi) on a narfow plank over a diéch
i (vii)' on slippery ice o
(viii) ' e -
- ,‘(ix) rubbing soap aﬁt of their eyes
'After discussion, participanig\alao perfo;med'
Aae if‘they were o
.« (i%" "having a nightmare

(11)4,be1ng drawn to a spot agalnst
their will o - v

%&iIT“‘cayght in something very sticky

(iv) catching semet%ing,very'big

x

g s
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)

(vi) inside 4 cocool

(vii) being tickled with a feather

(v) bound hands an; féét} e

{viii) .wearin too large or -too smalljshoes_ .

b.

,Subaect matter that 1ends 1tself to creatlve:
" dancing was discussed. Motlvatlons arlslng
1from poems. stor'es. songs, plctures, '/
jphotograp@s. and records were examlned.

'These wepe then analyzed in terms of

integrating them 1nto vhlldren's 1earn1ng

adtivities.in l'terature. music, art, and
dramaficé., Speclific activities were. used
éé_examples | |
(1) the‘péftic{pants read a short .
paragraph abqut‘weather and then
were asked ﬁo-beéqme the wind. They.
were asked to descfiﬁe how they wOuld
feel and'move if.they Werg a'Summer A
_breeze,’énd then the wintef wind
gettlng ready for a storm. \Asva

follow up act1v1ty. they made

plnwheels. usmng mllk contalners and




. - da
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S ,‘ij B - - straws. Inﬁthis:way théy integrated
- | creative movements with langqage'.
, arts, art, and science_
‘(ii); a’sedtion~from Grdfé's "Grand Canyon
- Suite“‘was pléyedﬂang;the partici-
pants were asl.cevd'v to mt;ve as if\they

were galloping horses, then tired

work horses, thenfwalking on a_smooth
'mountain,and'then on a bﬁmpy road )
r(iii) individually,and'in‘small gruups;
| the participants, évoked by the
~ . X following imagery, expressed mqvéments
+ : :v‘ related”to.being, doing, and }eeling
(a) De: &ater. bubbles,‘dripdfops,'
splashing fduntéins, waves
(b; db: carry water in.péils, hose
the lawn, &;Eer.ski
(c) ‘feels " the weightlessness of
floating, walking out into L Ca

. cold water
- .
c. Participants practiced moving every part of
» - their bodies to different rhythmic beats.

Inn order to'convey“%he point that every

movement occurs in space, has a time




eleﬁent. and usés weight, éﬁé following
 sample exercises were used - |
(i) to become aware of timé, thevparti-
cipants ran very fast, Walked'very
slowly, slowly grew.as tall as they
could, slowly curled up on the floor
as small aé.ﬁoésible ' v S
(ii) to Becohg'aware of space. the
participants lifted a ig;wﬁn froﬁt
of theﬁk lifted it up\baékwards and .
to the side, stepped forward, backward,
éﬁdvsidéwéys, reached up to the. y
'ceiling.'Stthched out to touch
 the wallsG;nd the fldors. 
(iii) +to betome aware of Weight;_the partij
cipants pushed down on the floor,
1ifted tneir arms up.slowly and |
gently, stamped on the floorhg7"
walked on tiptoe, kicked out one

leg as hard as they could, slid one -

#
foot along the floor smoothly and
1ightly. ' |
- Q' ) 3
72 .o
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AN .
d. Japanese haiku sgggesting a strong feeling

T . \ or a definite mood weré read aloud. The
' teachers expressed emotions evoked by
the poems. Other specific movement

activities used with the participants ' ' O
u - .

were ’ ‘ .
(i) dancing out the complete life cycle o
of a flower from seed fo thé.dropping
. ' of the last petal -
o (ii) flying kites .
(iii) bieycling down a hill fast
(iv) plunging through deep shbw
(v) walking like différént‘aniﬁals
(vi) moving to differéntvfigures of spekch /
(slgw as molasses, snug as a bug in

A rug; flat- as alpancake; smooth as

silk, bold as a lion)

2. Creative Dramatics - Activities and Content S
a. The~teachers participated in activities

that develop observation and sensory

gwareness
(i) participants were blindfolded and

had to identify objects by smell,

taste, and touch




v .

(i1) _exerclses from uhe creative drama

v

-

workshop cassette 1nvolved the

2 participants in group activities

a !

. : o - L
b. Strategies and ideae for fostering

creative,expre%sion'thrqugh!dfematics

were discussed With the pbints'e

’deécribed'on the cassetteé'being

'hlghllghted, Pantomlme through body and
facial movements were stressed.

(i) Partlclgents pretended what it
wosld be Iike to touch a hot stove,
or taste a ho't fpdge sundae.

(ii)‘ They parrtomimed difecting traffic
and racing te put'out‘a fire.

(iii) They created their own situations
to“pantomime. |

o+ E g

C. Improv1satlon and Tole playing, stressing‘th

characterization, were used with one
" group of participants. )
(i).'A giveh character wae assigned to
ea¢h member of the group and parti-

cipants did improvisational scenes.

(ii) A second group of participants was




t , : : :
requested to build a story arcéund ' .

72 given setNof characters
(iii) +A third group was given a siﬁulated‘
" personal confroﬂtation assigned roles
and asked to work out theirrdiffer- Yy
ences and prb#ide a solution to ‘

the prqblem as presented.,

A variety of resources, detéiled.ih fhe
_teacher's guide, and préviding many;ideas
for classroom'implementation in creative
dramatics, was reViéwed. :
The group viewed a ﬁalf—nour~video tape
depicting eiementary school children invqlvéd
in pantomime and AWareness exerc%sesl .This,
_tape was recorded in a Brooklyn public

schﬁol for use in the.inservice trai?ing

-

program.

Creative Dramatics. A 16 minuté film,
written, directed, and produced by fourth
grade children in a Brooklyn public school

was viewed. (This film, also part of the program

* materials prepared for the inservice course, .

shows children using pantomime in original skits.)

-
-
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‘CaSSettes'and printed guides dealing with'feéhniques.
strategies, and.ideas for creative writing and brainstorming
‘were distributed to the participahts for use at home

and/or in school during the week.

Sessibn Vi

Creatlve Expr6381on Through Writing and Problem

'S

Solving Through Bralnstormlng, The se331on begain W1th

a reV1ew of the main ideas dlscussed in the cassettes
and guldes_studled durlng the week. i ' ‘

Toplcal Outline

1. Ways of stlmulatlng children were dlscussed and
~a variety of technlques that provide a jumping
k off point to foster creative writing were
examined:

a. - storytelling (making mental images and.

then reprpducing them on paper)

b. -picture viewing (inventing stories abéut
pictures) |
. ¢. staging dramatizations
d, 1is%ening to records >
e. holding clasé discussions about chiiﬁreﬁ!é

experiences




f. iistening to songs o /
‘.g, reading fairy tales, folk tales, myths,
‘1imer1£ks. fables‘tb enrich imaéery
h. 'ﬁsing~skeletonAstories'to stimulate
.sequential, creative story writing
. 'posting provoking questions on bulletin
boaﬂds ——
Some poSgibl? topics were efgmined:
a. personal exﬁerienées
b.. personal matters of importance
c. o#ther people and their feelings
d. places visited _
e. . accounts about real or fictional events
or people. |
f. "Guess Who" or "Guess What" stdéries
g. problems or desires Y

h, ridiculous situations or "What if?" stories

i. unended stories to complete

Aids to guiding creative writing Were discussed:

a. the physical envirgp@ent _ \

b. ithe,teachef's attitude (receptive and
underst;ﬁding. with respect for the child's

"work and his/her feelings about it)

b ot s - et s



4. Workshop Activities:
4a. A set of thirty slides prepared px the author
| and entitled "Just Suppose -~ A Trip for ;-
the Imagination," was shown to the
teachers. The siides depicted a variety
of animals in different‘sett{ngs. Partici-
pants were asked to write how they would
feel, what they would do or say if they
were the animals depicted in the slides.
These slides were used in the teachers' -
ciéssfooms to stimulate creative writing -

- . in the children.

b. A series of glé?en slides called "Strange
Happeningé" was shown to the teachers who
were then asked to write an original
explanation for ithe occurrence viewed in/

-each slide. (These would also be used in

the program with theif children.)

c. An oéiginal set of slides on "Creative Art-
Slide Making"' and an original film on
"Creative Film Making" were shown to the
teachers. They then participated in the

- construction of art-slides, using acetate

sheets and cardboard frames. A discussion




ori the use of animation in filming followed
this activity. <. | -

.
.

5. Brainstorming and the use of Synectigs to
creatively solve problems: |
a. Aléx Osborn's brainstorming model with
‘_fouf basic ground rules was uséd.as the
‘ example of;the'techniques.
‘(i) criticism is ruled out (no judgments

of ideas initially)

(iij free wheeling is welcomed (wild ideas
are sought)
(iii) quantity is welcomed (a large number
of ideas) ' )
(iv) combination of improvements is sought
\ (participants suggest how ideas can.
. : be turned into better ideas or how

two or more ideas can be joined to

form another idea)

b. A.slide program of 44 slides and a slide-
talk prepared by Alex Osborn and called
fThevGoldén‘Key to Problem Solving," was
shown to the group. This was used as’

orientation for the participants who were

Z'%’:)‘ B
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about tp ‘participate in group brainstorming

C. Instrué%ions‘wére distributedAto.participants
who thenf?ormed two brains@ofming groups
" and brainstormed én éssigned problem.
The various ideas generated during the
brainstorming session were then eﬁaluated

as possible solutions to the problem.

IV. EVALUATION STAGE

A. The Térrance Tests of Creative Thinking (TTCT)

. y
1. Description of TTCT. The Torrance Tests of

Creative Thinking consists of four batteries of test
activities, two verbal and two figural. The.activities
that are included in the tests ask participants to think

divergently and sample different mental processes of

,‘creative thinking ability.

The first task %n thé Figural Test is picture
constructioﬁ.and is designed to Stimulate originality and
elaboration. Each child was given.a piece of colored .
paper of a curved sﬁabe and asked to draw a picture thq;(
no one else would think of with this biece of'paper as a
part. The children- were ésked to add new ideas to the

first idea and use the materials supplied to tell as

80
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interesting and exciting a stofy.as possible; They were
easked t; choose a clever and dnusual name or tltle and
‘wrlte 1t~at the bottom of the-page. Sample student
responses are included in Appendix Sectlon v,

The two succeeé;ng sections of the Flgural Test.
vIncomplete Flgures and Repeated’Flguresy are.designed
to elicii greater variability ingfluency, flexibility.
originality, and elaboration. '

The first task in the Verbal Test is "Asking," in
which the children are asked to wrife out all the .
'questions they can think of about a pictureHShown on’
the first page of the test. Activity two requires that
they list as many as they can of the pdssgﬁle c%pses
of the action shown in the picture. Activity three
involves guessing consequences. with %he chlldren listing
p0331b111t;es of ‘what mlght happen as agresult of what

is’ taklng place. i& thé picture. Acc1v1ty four calls for

i

product improvee‘ ;;(here. a toy elephant was displayed

to the group) and?asks the children to list the cleverest,

most interestihé énd unusualéways fhey can think of for
A

~"

"ﬁ‘ﬁ?#ées of cardboard boxes for act1v1ty five.
"‘. 3 7:‘ &)‘ & LN I N
Sk /extepds this by asking the children to write

) N
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as many questions as they can that might arouse interest
;in others.concerning cardboard boxes. An imﬁrobable
. situation makes up activity seven, with the children
asked to use their imaginations to think of exditing

things that would happen if clouds were created with

strinéj&x:fch hang down to earth.

For examination 6f the Torrance Tests of Creative

Thinking, see Appendix Section III.

2. Vslidity and Reliability of TTCT. Test-Retest
feliab}lity coefficients were examined for the verbal
and figural batteries of the TTCT as reported in the
Norms-Technical Manual of the TTCT. On the basis of
the reported relia¥ility coefficients, I decided that o

. the instrument was 'reliable enough' to assess the: |

differential effects of the erperimental program.

\ . , A - - I

I operationally defined the constructs in this
‘Pracﬁicum‘in terms of Torrance's opérational constructs
(fluency, flekibility, elaboration, originality). Singe
Torrance defines those constructs as a process and has
satisfactorily established construct validity.for‘that
process, for my pﬁrposes the tests are operationally

valid. . _ . ' .
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' as 4 pre- -test to the children in the five classes of

-

the teachers 1nvolved in the experlmental group. “These. o o

' eclass. These same<tests.were administered to children

e ps > s o, . . . .
in five classes whose;teachers,were not 1nvolved in the

) @

”

3. Adminlstratlon of the TTCT. . Durlng the last

week of October, 1974, Verbal/Jest ~-Form A and Flgural

Test Form A (See Appendlx Section III)were admlnlstered R

>

consisted of five groups ofxchlldren. one. fourth grade

class, three fifthrgrade classes, and gpne sixth grade’

1nserv1ce tralnlng sess1ons and-who had no access to

H
the program materlals, .The control group included two_
classes of fourth grade chlldren. " two classes of fifth:

ﬁ%ﬁe chilﬁren. and “one class of sixth grade children.

'i Slmultanelty of testlng was accompli hed with the

experlmental and control groups. tgkrng the pre-test

and post- test at the sam® time on the same day:
Durlng the f1rst week of Februatry, 1975, alternate

tests of equlvaleni form. the TTCT Verbal Tests Form B

_and Flgural Tests- Form B, were admlnlstered to\both

-.detall how each test was tq be given. . <-‘_' .

Rl
FA

S <

groups as a post -test. Fi R :
The teachers in the experlmental and control grouﬁs

were glven\careful 1nstruct;ons in %he admlnlstratlon

‘ 2

,of these tesi\\\ Us1ng the d1rect10ns manual ‘and scorlng

\\
gulde accompanying each battery %f tes&s. I descrlbed in

'
I
>
-

3 '
]
\ t / . "(” .
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‘expectation that examinees woul

4

a. Administering the Pre—Tests.» The two

batteries of tests were administered as group.

tests. (These ean be administereg'as group

‘tests to children as early as in. the fourth

grade ) With*a few children ‘who had dlfflculty

'1n wrltlng. the verbal actlxltlee were

¢ '
admlnlstered orally and 1nd1v1dually in

order to obtain valid and_réiiable measures.

-
1

The Flgural Test Form A was admlnlstered

first, w1th the proper psychologlcal cl;mate

Cl

and etmosphere establlshed.to~ reate the .
ﬁa\enjoy the

activities. The children were giten,pencils

and créybns. For the fourth activity.‘Which'

1nvolves product 1mprovement a toy elephant

- was exh1b1ted to the examinees.

S -

' The Verbal Test-Formd, cbnsisting;of seven
parellelrtasks (see enclosed cepy of tests 'v
in Appendix Séction III) requifes a totdl of 45
mlnutes to admlnlster, “with soﬁe additional

t1me needed for orientation and 1nstruct10ns.

"The examlners were lnstructed not to use the

word “"tests,"” but to” refer to the materlals

a A
» | [
. oL #
5 - . “
. . . A . .
‘. . .
. .
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by using words like "booklet" or "activities"
"

or "exercises;“ The purpose of thls suggestlon

' was to aveid the threatenlng atmosphere that 1s

’ Verbal B. were administered as group tests. As

"would enjoy;t

°

'b. Administering the Post-Tests.

often associated with testing and 1nstead to
create an atmosphere'of-gamet;ike creative - -
thinking and problem solving that the childrgn
The tests were administered t:g\
both.the experimental group and the control

group in classrooms, with “the Figural Pre-

. test-Form A administered on the mornlng of

October 4, 1974, and the Verbal Pr%—Test Forﬁ A
in the afternoon of the same day.’ ‘

The tasks that are bullt into these tests
-are des1gned to bring 1nto ‘play dlfferent ,
mental processes that have been 1dent1f1edh
as belng part of the creative process. They
requlre the examlnee to think in a dlvergent

manner rather than~a convergent one.

The two

‘batteries of test activit&es. Figural-B and

w1th the pre- tests. a few chlldren who had
- .
dlfflculty in writing were glven parts of the




tests orally and individually in order to

‘obtain valid and réﬁiable measures. The '
testgiwere equlvalent and alternaiz\yg?ms F&
Flgural -A and Verbal—A. The 1nstrjugtioné'Were0
‘1dentlcal to those glven.dﬁfing~thé'pré-testing.
The tasks on the “two batterles were parallel

with the tasks qn the pre- tests, except that
they were concerned with dlfferentvcontent.

‘(For exémple; the'adtivity involving'ideaé for ~
improving a product utilized a~toy'monkey on

Verbal-B wﬁpre Verbal-A had ui@d~a toy elephaﬁt.) 
N » N A ’ ‘
- As in the case of the pre tests,nthe post-

tests -were admlnlstered in classrooms with the

control group children tak}pg the tests at The
} . same time as the experimental group. The
4 " Flgural Post Test-Form B was admlnlstered on | E
‘-xue mornlng of February 3, 1975, and the Verbal
' Posthest-Form B in ?he_aftennoon of the same day.

v 1

Yy, fhe Teachers and the TTCT. Three teachers
commented that tﬁe time rpstfiction which pfevails in the. .

" DTCT sevérel& limits the children and does not permit
them to "show all théy can do." The& asked fhat the time

limits be extended so that they could encourage'thé

o e

RN ‘ g - o ]
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children to keep tryihg on every item. These teachers.

seemed to be unaware that time limits are needed as one

way of controlllng condltlons. It was explained'to them

that if the chlldren were given excessive amounts of
\

time on the test, some of them would use that time to '

invent strategies that might alter or 1mprove thelr

.performance. This advantage might change the character

? o

.of the test and the varlagles it measures, throwing doubt

upon the valldlty.of the instrument. All tests were
'administereg asfﬁer the ih%tructioﬁs in the« TTCT

Directions Manual.
h

Spme teachers alsd questioned the playful, gamelike,,‘

atmosphere that the test's administrative,instructiona

required them to introduce. '
Y

Teachers expressed their belief that “a test is a
\ N .

~ test, even when it is called a game." They did not

believe that the children would be deceived by the ruge.

Administration of the Verbal Pre-Testproved them to De

-

_ right. Thig was sﬁbsequently borne out during administra-

tion .of the Verbal Post-Test. The children saw these as
part of‘a'testing procedure in spite of the'examiners'

commenté to the, contrary. All the teachers did report

~ however, that the children enJoyed the act1v1t1eo in the

\.

%
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Figural Tests-Form A and B.

g Four of the teachers indicated that while their
children looked forward to taking the post-test, they
demonstrated;a lack of motivation while in the process
dolng the Verbal Test Form B. The teachers attributed
/thlS to the test 1tse1f. clalmlng that one of the
dlagrams was poorly constructed and dlfflcult to

understand.

n .\

L \ Other comments of’the teachers regarding the TTCT
‘ .erbal Post-Test indicate_further problems of a very.
pkactical nature. The creative tasks on theJ%estimay
not be challenglng for some examinees. Students may
see \the tasks as borlng, unex01t1ng, and unstlmulatlng
rat \r\than unusual and 1mag1nat1ve. Perhaps, because

the exa 1nees worked on similar problems before, the

itestlng thrbecome an "old hat" echrlence for them.

7
This informat?bn was conveyed to Dr. Torrance;

’author of the TTCT, along with~a suggestion foréﬂ!s

-.consideration: that two tests be designed; differing
sufficiently so that while testing the same skills,
examinees.would not recognize the sameness of'the-tasks

0 B
and lose the freshness of a new experience which 1s a

motivating factor. : o

/
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{5 Scofing thé TTCT. Torrance suggests that studies

of scorer reliability of the TTCT indicate that it is not
necessary to have spec1a1 tralnlng in scorlng these tests

to assure reliable results. However, I chose to utlllze

the services of spec1al;y trained scorers rather than those

of untrained C£assroom teachers or educatlpnal secretaries.
The rationale for this decision was based on my wish to obtain
high reliability of scoring and not leave the project open to
the challenge of inter-.and intra-scorer reliabilit§ of to

the question about the reliability.of results derived by
untrained scorers. All of the Torrance Tests are *write~in"
booklets and scoring can be accomplished.only.by hand. Scoring

was done by Personnel Press Scoring Service - Ceorgia Studies

of Creative ﬁehavibr, Athens, Georgia, under the super-

vision of Dr. E. Paul Torrance. All pre-tests and post-
tests in the experimental group wgre.scored. A random
selection of 50 tests (25 of the pre-test and 25 of the
pcst-test) rrom the control group was chosen for scoring.
Mr.‘Joseph Pidal, a statistician at Hofstra University,
generated numbers which were used in the‘selecfion_of

tests to be scored. (See Appendix Section IV)

- B. Rating Samples of Children's Work in Art and Writing.

Fifty samples of art work done by the children were
randomly selected. Twénty—five gamples were randomly chosen
before the project implementation in October, 1974, and '

re smntation 10 N
89 . .
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" twenty-five samples were randomly chosen at the conclusion -

of the project in February, 1975, and given to an independent

evaluator to judgeAfor originality.

~ The chairperson of the Arf'Department in Island Trees
High School ser?éd as judge, She was selected because of her
expertise and experience in assessing cfeativity in art for
over twenty-five years through her students' work, art
exhib?fions. art contests, and art fairs. Each piece of ;

work was rated on a scale of zero to four based upon mutually

established criteria to measure creativity.

Fiffy samples of written work-done by the cﬁildrep_
were randomly seleeted. Twenty-five samples‘were randomly
chosen before fhe pro ject implementation in October. 1974,
and twenty-five samples were randomly chosen at the
conclusion of the project in February, 1975. and given to
an independent evaluator to judge for creativity. The
creaéive writing teacher in the English Department of
Island Trees High School served as judge. He was selected
because of his expertise and experience in asseSéing
creativity in writing over twenty years through his students"
work in creative writing courses and through the selection
of students' creative literary work for publication.

Each piece of written work was rated on a scale of zero
to four based,upoﬁ mutually established criteria to

measure creativity.

e 8 e i e £ e o e ok AR



1. Selection of Criteria of CreatiVe Pérformance“

on Art and ertlng Samgles. Slnce creative talént from

the standp01nt of aptltudes is composed of numerous Spe01al

abilities, and 31nce the crlterla of creatlve performance
]

in “the classroom ared are. also complex, .no -one test of a T
Y

+ creative ablllty can be expected to measSure all crlterla

*
/

involved in creatlve behavior.

The art and wr;tlng judges carefully examined and . -

evaluated crlterla of creatlve talent to be. used to

erisure that a wise selection of predlctors would be .
made. "It should be pointed out tﬁat each of these judges

was already known to be a creative person and each had-

-

much prior experience in stimulating creativity in the

/. e . . . v\ .
classroom. Two main criteria, visualization and

v .
[ 3

voriginality, were seen to be variables covering different

aspects of creative,performance. The qualities to be

appraised were analyzed into concrcte and relatively

specific aspects of behavior and judgments were made of

these behaviors,

a. Artand Writing Criteria:

.-(i) "Visualization, Whether they‘work with
wordslor with art materials, creative
individaals apparently almost always have'

the gift of ppoducing visual images and

T . - 91




©(i1)

~ other sensor equivalents of the experience,

_feeling or emotion they aré describing. The

power to translate these images’ into artistic
or written expreésion'was selected as a ’
criterion of ereative ability. The use

of picturesque speech to suggest a scené

and’ the use of color and form to genefate

a definite mood and feeling are examples

of this ability. |

“

In,&evaluating‘each work for visualiza_tion‘.
the judges asked: Was the work vivid,
lively,‘intense; vigorous, fresh? Did
it stir emotionally? Did it graphicélly

convey emotions and feeling?

Or;ginality. Creative individuals apparently
can synthesize different elements in an
unusual and imaginative way. 1In evaiuatihg
each work for origigality. the Jjudges

asked: Did the work have an original
setting, form, desagn, or plot? Was a

fresh point of view explored? Was the

idea and composition.catchy, sﬁpprising,

providing an usual twist rather than a
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stereotyped presentation? Did the work
display an jndividuality and Qersatility

of style? !

'

Rating Scale: = ~ | \\

The written'end art work ae rated on a scale of
o-4. - ‘
0 if the quality under consideretion is

absent frem the written or~art work
"1 if the quality under cgnsideration is
: at a. low level or is poorly expressed
. in the written or art work
2  3f the quality under consideration is
present but is neither strikingly'
evident or poorly expressed in the
written or art work
3 if the quality under consideration is
vdeflnltely present and 1s more ev1dent
and better exPressed in the written

iy
1"-‘

or art wofﬁ ‘ ;i%
Y- if the quality undér cdnsideratlon is

at a hlgh level and is strlklngly
evident and highly noticeable in the

written or art work.




» The.identity of the students was not revealed to-
the judgea. 'They‘wereskept ignorant of any
information rhatYWould reveal which student had
done a particular sample of art or written work
and whether the work was done prior to, ‘during,
or at the conclusion of the pilof pro ject. Aléo'

- they did not know whethor the work was from tho
experimental or control group, lest this knowledge
bias their ratings.

The. data collected from assessments A and B
provided summative feedback for 1ater evaluation
of the extent to which the.project met its goals.
. - (.

. )
C. Assessment of Program Materials

1. FeedBack Via Classroom Visits and Meetings.

The parameters of the feedback program were fairly simple.
Valuable 1nformat10n was obtained from teachers anq
students who used the program materials in the f1Va
classrooms of the experimental group. Information about
contant, format, and materials was forwarded 10 me e;ch-
week ouringlthe inservice sessions and during.the project
A'via teacher logs and anecdotal comﬁents. In addition,

the five teachers and their classes were visited weekly

to see how things were really working in the olassrooms.

94
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. Students were asked what they liked and did not like

[ ]

. EE
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. ~~* )
about the materials or program. At the end of each

week, this formative feedback was condensed and then
appropriately edited and used to revise the instructional

guides or portions of the audio cassettes. Certain

‘activities and slides were dropped from the program and

new ones added to it, as the project progressed.
O V

fhere_is nd.such thing as a teacher-proof curriculum;
Materials and methdds interact with étyles of teaching;
and ﬁrograms which are effective when practiced by one
teacher often become failures in the hands of another.
While this program ufilizes innoevations in methods and ~
materials, it places great emphasis upon the teacher
participants as crucial instruﬁents for inducing creatiYe

expression ir children.

Over a period of eleven weeks, including eleven
separate obser%étions for each 61aés. incidents which
indicated the existence of the agreed upon sets of
activities were observed. -During these visits, the

] .
author noted the teachers' behavior in the classrooms

and the influence they exerted upon their students. )
Teacher behavior relevant to the fostering of.flexibility.

jdeational fluency, originality, and elabopation was

@
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singled out for reinforcement during the meetings that

" followed each classroom visit. P

The teachers were assisted in Identifying behaviors
they enacted that encouraged in their'stﬁdénts'é free
expreésion'of feelings and the use of new idéas. divergent -
thinking, and novel responses‘to problems or questidﬁs.
Teacher resourcefulness; improvisation, and ingenﬁity
in utiliiing matérials and resources to estah;ish |
classroom environments conducive to creative expreséion
were alsd cited for reinforcement du*lng the post-
observatlon meetings, carried out under time and condltlons
arranged to the mutual satlsfactlon of the teacher,

participants and the evaluator.

2. Teacher Logs * (A Record of In01dents) The

participants accumulated data to be dlscussed at these
same se§51ons by keeping daily logs, which listed the
activitiés inowhich the children engaged along with.
anecdotal comments about the .children's behavior. (See
Appendix Section VII)For the short daily recoérds on each
child, each teacher used a format which noted briefly (
what the child did in thé way of performing creative
activities (e.g. drew a picture, made a collage. built

a truck out of boxes, wrote a poem, described feelings

3

@,
-
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about music).

rad

The anecdotal records 1ncluded comments about

certain-activities and concre e,obserzatlons of béhav1or .
which caught the teather's at?entlon. Typlcal comments
-included statements about observations such -as the
folfow1ng the events which led Bob and Tom to a role

-1ence- how Mary expressed herself in. a

planned a t1v1ty, how Hank descrlbed the anlmal he
\

‘acted out.. The data formed the ba31s for perlodlc

.assessment se331ons to determlne the effectlveness of

program.components while the program was in use., .
. . . o 'f'];:,:.

- yf §l§\¥Lf

o Byvpulling together the information accrued in’these

records, over a period of eleven weeks, rather pre01se

ix_statements could ‘be made about 1nd1v1dual chlldren. In

daddltlon. the teachers reported that this helped them to

develop greater Sklll 1n dlagn031ng chlldren's 1nterests,

.and needs in regard to the overall classroom program.,

Teachers further reported that through record keeplng
and by giving fhis kind of partlcular attentlon to the1r
children they were able to acknowledge the 1nd1v1dua11ty

of each child. <
‘ "

The teacher assessments provided Valuable information

97
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about what was happenlng to the chlldren. how 1nvolved they

were becoming in their 1earn1ng experlences. how Well they

were able to break the “mlnd set” and thlnk of alternatlves,

~and how well they were able to get along and work toge?ﬁer.’m"

/

With this data, the author and the teachers could
relate the reactions of students to the activities and

" \ ,
Inferences were drawn_conce;ning methods and media whith

) materials currently characterizing the classroom program.
appeared to be highly éfféctive. Those Which prgduCed
.  negative'reactions were identified. . Sucﬂ 1nferences
were extended to examine the progress:and needs of

individual students. The teachers were also able to : ' 1

area and eac¢h activity.

This examination of the data at the‘classrobm level

-~

enabled tiie teachers and the author to identify areas
in which changes in or reinforcement of materials, -

activities, and.procedures were desirable. Based on
s

this information each teacher became involved individually

and in cooperation with the other ‘participants in the

3 L

development of’the.progrqg. (A quick glance at the
written guides will revea “additional material in

certain sections which were identified by participants as

-
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in need of_alternative activities.) Samples of the

stﬁaéﬁ%‘f‘ﬁigk*werEMImpUrtdﬁ%;éﬁﬁf&ésrvf;’ -

regard To making qualltatlve/ﬂuuamentb about—the

chlldrenGS deveIopmgnf‘and ﬁhe "classroom program.

'(

- In looking through this material, it is relevant
. to note that several nerZcfi§5£ies were initiated: /
. a. a puppet club Was formed with children carrying
a ) out several jfeatlve projects
! bi#wanmart club was formed with children producing
gfﬁﬁfﬁ | mateTlals for deletln boards and scenery
- .ﬁf~ . for playgﬂ
c. a thespian club was formegmg;th children '
C—  \ creating and pezjggmfﬁgdéhelr own class plays

While alternatlve‘f%rms of the Torrance Tests df
{‘

€reative Thlnklng,wnich sought to document statlstlcally

et

s1gn1flcant ga&ﬁ& in ability to be flexible, quent, s

orlglnal. and elaboratlve in producing 1deas, were

administered, equally importan®t to the,author was evidence

submitted by the teacher participants citing

: B
children had become increasingly more involved 'in

ow [the

-

Y creative aspects of their learning. Increasingly, it

was reported that students gave expression to their

feelings and their own interpretations of efents. learned

/
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how to' tolerate frustration and withstand failure in

initiating new tasks, became more'sensitiyé and empathetic . -

in their relations_with féildw studenis.‘ééked mofe
questions, ahd_soﬁght ﬂéw'modes of inquiry in their
desire to learn. ; _ o , | . . .
S ' v '
*A?y study or observation of educational results .is
related ihxsome‘degree to evaluation of the work of
teacher53 2ﬂ6wever,‘in tﬂié pro ject thq'teachers were
not béing "rated," and fhe data collected was obtained
without creatipg tehsions and anxieties and concerns

traditﬂpnallyqrelated to instructional evaluation.

L3
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.- gi Meeting Project Objectives

1ncrea31ng the ‘use of 1mag1nat10n as a sprlngboard for

i/

creat1v1ty was reviewed. . .o /

’
/

Instructional materials designed to stimulate

/creativity. suitable for;classropm.use in grades four,

' Tive. and six,,were successfully developed. These
materials anqémefhods were found to be appropriate for
admlnlstratlon t0 individual students ¢r to entire classes.
Some of thre teacher tralnlng materlals were prov1ded in

' se1f~1nstruct10na1 form and encouraged d1ver51ty in

development and implementation by the partlclpants.

The features of sel%éadmihistration encouraged the

individual teachers to determine their own pace in

studying the materials. Other.compbnen%s were utilized

in large group instructional settings during the workshop

sessions.

/ | The inservice course was not.offereq in competition .”
with other inservice courses or as an isolated educational
experience for the staff. It was prepared so that it

,/, could be integrated with the‘regular classrooﬁ progfam and

implemented as part of the distric¥'s total inservice

101
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educational program.

» During the inservice training sessions teachers were

involved in numerous activifieg Fyat called for thelr
féfeafivé\éxpression. ihen;Vfurthéfwiéwifamdte‘the;
creative behavior of'their children, they were provided
With materials which could be introduced into the

classroom and which fostered creative activity.

. 3 rJ
Reinforcement for the children came fromgteacher

encouragement and respect for their imaginative ideéas

and creative performande. Reinforcement for the teachers
. came from the author who encouraged them to employ

creative activities in their classes.
' /

During the six week inservice bo; se, and throughout
" the pilot project, the teachers made uggestions for
subplementing the program with activifties that would
enhance their own acquisition of skifls and that would

encourage imagination and creativity in their students.

A determination was made of the specific needs of

each rticipating teacher by disé ssing her distinctive

\

diSp051tion and style of teaching,/ and reviewing recorded

observations of children involved|in the activities, and
the manner in which she utilized [the ideij'from the tapes,

\
1

\




guldebook. and training sessions. This information~'led

to —the development—of - nempm:.mcm;ea fnrr T

————————————1ﬂassrmmvﬂmar——4krﬂmmR%s&%uat&ensf;ﬂuLAMyLJxﬁgﬂzzum@;es____*r_______
- that had already been prepared/was:reeommended+ WThesaﬁ_‘"wqumﬂdbu

v - .

activities provided opportunities for the practice of
fluency, .flexibility, elaboration, and originality in

art, dénce. writing, and drama.

In general, techniques that would)reflect'as fu;&y
as possible the variety of methods for the fac?%ﬁtation

of gyeativity were made available to the teachers.
. /o

In evaluating .the inservice*training sessions, the
» teachers reported that the course content, activities,
and instructional techniques were very helpful in

<

\ carrying out the new approaches in their classrooms.

The followihg are some statements made by individual

a teachers:
v/) /// vI found that the course increased my appreciation
. and recognition 6f unusual ideas in the children."
"TPhe course provided me with greater inspiration
and confidence in teaqhing for creative expression."
"It established for me a better understanding of
~ creativity and the kind of thinking that is involved

in the process.”
AR
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"The workshops wers excellent sources of new ideas."

e R

The teqéhers were able to interpret and apply

the proced res for 1nv§iv1ng chlldren ;ngcreatlve experl-

ences. ;D'scu331ons with the teachers and the-children

revealed that genifally the children were enthusiastic

' and highly motivated by the program.

i

Through their logs,and during conversations at the

" weekly meetings, the teachers reported that the children

"were drawing..painting._dancing. acting, and expressing

-

themselves dellghtfully and spontaneously in a variety of
ways. Observatlons were made of’ chlldren overcoming
previous restraints and becoming more open, both

intellectually and emotionally. Ihcreasingly, the

'¢eachers reported thatlthe.children'demonstratéd‘creatiVe

behavior by creating characters, actfon. and dialogue

<

from stories, dancing to music, and acting out experiences
and fantasies. While a few of -the children Were ﬁore

ind1v1duallstlc. self—assertlve. self—sufflclent and
. -
adventurous than others. most produced new ideas.

bhe reports of the teachers at meetings and in the

- logs were honest. They were not.alterea to fit a precon-

ceived notion of what should have-happened. Failures as

104
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well as successes with act1v1t1es were _reported. Those | / .

. activities that evoked llmlted success were included as

. well as ‘those which elicited excellent responges.

o e A relationship that,Eubported the‘integration~of the
1nstruct10nal progran and 1nnovatlon in thyl classrooms

was establlshed with the teachers. The. coopdg/tLon of ih

the bulldlﬁg prlncrpal was obtalned in each of the two

. f‘%chools in which the pilot proaect was 1mplemented. The

¢

R ) pr1n01pals, 1n turn, prov1ded support for the teachers:

® e ‘became more 1nvolved 1n assuming new instructional .
S, _-reSponSLbll;t;es. . S
I, - Resources rich in ideas and techniques for integrating

k'éreatiﬁe éofivifies with regular'classrﬂ?m instructioh
progréméjWere’made avaiiabie to the teachers.. They were

lthen encouraged-to éssﬁme_personal reeponsihifity for.

thelr'own growth in skills and techniques of “instruction.

Through classroom v131ts. weekly meetings, and reports in

the logs, it was observed that all of the teachers took'an
active part in researohlng the subject and applying
strategies that fostered creative behavior in their . \,

children. They showed an increasing awareness of the \
' L i |

~
N '
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néed for eq”ouraglng creatlve beh 1or. and they became

They c:ea

and waturvﬂness ‘of expre331on by haV1ng Students role-play
. classroop 'conflicts, brainstorm class -selected problems.

think

new uses for some products, write book reports

endings to storles. express ideas and feelings Stlmulated
by ayt and mu31c. and make up word games. .
The teachers established classroom environments
| . .
- whifch encouraged creative expression. Some were “loose“

and allowed.much freedom. Others encouraged freedom

wifth disciﬁline. but not domination.

v . ’ . . s
.

" The rémoval of certain blocks to creative }unctlonlng
provided *he chlldren with fregdomLfer mental and ‘emotional
exploratlonh Thefteachers became effective in improving
the chlldren's awareness of self, others, and the
env1ronment1 and in overcomlng feellngs of 1nab111ty.

inadegquacy, 'lack of self-trust, and negatlve reactions to

domments of their classmates about thdir creative ideas. -

A
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The teachers stressed deferment of Judgment so that , S

e —— w0 ATy

" .
/- : a
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children could express ‘ideas W1thout anx&ety or concern as

a

to thﬁir va;ue..acceptablllty or appropr;ateness. ) .

\ o

The teachers rated the 1deas and technlques described

.in the guidebooks as nexcellent.” Wlthout exception,

n

they found thes strd@egles "extremely valuable" for

stimulating crealive expre331on in the children. They -

) LI —~
also reported “that t Jhiildren were very receptive to.
many of the activities and responded in enthusiastic .

ways. The teachers attributed improved.classroom ‘ be

" attendance to statements by the children indicating~that

/ .
they dad not want to miss opportunltles to, partlclpate

in creatlve drama and art act1v1t1eS. ' | *//p\jz
- . - . . ' *‘

Can/teachers who have been taught and have conducted
their own classes in traditional authoritative ways .
encourage children to behave creatively and to learn in
creative ways’P To make subh a change requires considerable’
change in orlentatlon and the deve10pment of a number of
skills. Such change also requires ‘that- teachers be
concerned’aBout the effectiveness of their»teaching ’ :
and be willing to expend energy in practicing -and

mastering%these skills.




}‘;Mztf;_:;;;:;_——#E;%eaehersuare—thinktng*abou» unangxns their

“among their studerts, they have to aBk themselves how

- far they are williné to go to accomplish such a goaI.
1They have to be willing to .give their own creative
"abilfties a workout and develop them. This program asked
teachers to break out of the day to day rolitine of simply
get ing across some piece of subject matter and ‘undertake
a ddllberate and systematic effort through workshops to \

devélop some new skilis,

0bv1ously, it would be presumptlve to equate the
Bteachers who 1%ok part ln this project with all teachers
in the district, The fact that they volunteéred to take
the inservice course suggests a degree of interest and
motovation in learning about the development of creativity T
in phildren that may not be present in other staff members.'
It Bhould be' noted, however, that the five teachers
eel oted to participate in the project did not uniformly
posFess characterlstlcs that Would ensure their success 1 ﬂ
'1n L81ng the program. ‘Two felt that they were rigid and
auﬁhorltarlan in their approach to children; another claimed

that she was'dominated by time and primarily concerned about X

co§ering subject matter, whijle two believed they were

i
)

-
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-excessivelyfpreoccupied with'ordefliness and pupil LT

behavior. = . - . - .
. . \ - - \
' _In spit f‘what would appear td be negative
.

.

P~ »

character1st1cs precludlng successful implementation of

>

\

‘f“l 7 technlques to aevelop preat1v1ty in the1r chlldren,_

“Ge

_these-teachers demonstrated aVW1lllngness to examine

e

' proaect

—

new ideas..

a .

! The kind of teacher who would 1nvolVe herself in
th1s type of program would be one who was receptlve to

e;plorlng new ways of teachlng. Th1s_1ndeed‘seemed to, -

- one characteristic descriptive of all five of the
. . ’ ' ) . P . -
participating’teachers.

’ s . B ‘ 7 . N
. The five teachers seemed to possess other important

s
qualltles needed for successful 1nvolvement 1n the
B
a sens1t1v1ty tocthelr puplls' emotlonal '

&

needs, a high level of 1nterest in promoting the
development of orlglnal thlnklng in their puplls, and

1ntellectual energy that wouid enable them to glve willingly

/éheCEJQJeCt progresseo

and began to encourage more
e

They showed ev1dence of

of themselves 1n the classroom. -~As

¥

they became less dominatin
. - :

student initiated activity.

giving suppoft'to the children in helping them overcome




1nertia, frustration, fear of faﬁ ure, and,humiliation 1

!

expérienced at the hands of classmates.

-rsations w1th/the teachers, examinatlon of

i

and classroom V1s1ts. conflrmed that the —

Ty

partic1pat1ng teachers changed in the1r attitudes and

5

}, motlvatlon toward developlng creat1v1ty in their ’

chlldren. They 1mplemented‘many of;the program s
techniques, ‘su esfsfullry involved the children in
'creatiVe activgiy,’and initiated other techniqpes that
the&”developed. (There may be an 1mportant positive -
relationship between the teachers' creative motivations

}kandthe growth in the children's creative- ability.)_
s . ) .

. It is important'to recognize that teachers educated

* in traditional ways, and who teach authoritatively. can

encourage their pupils to behave creatively and learn

2

in creative ways. One -possible outcome may be that.

the prevailing prejﬁdice that exists among some of the
_teachers in Island Trees against«the teachability of

creativity may give way to a belief in.the possibility

of its development.

It may well be that as the development of imagination

becomes valued and more important within the:district,

g N




. _ ¥ . ' '
.\‘f;;’ : that teachers .will become more innovative in working

with: children and that some of their efforts will

4

- ~ foster creativity. Perhéps, if teachersvreaeize the : L

influence they exert on the creative lives of children,

they will be &timulated toward this‘goal; -

)
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change as measured;”

VI. BESULTS

{
i

<~ ! i

" The Torrance Tests of Creative Thinking

‘Table 1 "Results of Pre-Post (Form A and Form B)
Torrance Tests of Creative Thinking, Verbal and Figural
&

Batteries, for Experimental Groups" presents the” pre and

post means, standard deViations. number of subjects, /';
1 -4

¢ o

correlation coefficient between pre and post, and

_resultant t values for the experimental group in each

grade' )and *total® o on each subtest in the TTCT

Verbal and Figural Batteries.

B \ I.NS.ER‘# TABLE ,1/ | . K | I\' '
o - { ) ,(” .

The results she significant positive overall

} o
goth ‘the Verbal and Figural

Batteries for the 'totaiz eiperimental groups. Significant

- @

change was also evidenced in each *grade' for the experi-

mental group, on each subtegst of the Verbal Battery.

~Although this finding was nogt replicated in all grades

G 5P

on the Figural Battery, all results were "in thé

hypothesized direction, six of the twelve 'grade'

~ analyses having evidenced significant positive change.,

) ‘ ~o'“§,"f.
Significance levels for this and all other analyses

were set at the p<{.05 level. However, many findings
o .

*¥Refers to individual analyses for each of '‘grades 4, 5,
and 6 in each subtest unless '‘otherwise noted.

**Refers to combined scores lof grades 4, 5, and 6 in

each subtest unless otherwise ncted.

i1
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o

’ means. standard deviations, number of subjects, correlation

were significant beyond the p'<.01 level.
‘%:éﬁ Q | - S :
Table 2 "RéSults of Pre-Post (Form A and/Form B)

T
Torranceéﬁastééof Creatlve Thinking Verbal and Figural : \

,ﬁ
.Batteries, for’Control Groups.“ presents the pre and post

coefficient between pre and post, and resultant g“valﬂes .
for the control group in each 'gréde' and 'total,' on

each subtest in the TTCT Verbal and Figural Batteries.
INSERT TABLE 2

The results in Table 2 do not show significant
overall positive change as measured, for the control
group. Parenthetically, negative findings were evidenced

in fifteen of the twehty eight analyses.

(

Table 3 “Results of Post Post (Form B and Form B)
Torrance Tests of Creatlve‘Thlnklng. Verbal and Figural
Batterles. Mean Analysis Between Experimental and Controlo
Jroups,“presents the post means and standard deviations

for the experlmental and control groups. for. each ‘gradey v

rand 'total.' The resultant 3 value and 1tﬁ corresponding

degrees of freedom (d.f.), for the TTCT Verbal and

Figural Batteries are reported.

:ﬂ“.« 1 13




INSERT TABIE 3 S

\ The results show the experimental group 'total’
\\ - | analyses ev1denced 31gm1flcant p031t1ve dlfferences ; A L

Axwheh COmMpAr, " to the control group. for all analyses.

\with the ceptlon of the Pigural- Fluency analy81s.

§

! VOreover. Table 3 reévealed only four of the twenty one o .

irade analysis to be significant. However, the -

1“ T e perimental'group differed from the control group on

f\\* | all 'grade’ /analyses in the hypothesized direction.

-

(v Tabyév “Results of Pre-Post Writing and Art

Ana y31su on - 1suallzat10n and Originality Criterion,

‘ For |Experimenta Groups,“ presents the pre and post

meanF standard Fviations number of subaects._‘

corr lptlon coeffl ient between E;g/;;d post and
resulifant t values or the eXperlmental group in each

'gradé' and vtotal' &n- the Visualization and Originality
\

subtes&. for Writing épd Art Analyses.

| ‘ "+ INSERT TABLE b

-~

| "//f\\&éble 4 revealed positive significant change as -
| : meashred, in only four of the sixteen analyses. However, '

all analyses ev1denced change in the predlcted direction.

~

| | | iid |
o s | - PN |




. -
4

Nevertheless, Pre to Post mean scores of subjects

éncreasedhmarginally in the predicted direction on each

‘of "the sixteen analyses.

Table 5 "Results of Intra-Rater Reliabiiity
Analysis for Writing and Art Tests, on Visualization

and Originalitﬁ'Criteqion," presents the means and -

-

) standard deviations for twenty art and twemty writing

random samples and the intra-r%gfr reliability coefficients \
R o \

thereof. All intra-raterizeliability checks were
z -

significant at the p.<305 level .

r L
.

e T INSERT TABLE 5 S . | \
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etween Experimen

Verbal Battery,

"Resultant

Subtest Grade Post Post Post Post d.f.
Exp. Con. Exp. Con. . t_ value
. Mean Mean s.d. s.d. '
g gg.gl 50. 60 23.25 39.70° 29 55
.94 43.20 49,59 15.57 72 1.79%
Fluency 6 96.92 86,80 17.07 35.61 28 .39
totdl . 82.22 63.53 41.38 31,32 123 2, 86%
T 33085 5700 144y a3 23 38
Flexibility 7 30.52 30.60 B8.06 15.00 28 .79
total _ 33.64 26.60 10.58 10.21 123 9.48%
| 5 0608 33160 20a% 3o 30 23 it
S e 5 . . -2. : 2 5.65*
Originality g 78.64 T1.40 24.37 32.32 28 .26
total 85.35 49.70 43.87 29.22 123 4,53%
T v 'Figural Battery ) |
7 %9.34 ‘%g;%o 3.31 .30 22 87
5 90 3 o O . 5050 ’ 7 055
Fluency 6 21.60 22.40 8.36 4.49 28 .13
& total 22.27 20.23 8.54. 7.08 123 1,37
ok b i om oo
Flexibility ¢ 17.86 16.60 8.46 4.35 28  1.22
‘total 22.27 15.60 6.12 4.51 123 3. 61%
R R
‘Originality g 34.52 27.60 16.49 14.52 28 .46
total 36,81 28,86 17.19 10.11 123 2,12%
) 183.98 gg.gg 43.37 18'87 gg 2'83*'
5 108.77 . 59.74 32.83 .
Elaboration g 37,°60.71.20 37.90 36.89 28 1.18
7 total - 119.25 71.40 59.62 28.87 123 5.70%
_ .

v * p<.05

~

)

\
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A, Discussion

The results 1ndlcated 1n Table 1~sf70ngly suggest
that the 1ntervent10Q produces s1gn1flcant p051t3ve

change’ in creative behav1or as measured. This change,
4, Ry

however, is not as consistently evidenced for figural
\

-

abilities ag for verbal abjlit¥es in the four'th, fifth,

S

and sixth grade analyses. fﬁﬁwever. the 'total'- figural

-analyses were signﬂficanﬁ. suggesting that the relatively

small samplé size mitigated against éignificant findings
in 'grade' analyses. The results of Table é suggest
thét positive chaqge did not occur without the inter=
vention. Any significance in those ahalySesVMay.be
attribu;able to chancé error. The findings reported in
Taﬂie 3.again suggest that the ihterventioq_did produeé
siénificant ﬁbsitive change in the experimental group
when compared to the control group. - However, it may—be,

that the small sample size, especially that of the

‘control group. mitigated agalnst significant change

.
L
&

in the'grade'analyses.
4

The results reported in Table 4 indicate positive
change in thé\predicted direction for all analyses as
measured. However, -it seems probable that a larger

sample size would be needed to attain statistical

i21
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i

"art and writing measures.

/

significance in visualization and originality criteria for
In addition. the extremely

¢
small standard deviations seem to indicate that variability

bet@@eﬁ$§ﬁores was minima%m~ Therefore. the absolute

L
: range o§ éw%le values Should be 1ncreaSEd from O L

to perhaps 0-8 or 0-10. o 4
}' X ’ ' e ry' . ‘ N
" fable 5 seems to .indicate “that the writing and &rt
- ) ’ '

measures should be sengitive enough to detect change. *

Justification for this, being thé’significanf infrafréfEr

reliability coefficients for "the art and Writing measures.,

However, thie may not be the case, because although

\

siénificant, the square of the intra-rater reliahility
coefficients yields the total explained variance

.

indices of 71%, 38%, 72%, and 38/ far each of the measures

respectively.

B. Difficulties and Limitations ot the Project

Close examination of the procedures and variables
in the project reveal that qualifications should be made
about thereonclusions.

1. Difficulty arisee in assessing what the

relevant variables were: the materials

o

° that were produced; the training that the

teachers rec‘aved in developing 1maglnation "

td
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T
: T2,
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above factors or some cdmbinatigns_thereof.

_or some other variable.

_An additional factor ifiherent in this project

‘ howmeQh-ti was 3pent in studylng them. o
Du 'ngptée\zizggroom 1mplementat10n phase of

experimental gnbupfwaé;fqﬁmed post hoc,

. o v > .' 7
and creativity_per se. .or the changes in

motlvatlon tha resg ted from the1r partl patlon

1n a program which was de31gned %o fa0111tate

creat1v1ty. It is dlfflcult.to~ascerte1n '
if the 31gn1fiéanttcﬁange in the |

experimental group resulted from one of the :

T

was that the attempt'made to.control

or measure the extent of 1nd1v1dual rehearsal
1

of‘the materlaleLby the teachers. Teachers

had access to the materials from each section

of the program for one week during the

inservice course but there was no control over

r
théyprogect the teachers had\access to these
materlals Por as long as they 1ndlcated a

de31re,t04use them.

n

Since this was a pilot prdject,and the

o oh

i23
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o vto

- Will be ut;l;zed.

learner.

there wés no attempt'made'to control for,
the 1nfluence of the dlfferlng knowledge
and sk111$ that part1c1pants brought to

_-the’ tralnlng program prior to its 1mp1emen- o

tatlon. However, in the evaluatlon~of the -

' actuai 1mplementatlon next year, an

analyses of’ covarlance factorlal de81gn

The effectiveness of'the training procedure

might be limited to certain kinds of

materlals anq is prouably 1nf1uenced by

-the cognltlve style of both teacher and

For. example, if a dlvergent
productive Chlld is palred w1th a

convergent productive teacher, thls may xxk

mitigate against expression of creativity

on the part of the child.

It is'entirely'possible'that some teachers

]

in the control‘group engaged their children .

in creative activities. There was no way
confirm that they remained "non-involved"

using creative activities, thqﬁgh they




did not have access to the particular

materials used by the experimental group.

. 6. jDifficnlty arises in.using,teacher_judgments

v as a means'bf identifying creativity_in
children.. ' There is considerable
_ variability among teachers in their ability
“ o rate children against a predeterminedxj{;Z}/
criterion, even when SpecificAdefiniticns- )

are provided.
L .

ST While this project<provides a methcd for
‘" improving 1mag1nat10n ‘and creat1v1ty in -
. children, we cannot conclude that the -

hlldren will contlnue to function at the

same level. This progect provides only a

ﬁ\ , concurrent assessment of a Chlld'S ablllty
to express hlmself creatlvely and not a

predictive cne.'

C. Implications for Further Study'

School’personnel may wish to use 1nformat10n

"gathered during this progect as a ba31s for addltlonal
investigation in seeking answers to the following

Questicns:

e . i2s

jJ;BJK;- ; o 110 .




1. To what creative behavioral functions
 (flexibility, fluency, bfiginality,_e;aboration)
do students responq_with‘inéreasingly positive
6r hegative performance as they mov;Tthrough

the grades? L o . \

2. Do overall trends in scores on tHeLTTCT_
L ' of\iigniffCant low|scores (compared to national
norms) at specific|grade levels indicate a

need‘for-program modifichtions?

3. Do certain classro¢m strategies result in : 4

. ‘ i N c
low student performance'o% he TTCT?

4, 1Is any adjustment meeded in program planning

and implementation|to meet the creative needs .

- of boys as compared to girls?

5, Can the program be| equally helpful to
students of both low and high intelligence

levels? )

6. How wbuld the results of this projecf differ
if the.teacheré‘participape&‘in an entirely
self-instructional | program ra%her‘than one

which combined this with presentation and

CERIC - | O §




‘guidance by an instructor?

7. Wnat are the specific effects of tehcher
training‘séssions and instrucfional aterials_
_ on the affective behavior of students and
teachers? (The teachers participating in
! - fhis\project commented abogf attitudinal
~ changes in.the children and suggested additional

investigation in this area.)

8. 1In assessing the value of particular activities
in developing creative expression in children,
vwhat'role'does feacher'direction, guidance,

‘ ' ‘and supervisiop play? Does 1t foster the

development of creativity more than

tindirected freedom of action for children?

9. Can the\program»be adapted for implementation

in secondary schools? The program to develop
- J

creativity and imagination described in this S
report appears worthy of imp;ementation‘in the '
district's elementary schools. It seems

reasonable to predictﬁthét ﬁnder favorable

conditions schoolwide implementation .of the

progrém might lead to the adoption of many of

R T, ,

o Tl e v
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e

-its~inst?%§tf@nal techniques and materials.

o - foF appllcatlon 1n other elementary school
.seﬁtlngs. As for appllcatlon to the secondary -

sch¥ol. addltlonal research and study are

.;1ns‘ructlona1 materials, Such a program is

curr:ntly‘being planned through a pilot
2 - proge‘t 1n ‘the Island Trees Senlor ngh

School durlng the next school year..

Considerati
will. help 1nf1uence future plannlng and development of

the program in relation to the entire school program.

e
4 Y

It also appears to have consideréble potential

'needed in developlng and employing alternathe .

':@..

)
et

. of these and other relevant questlons




VI . PROCEDURES FOR EFFECTING CHANGE

~ The basic strategy of change that I émp;oyed. included’
the developmentvof program materials (invention and
design), and innovation (pilot study), that would prove
to be feasible to ‘install. .This strategy required an
intervéntion prgéess that placed me inrthe rolé o? change
agent. ' In this capacity I placed prim;by gmphasis upon .
establishing lines of commuﬁ;éation within the group
of teachers, upon the creation of shared perceptioﬁs in'
‘relation to needs for change, and upon creating desires -
fdr change within the'group itselfa This was done priér
to the inceptlon of the inservice training gessions at

small group»meetings and durlng the length of the

1nserV1ce/course by interaction within the g oup.

- The basic plan for diffusion of the.program's
irnovative aspects was directed through several avenues.
A, local Dissemination: , -

1. Demonstration and Field Testing. To
gain district approval and acceptance of this
program in training teachers in the use of
strategies involving children in activities
to release creative expression, it waé

:fpessary'to demonstrate its effectiveness .in

14




K o | |

%ypical classroom situations, under conventional

conditions and with formal and informal methods
 of assessment. Support for tgsting_this model

did fiot come easily as has been explained in

the addendum to the Maxi II proposal.

The ﬁilotvst&dy was carried out in the

Island Trees School Distpi%,. This approach . _";i

\

4~

was utilized because it would more.readily
legitimize the acceptanpevprodéss (apgro#al'
for,inétéllation in one or more buildings of
the district), I asked central admini%tratars.
//// and building principals;toflook at whaéﬂﬁés »
| eV accomplished after the innovation was given
a trial and then to decide whether it‘ﬁrought

about the desired result.

I sought administrative commitmeht to have
the program systematically and consciously

applied within the district's schools so as to

avoid its being abandoned at the end gf the
pilot broject. I argued that while it is
'? reasonable to expect some teachers to.aﬁply
o some'prinhiples of the program in their

classrooms this year, that deli@%rate.application

130
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P

rather thaﬂ'reliance on fortuitous circumstances
would ensure 1mplementatlon of thls program 1n

the schools of the d;strlct.'

* %
, §
Regional Dissemination:
I visited the.Nassau Board of Cooperative

Educational Services'(BOCES).i'he educational

facility whieh could prov1de reglonal dlssemlna— 3

‘tion and a-more sophlstlcated diffusion process

in other geographical area@t The N.Y. State
Education Department project grant that supported
this program was channeled through EOCES.

In February. 1975, I met-with Dr. Mary Flynn.
A331stant ‘to the Director of Research and

Development of BOCES, and discussed d number of

. strategies that would help promote inter-

institutional diffusion of the program. One

immediate approach was a plan to offer the

[ f L] L] L] [ N -
‘gseries of training sessions in the autumn of

1975 under the auspices of BOCES Regional

Inser&ice Education Department.

—

Organizational Dissemination and Conference

1

lefu31on: 4

1. N.Y. State Education Department. I wrote

131
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to Dr. Vi#ienne Anqersen. Director of the
Division of Humanr}ies and Arts, briefly
describing the program and dlscu881ng the
p0881b111ty of dlssemlnatlon through reglonal
conferences, workshops or inservice programs.
Dr. Anderson forwarded my lettekkﬁo A, |
Theodore Tellstrom, Chief of the Bureau
of Music Educat;on. who responded 1ndlcat1ng
an interest in such a design for use at

their annual conferences. This isfcurrently

in the process of implementation.

New York State Science Supervisors Association.

 Mr. Harold Mahoney. Chairman of the Program

Comnittee of the annual Statewide Conference
of the Science Teachers Association of N.Y.
State\(SmANYS).kextendea an invitation to
conduct a workshop in creativity for super-
visors scheduled November 2-4, 1975, I

have accepted the invitation and will

participatevin the program.

Nassau County Stience Supervisors Association’
(NCSSA). Dr. Jerry B. Davis, President of

NCSSA, extended an invitation to make a pre-

132
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Ly,

5.

L

,sentatlon on the fosterlng of creativity

in chlldren during the NCSSA Installatlon
A .
Conference in January, 1975, before a group

: ‘ s
of supervisors. I accepted the invitation

“and conducted a seminar at the session.

Port Washington Public Schools,‘L.I}, N.Y.
Dr. Timothy Melchior, Directof_of\Secondary
Education in the Port Washfngton,Public
School District; extended‘ﬁh 1nV1tat%en to,
conduct a workshop entitled” "Teaching for
Creativity" at a curriculum conference in -
Port Washington. I accepteélthe'invitation

and conducted thls workshop on February 10,

1975, o '

Educational Testing Service, Princeton, N.J.

(ETS). I was one of three Nova UﬁiversityéRl
"participants to travel to the State

Education Department in Aibany,‘N.Y. to be
interviewed by Dr. Jack Childress, Vice
Presideht of ETS, and Dr. James Hammonds of
the Department of Education, Peﬂﬁ§§lven§a
State University. Dr. Childress expressed
an interest in my work on Maxi II and a

133

118




© desire to examine some of the program's-

. \ .
descriptive material., I forwarded this
material to him January 30, 1975.

World Education Fellowship, Society for

Educational Récdnstruction. and Nassau

County Science Supervisors Coéponsbred

RN ,
Conference. An invitation to conduct a

‘workshoy entitled "The Care and Feeding

of Creativity in Children" was extended by

3

- .Dr. Nasrine Adibe, Conference Coordinator

d

' and member of the Graduate School of

Education at C.W. Post Center, Brookville,
New York, and Dr. Jerry B. pavis of the
School of Education, Hofstra University,
Hempstead, N.Y. I accepted the invitation
and took part in the conference entitled
"Mankind in a Chénging Environment”, at

C.W. Post Center on April 19, 1975,

Brighton Public Schools, Brighton, Colorado.

. Dr. Daniel L. Whitacre, Deputy Superintendent

of Brighton Public Schools, extended an
invitation to send projéct dissemination .

material and evaluation documents. ‘I have

134
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responded to his request, indicating what
program materials are available and the
procedures for possible visitation.

wl, |
Publication:

This report is being prepared for placement
in the Educatiéhal}Research‘Inﬂormatiop Center
* (ERIC) so that it can be stored and retrieved ‘; -
from this bank of information and made |
available to educational practitionefs through

libraries. ' .

Employing the Group aS'Agents for Change:

To be effective, change must bé self-

zeneratéd within the system-byvfhe people involved.

- ) ' Among the teacher partiéipants, readihéss;for .

P

introducing and influencing change in others . R
was based on the emergence of a é£rong group'
'identity, by their apparent internalization of
attitudes, behaviors and values that promoted

créative expression, and by their sénse of
importance and significance in ferms of what
they did.

The five. teachers who participated in the

inservice program and pilot project agreed to

135




work withpracf?\iééergwfrom other levels

" Summary Statement Regarding Change Procedures: -~

with;n the district.

The motivation for using‘thg program, -
while .originally‘identifi,edwij:h the author,
can now be identified wifh.this’group within
the faculty. | ‘ |

Th%;e strategigs are being employed to
cope with discontinuities that may occur
between the planning and dfvelépment stages o
and the diffusion and adoption stages. They
will providg a bridge between these change

3 s
stages, coherently linking them together.
. ‘ . .

¥
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SV v ISLAﬁ% TROZS WHION FREE SCHOOL ¢ SPRICT > o
“ . - . sSzprEMBER 11, 197k ,/>, L

Toz Island Trees School Faculé&ﬁKgG A |

From: = Mr. Walf H, Oglosby | | |
Subjodt: In-Servico Courses: Developiﬁg Imagipation'and Croativitx-‘
Tho folloﬁing In-Service Course. is being offered starti#g',‘V~.f-
September 2y, 197L: v . - : LT

a

l. Title of Course: _ Developihg,Imagination and Creativiti
2, Instmctor: " Mp, Ira Finkel

3. Developing Imagiration and Creativity: This course will provide teachers |
" with actusl lesson. doscriptions, techniques and ideas to serve as nodels |
for elassroom implementation in six areas designed to encoursge the
developrment of the creative potential in their children:
 CGroative Art, Crestive.Music, Creative Dramatics, Creative Dence, énd °
Body Movement, Creative Games snd Toys, Creative Vriting, '
_Teachers will have access to mocels of 1essons, actually ziven in these
areas through prepared guides, euwdiotapes, movies, vidcotanss and PR
: photosraphs and will have the opportunity to discuss and practice ,.»: ;
3 these during inservico sessiocns. : ;
The progrem is designed to sisnificantly dimprove the develonment of ;
imasination and creative performence in children by providing aprronricte
troining experiences associated with the maintenance and growth of skills
and techniques of instruction that racilitate imaziration.

4

Lo Cless will start Tuesday, Septe 2l, 197L, 3:30 to 6:00 P.M.

5. Course will run for 6 weeks - 2.1/2 hours per session, for a total of
1S'houps ( 1 credit will be gremted towards salary adjustments)

. Schodule is &s follows: » ’
. ' * <
' Tussdevs: Septe zh;_Oct; 1, 8, 15, 22, g9
| "’6. Course is open onlly to elementary E-6 teachers

7. Clesses will be held in the Senior High School Rpom 218

- Registration blenks are due in Room 222, the M.F., Stokes School, no
' later then Sentarmber 2C, 197.. ;
S S b SR S A T S R S T 1 £ S g el L b 4 PRI AR R SRS S S n-x BRAHE R
I wish to rezister for tha "Developing Imazination grnd Creabtivity" Tnzervice
Course. I -am enclesins my check in the amount of £6/00, Mgistrafion Foe.
Enrollrent is lirmit2d £o 20 verticivents, (ilake chedts pajyeble to: Island
Trses Unlon 7ree School District). '

FE — DAl p
150 | .
_ GRADE

3k .




RE: TZACHERS: Sylvié Bond - Karopezye -

Eunice Lucas - Karopozycw'

é§;46 : | : . Eileen Teevan -«Karopczyc o ¢
TO: W Cglesby - C L

o o ~ - * . Zelda Katz - Karopczyc
- 7 FROM: I. rinkel ' i

LI o - - Linda Archi’oald - oparke
DATE: 10 - 16 - 74 o S o |

. RE: INSERVICE COURSE LR

: S _ . . . P . ‘ E :
o Co Five teachers who are currently enrolled,in the Developing Crea-
’ v

xtiVlty and Imauination InSGPVlCG Course have volunteered to

a

"partlclpate 1n the implementation and study pbase of this pro;ect.
. They will be spending over 65 additional hours of study and wo“£
< . a3 f result of tholr y“PtICIPQtlono They will be studying "u'des

" (lesson activities) and. listenino to tdpcs (35 audlo tapes) - : S\g

“and will be keeping extensdve recorLs of successful Lct1v1ties.~
. F_They have already pre tested their child“en*ard will be post teSVii .(/

them in Januery. .

. & N
I wo? ld 1iks to urge vou to consider that sach of tbefeﬁgive

A ot

“teachars be awarded ouc . add1t10na1 creait for their voluntary in-
vorvemert 1n this prOJect and for the c0151derab1e extra homeuork_

'_that they w111 have to do. I have 1nd1cated to -them that I Aould

5
make this riguest (it ori'inates with me and not ‘thera) as . I think

-

they are most deserving of this credit. ~ . ’ T e

)

' I would appr ciate your consideration regarding this requestIlf

d ho pe that it has your support and is approvedo

o

p .
ﬁhank you Tor Jour faith in the project and- for your a351stancs._

N . _ Hee

' - B Sincerely yours,

.*. ._s. \ | : . %/mw%/]




IN—SERVICE

-

“Developlng Imaglnatlon & CreaL1v1ty

. CZISLAND. TREES PUBLIC SCIOOLS. _
. Period Covered: , Sept, 24, Oct. 1, 8, 15, 22 & 29th, 1074

-

NABIE 3 ‘ L .

;;Eileén'Greenfield | .

%o,
-

). Phyllis M. Cookgon

o . - E . »

. Bileen Redican
R 2 1C

| .Dorothy Newman

kT

L EER . ! . Y . . §
».Pam Evoskovic: | .

Y

- P - . 3 .
- . . . . € 1

.Linda Archibald ' _ B I 1«

.Zelda Katz

JBileen Teevan,

. o

N

.SX}V1a Bonﬁfﬂ‘

g

.Freida‘strdnq t

N , , ‘
114 Jane Lally < ' . : .

12, Funice Lukas-- - ’ ,

) B

13+ Ann Shaniro : .

L= ]

Mr.) Ira Flnkel?




T0: I. Carroll °
FROM: T. Finkel
VDA'I'E. 9-12 -7

v This is to confirm-my request for the use of Room 218
in the Sr. High School for a period of six weeks (Septo 2ly,
Octe 1, 8, 15, 22, 29) for an Inservice Course that I w111 be -

giving to elementary teachers.

Thenk you for your, cooperation.

v

>




. NOTE: NO SMOKXING {N RESTAICTED AR=ast - . S/Y:_1974=75 .t
TR "NO BUILDING \USZ Wwr=d BULLDI .| IS CLOSED: . ~ REFY. gr. m.8. .
-, ‘ SNEAKeHS [MUST B WORW IN ALL GYi{ AREAS: . QODE: __4#g )
= R o K R 'CHARGm. nAane.
L - . . ISLAND TREES. PUIaLIO SCHOO.LS ‘_ o 3
- ' APPROVAL FOR USE OF BJTELDI GS’ & GROUNDS
/- S ' o
- _ E Septefnbe.r‘ 19,1974
- Date
. Mr. Ifa Finkei. : \ . o
. cz_o Sr, U ig'h Schodl : ( v ' .
Dsay  Mr. Finkel ‘: .
Approval has been gﬁanted for the following use of buil&ingé:- .
. . , o __J b
/ . .
| SCHOOL ORGANIZATION | WEEKLY/MORTHLY - ROOM HOU'Rﬁ
_8r. H.S. Elém, Teachers Ipseryice Sept. 24th, 218 3: 30pm
- Course’ oct.1,8,15,22,29, 6:00pm|
\
T
_ ?erfy- slaceraly,
-/
i ! .
‘ . \; . )L((:l/ ’ ,\'_.'.‘-4"/0
P : .? . Nei?rh s <
¢ . | .
' Maintenance Foreman
JN/ed .
- ¢ces Superintendent
- .~ .Business 0ffioce i
o Principai !
" ~ . Head Custor;lian
o ' Adult Education 154 -
o files . 194
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 NYSED Mi N -PROJECS PROGRAM - S o

APPLICATION FORMAT

-Hue of Pm]ec* "The Care And Feeding of Creativity in Children-

An Inservice Program For Educators"

Projec[ Descriptor 15 Sta.ff Development’ 9 Hummlitles and the ArtS,
eneral sdacaition ’ .

Person Submitting Project - Ira Finkel -

Title (English Teacher, Student, ectc.) ._S°ien°°. Teacher; Teaching Science Dir,

L

Address I8lend Trees High School, Straight Lé’n’e,‘ o
516 - Pe 1 - 1,020

Levittown, New York 11756

_Telephone
T . ’
Submit 10 copies of the: proposal té the Regional BOCES LFA. The
proposel should not exceed ore poge, and should address only the following
points: (in being explicit, I used two pages.)

1. State the ec}?ational need to which the project is qaddressed.

2. Define fhe problem which the p_foject_ is attempting to solve. _&_’__’g_

objectives in Bpecific, behavioral, measurable terms.
3. Describe who is to be involved in the projoct ) / '

4. Describe the solution you propose, including t.he activitief; you will
' cenduct. to satisfy the above stated objectives, :

E:h. Indicate what evaluative measures you will use to determine how suc-
cessfully the above stated objectives will be met. List standard tests
to be used, if any, or indicaie if you plan to develop your owa cval-
vative instrument. ‘ . . e




. . EDUCATIONAL NEED AND PROBLZM: The Island Trees Schools have done tos

; - Iittle to deliberately design curriculum experiences that encoursage and |
develop creativity in youngsters., Emphasis continues to be placed on =

the cognitive skills rewarding convergent behavior in students while !
discouraging divergent thinking. The fact is that educators often thwart
‘the release of creative expression and the result is hundreds of students
sitting in our classrooms with impoverished imaginations. What compoungs . -
this problem is that now, more than ever before, there is a compelling
need for schools to turn out men and women who will be frontier think
who can find more adequate solutions to impelling world problems,. wi
adapt to change and maiptain sanity in this age of acceleration. ' /- 3
Creativity can be a weapon in coping with life's daily stresses, emérgeﬂcies-
and crises. Classrooms can become gift shops with -educators developirg in
children the gift of imagination,which is the springboard for creativitye

SOLUTION AND OBJECTIVES: I will plan,design and develop a packaged progrem
on Creativity congisting of cassette tapes and written activity ‘guides.
geared for all levels of instruction in the district. This will be used
"for inservice education of the professional staff. I have selected as the
initial target population teachers of grades L,5,and 6 because ‘research -’
. evidence strongly indicates a decrement in creative functioning beginning
. at the fouth grade level. The program will provide these educators with = -
‘ the requisite knowledge and skills to enlarge their understending of the
nature of creativity and train them in the use of instructidnal strategies
> to facilitate creative behavior in their students. Each teacher will receive :
one packaged program with the materials adaptable for self audio tutorial '
study. The tapes and guicdes will consist of instructional techniques in
creative thinking, creative writing, cresat ive dramatics, creative art, .
dence, use of toys, games, sensory awareness exercises, brainstorming, ,
simulations and role playing that will be discussed and practiced by the
teachers in seminars and workshops (inservice course)., The teachérs will
use these with their children to elicit behaviors in fluency (developing
meny ideas), flexibility (shifting frame of reference from one idea to
another), originality (developing unsual or uncommon ideas), elaboration
(working out .details of an idcea). Research has identified these as major
components off creative behavior. ' ) '
Instructional Objectives: As the project innovator, I will
- diagnose needs of the professional staff involved in the training
. program and prescribe appropriate activities '
- establish a helping relationship with individusal teachers in order '
to support these tgachers as they assume personal responsibility for
their own growth oi] skills and techniques of instruction ’ _
- plan and coordin. the dissemination of effective improvements that
" may result from this project throughout my district (Central Administra-;
tion advocates this project in the Island Trees School District) j
- relate my inservice planping to the totsl district planning process
- select or create appropriate sequences or combinations of; individual
efforts, or small group meetings that will contribute most effectively
to the personal development of all concerned : . :
- help individuel teachers develop and plan soquences of training exper- . |
iences associated with the maintenance and growth of skills and techniqui
of jnstruction that facilitate imagination '
-The teachor will ) .
- initiate the activities and experiences described-in this program with
his/her students ) ‘
- use these activities as .a basis for developing his/her own set of
activities

o is6
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- draw upon the literature and research in the theory and practice of
- creativity as provided by the tapes and gujdes to provide support for
“'his/mer individual practice and rationale for his/her actions ’
- apply his/her knowledge of the theory and practice of creative behavior
to the clagsroom activities ‘he/she has determined to be relevant to
the development of imagination in his/Her ptudents :
<The. children will

. through dance, art, games and dramatics

v

.= transform themselves into objects, persong, things they are describing

3

‘ereate characters, action and dialogue frgm stories, pictures, exper-
iences, or their own imaginations . - .

-describe ways of making toys more fun to play with

record and describe sensory impressions :

separate sounds and identify them

with their eyes closed, detect odors '

with their eyes closed, touch and identify different objects

dance and move to poems read aloud -

walk like different animals or like storybook characters

L]

 EVALUATIVE MZASURES: The research design willl include the experimental group

classes) and the Qontrol'group with utilizftion of pretest and postteste
ests of creative thinking abilities are useful in making teachers aware
of creative potentialities that might ctherwise go unnoticed. The Torrance
Test of Creative Thinking, a general purpose battery that consists cf three
non-verbal, figurel tasks enfl six verbal tasks will be used. This battery,
with equivalent forms A and B yields scores for fluency, flexibility;

originality and eléboration separately for both the figural and verbal -tasks,. |

These tests make use of what we Inow about tho nature of the creative think-:
ing processes, the qualities of creative products, the creative personality,
gnd the conditions that facilitate or inhibit creative behavior.

eacher competency will be assessed by direct supervision and observation
by the project director. “

INVOLVEIMENT: Project designed, constructed, implemented and evaluated by:

Tra Finkel: Science Teacher (21 years in district), Teaching Science Director{

certified-Change Agent trained at TAIC Institute Nasgsau BOCES, doctoral
candidate, tepch 11 years in Graduats School of Zducation at Brooklyn
Colloge:"Edutation of the Giftod Child and Creativity", organized and ran,
two Superintendent's Conferences on Creativity in Education and Humenities
in Education, organized and directed five NSF Summer Institutes for out-
stending students, organized and taught six inservice couraes in the I.T.
District, developed curriculum guides and instructional improvement -
bulletins for elementary teachers for eight years.

Joseph Orabona: Science’' Teacher in Island Trees High School will assist in

the technical aspects of recording and photography for audio(tapes) and

Q

visual(pictures) aspects of the programe. :

Schodule: Initiate research and develop package July, 1974
Complete package August 1974
Initiate Inservice Program and Self Training Program Oct. 1974
Pretest children Nov. 1974
Implement Program in Classrooms Nove 1974 * .
Posttest children Jan. 1975 (initiate new group tchrs. feb.1975)
. Final report on findings lMar. 1975 .
(This project lends itself to the multiplier effect in that it can be disse.

minated regionally and statewide. 157
]
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' = express their feelings verbally (orally d in writing), and non verbally;
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A B BOARD oF COOPERATWE EDUCATIONAL SERVHCES

~ COUNTY.
i . . OFFICEOF THE DISTRICT SUPERINTENDENT OF SCHOOLS
T June 15,1974

(/7(’/7979 '5-4/)44 of JCA(.(/}/ .‘ '..“ Lo

Mr. Ernest Valenze e SR
Island Trees UFSS{_\G E _' S o
Michael 'F. Stokes School U
Island Trees 3° o L :
Lev;ttown, New York 11756 . — ot

' . . - . R .o
e N . . T e 2 o2,

The State Education Department has asked me to undertake the

pleasant task of informing you that your proposal(s) entitled "The Care.
and Feeding of Creathty in Chlldren-An Iyiservme Program for

- Educators't

.. _ has been approved for funding in the amount of $3,000 .
The duration of the project is to be from July 1974 to June 1975.
Your project number(s) is (are) 74-157 : .
Please keep this number on record, as you will need to use it when
reportmg on your project, o . ~ '

Conditions of the grant are as stated in a BOCES Purchase
Order which shortly will be mailed to you | by the. BOCES Business

OQfxce.

.

'Sincerel'y,

N e\ Titd
- b William T. Callahan
T 7~ ', District Superintendent of Schools

WTC/pah N
¢c: Richard Byrion

NYSED’*Mini-Project Coord.
: Pro;ect Director

- e et t——
1 T
.
3
—

Encl. Approved progect proposal _

Instructions for administering the project

Mini-Project final Report Form (M. P. 3Y
BOCES Claim Forms (to be returned to as per ""Instructions for

Administering the Projéct') =
o T | 159
[Kc A o 3 - ‘

N baltsbur) Ccnte,r ° Valon.mes Road and T hc Plam Road, Westbury, \e“ X ork 1159&3 516-997-8700
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* NASSAU BOARD OF COOPERATIVE EDUCATIONAL sskvl‘c/;-:s. ,
INTEROFFICE MEMO

TO: Mun-PrOJect Difectors /\ﬂ/ June 18, 1974
o «QM - MF: # 545
- . . M Fl : v e
FROM; ary Flymn 4“0./"“'3 .
: SUBJECT: 1974-75 Mini-Grant Program .

Eu-clpsed is a copy of your approved Mini-Grant
proposal together with instructions for administration,
‘a final report form (MP 3), and two Claim Forms.

Please submit the first installment Claim Form
to your business manager. He will sign it and forw,ard
it to this office for payment. Hold the second installment
Claim Form until after submission of five copies of the
(MP 3) as per attachment.

First installment Claim Form will be paid upon
receipt of 2 BOCES Purchase Order s1gned by your
superintendent, . e

If you have any questions or need further clarifi-

' ca.tmn, ‘pléase feel free to contact me (997~ 8700 ext. 329)
or Catherine Serao (997-8700 ext. 351)

.

160
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.. NASSAU BOARD OF COOPERATIVE EDUCATIONAL SERVICES® '-g 2
" DIVISION OF BUSINESS AND MANAGEMENT SERVICES S . "y 3
, ~ “SALISBURY CENTER = ‘ . - § ‘%
A VALENTINES ROAD AND THE PLAIN-ROAD - ' C ‘ ' Y
S WESTBURY, NEW YORK 11590 . _ } i
PO B 516-997-8700 - E
.. N E e
. . . s A “ g,
> | o e Claimanter i i
. _ .Invoice No. N — -
‘ 7olsland Trees UFSD, Mr. Ira Finkel | - CLAIM
P _ ) N {Print or Typs Name of Claimant ot Vendor) - L B ) . v ’
sueet and Number 1512nd Trees High School, Straight Lane, N oo Doe]
. : . {Pring or"l'v e) _: : . k d :
Poct Office Levittown, _New Qork 11756 . loare
. {Print or Type)} . " . VENDOR .
e o ) _ ‘. : . ,|NnUmBER —}
K - ) — LOCATION 000 — — — o =
' ::?a “ . ITEMIZATION ’ _ ‘ “ UNIT PRICE NET TOTAL ° " .ACCOUNT céoe\ o
- “ Remitta-nc_e Schedule for Mini-Grant ‘ “ S ' “ - ,
_ “ ID# 74-157 Fbr $3,000,00 “ | o “ S
1ST INSTALLMENT (75% of total budget) Il 52, 250] 00 "
| i -

"
_———
—_—

- TOTAL AMOUNT “ $2,250. | 00

{ HEREBY CERTIFY the bhcs ware sold and dolivered and/or the above servicg rondored to CASH
the Nassau Board of Cooperafive Educational Sarvicos on the dates.and for the pricos or amounts billed; DISCOUNT
that the abova bill is just.-truq and correct: that no part thereof hias boen paid except as statod thercin and . E
that tho balanca thorein stofed Is actually due and owing, and that the taxos from which the Board of NET
Cooperative Educational Saryices is oxompt are excluded therefrom, . AMOUNT
+ CLAIMANT FURTHER ERTIFIES that the unit Rricos charged herein are not nigher than thosa )
,  ¢thsrged to sny government or mmercial consumer for the likaness. . T
L] 4 -
Signaturs . ; ° '
e Y/ " . {TITLE) o
. P'{ln’l or type nams . & 1 6 1 ;
Q 3 . ;
ERIC * 19 : r
. o (MAME OF COMPANY)
A o P c - )
. . : ,1
k

———— ELE

A an i -




)

.- NASSAU BOARD OF GCOOPERATIVE EDUCATIONAL SERVICES
_ . DIVISION OF BJSINESS AND MANAGEMENT SERVICES
R . 'SALISBURY CENTER
' ) VALENTINES ROAD AND THE PLAIN ROAD
WESTBURY, NEW YORK 11590 '
516-997-8700

. 0 b

Claimant's

150seetsnrossessienens p.liﬂ ."6
uuumnbﬁ_.‘:m i°N w!',a . N v .

invoice No.

Island Trees UFSD Mr. Ira Finkel

CLAIM

(Print or Type Name of Claimant or Vondoa)

Street and Number

Island.Trees High School Sti'aa.ght Lane, NUMBER

(Print or Type)

(Assigned by Purchase Dept.)

Post Office Luevittown, New York 11756 DATE
(Print or Typs) VENDOR
) ' NUMBER _
‘ “lLocatiofooo  _ -
' : —_— — _ ——=zx]
::ﬁ“}“ ' © ITEMIZATION C “ UNIT PRICE NETTOTAL ||’ ACCOUNT CODE
“ Remittance Schedule for Mini?QGrant “ . " :
II ID # 74-157 For $3,000.00 “ H s

T
’ . ° . S - IS
» % .

R " Please attach copies of all receipts, claim -

" fprmsJ__d'istrict purchase orders, etc. “

“ 2ND INSTALLMENT (25% of total budget or

" " balance due).

I

| o, T 1T

TOTAL AMOUNT $750. |00

| HEREBY GEHTIFV the above aniclos woro s0td-and delivered and/or the apove servico rendered to CASH-
tho Nessau Bosrd of Cooperative Educytional Sarvicos on tho datos and for the prices or amounts billed: DISCOUNT
thst the above bill is just, true and corradt: that no part thercof has been paid except as stated therein and K
that tho balance therein stated 18 actaaiN duo and owing. and that the taxos from which the Board .of NET
Cooperative Educational Sorviceos is oxumptare excluded therofrom. AMOU NT

CLAIMANT FURTHER CERTIFIES that ths unit pricos charged heorein are not highor than thoso .
charged to sny government or commercial consumior for thu likeness.

& o
.
Signature e .
. : 1 6 2 (TITLE)

hlnt or tvpo name .

i EKC ‘ ; 19

(NAME QF COMIANY)

— - 1h6

el L L ey o e an s s



. “of this dlutrlct.

* *Good show! o ) SR \\\‘

@FFICE OF THE SUPERINTENDENT -OF.SCHOOLS

June 26, 1974

MEMO .
TO: Ira Finkel. '
~ FROM: Richard Morrow, Superiﬁtendent

SUBJECT: BOCES Grant for $3,000

» . . ¢

.‘\ B

‘At the Juﬂe,ZS%B’ﬁﬁBliétBoard'meeﬁing, we.read into/the

record~the fact that you have.received the BOCES g¥ant

- to develop teacher inservice materials on teaching’ for

creativity and orlglnalxty I said then and I say now

-that you are to be congratulated ypon the awardv{hd

commended foF ‘your contlnued service to the chlldren

» o«

4

Richard G. Morrow

RGM:MS . . | Superintendent
o I .
.:j
.
, i63 .
147 %
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L APPENDIX
~/ SECTION III The Torrance Tests lof Creative
Thinking (Form A Verbal and
Fi’gufal , Form B Verbal and
”f,,'( L 3 : Figural) and Documentsquncerning. y
- “the Scofing of the TTCT 1
’ Y. . . -
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L © 7 divities 1-3: ASK-AND-GUESS RN

I 3

" . THe first three activities will be based on thie drawing below, = These activities will give -

you a chance to see how good you aré at asking questions to find out things that you

: - don’t know and in making guesses about possible causes and consequences of happenings.” -

v Lpok at the picture. = What is happening? What can you tell for sure?” What do you' -~ -

" need to know to understand what is happening, what caused it to happen and what will - =~ "
- be the result? - . L (* . AR

- . . e . o' R ) . . : - Y




&

N S S . e s

. : . ra P ’ .
. Activity 1. ASKING.: Od this page, wr{te out all of the/ questions you can think of -
R " about the picture on the paye opposite this one. Ask all of the questions you would need
to ask to know for sure whqt is happening. - Do not ask questions which can be answered .
just by lopking at the drafing. You can continue to look back at the drawing as much
. as you \\jant to. y \ ' ‘
Co /- - T

v
]

- -

I e - N A P B )

pod
i

11..

) - . GO ON TO NEXT PAGE
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Activity 2. GUESSING CAUSES: In the spaces below, list as many possible causes
as you can of the aclion shown in the picture on page 2. You may use things that might
have happened just before ‘the things that are happening in the picture, or something
that happened a long time ago that made these things happen. DMake as many guesses

_as you cam Don’t De afraid to guess. :
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( GO ON TO NEXT }’AGE
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Activity 3. GUESSING CONSEQUENCES: Im the spaces below, list as many possi-
- bilities as you can of what might happen as a result of what is taking place in the picture
on page2. You may usé things that might happen right afterwards or things that might -
‘happen as a result long afterwards in the future. Make as many guesses as ‘you can.
. Don't be afraid to guess. . = ’ SR
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Activity 4: PRODUCT IMPROVEMENT .
’ . . » ) : . . . : & L .

In the middle of this page is a sketch of a stuffed toy elephant of the kind you can buy
in most dime stores for about one to two dollars. It is about six inches tall and weighs

about a half pound. “In the spaces on this page arid the next one, list the cleverest, most -

children will have more fun playing with it. Do not worry about how much the change .
woitld cost. Think only about what would make it more fun to play with as a toy.

-

' L R .

AN ST S L o

interesting and unusual ways. you: can think of for changing this toy-elephant so that '
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Activity 5: ONUSUAL USES (Cardboard Bozxes)

Most people throw their empty cardboard boxes away, but they have thousands of in-
teresting and unusual uscs. In the spaces below and on the next page, list as many of
these interesting and unusual uses as you can think of. Do not limit yourseif to ‘any
one size of box. You may use as many boxes as you like. Do not limit yourself to tBe
uses you have seen or beard about; think about as many possible new uses as you can.
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Activity 6: UNUSUAL QUESTIONS
In this activity, you arc to think of as many questions as you can about cardboard bo qé.
These questions should lead to a varicty of different answers and might arouse interest
and curiosity ifi others concerning boxes. -Try to think of questions about aspects of
cardboard boxes which people do not usually think about. :
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26,
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39.
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" Activity 7 JuST SUPPOSE

You will now be given an improbable elmauon—ono that will probably never happen.
You will have to just suppose that it has héppened. This will give you-a chance to use
your imagination to think out all of the other exciting’ thmgs that would happen IT" this
lmprobable situation were: 10 come true.

In your imagination, just suppose that the situation described were to happen. TIIEN

- think of all of the other things that would happen because of it. In other words, what
would be the consequences? NMake as many guesses as you can. :

The \1mprobable s«iluatidn-—J UST SUPPOSE clouds had slrings allached lo them which
hang down lo earth.. What would happen? List your ideas and guesses on the next page.

14
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) “Activity ‘1. PICTURE. CONSTRUCTION RS .o
-Below is a picce of colored paper in the form Qf:tl curved shape. Think of a picture or an
object which you can draw . with this piece of paper as a part.-On the back of these shapes
you will {ind a thin layer of paper that éan he peeled away. Look. Now you can stick your
colored shape wherever you want it to make the pictyure you have in mind. Stick yours
on the next page where you want it sind press down on it. Then add lines with your pencil
~or crayon to make your picture.”" » _ ' v,

’ .. LI - - . N .
e . . . e . A
Try to think of a picture that no one else will think of. Keep,adding new ideas to your first
idea to make it (8l as interesfing and as exciting asiory as.you can, -

- When youhave completed your.picture. think up-a name or title for it and write it at the
bottom of the page in the space provided. Make your title as clever and unusual as possible.

. Useit to help tell your story. )
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Activity 2: PICTURE COMPLETION

’

~

By. adding lines to the incomplete figures on this and the next page, you can sketch some
__ .interesting objects or pictures. Again, try to think of some picture or object that no one
0+ else wilk think of. . Tpv to make it tell as.complete and as interesting a story as you can
by adding to and building up your firstidea. Make up an interesting title for each of your
drawings and write it at the bottom of each block .next to the number of the figure. -
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In teir minutes see low many objects or
lines below and on the next two pages.

part of whatever you mahe. With penei
plete your picture.

r

.

l" ‘ o
L.

v

- .-»th;VtEy,JFLIﬁESf.,. -

You can place marks between the

pictures you can make from the pairs of straight
The pairs of straight lines should be the main

I or crayon wdd linres to the pairs of lines to comn-

lines. on the lines, and outside the
our picture. Try to think of things that

Gines—wherever you want to inorder Lo miathg A

no one else will think of. Make as many dilferent pictures or ohjects as you can and put

L . . . - . .
. as many ideas as you can in each one. Alahe them tell as complete and as interesting a
. sl§ory as you can. Add uzny&,’- or litle§ in the spaces provided.
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Aqtivities 1-3: ASK-AND-GU'ESS

The first three activities will be based on the drawing below. These activities will give
you a chance to see how good you are at asking questions to find out things that you

" - don’t know and in making guesses abou prossiblc causes and consequences of happenings.

t
Look at the picture. What is happenifig? -What can you tell for sure? What do you
need to know to understand what is happening, what caused it to happen and what will
be the result? ' , ' _
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1 Activity 1. ASKING. On this page, writc out all of the. questions you can think of
E about the picture on the page opposite this one. Ask all of the questions you would need
u 4 to ask to know for sure what is happening. Do not ask questions which can bg answered

' just by looking at the drawing. You can continue to look back at the drawing as much

" as you want to. :

u{. 1

» 2

- %) '

: 4 .

3 5

) 6-

‘ -

= :

2 % 5\ - # _ Vi
g 9 :

g 10

j 11. : .

? 12 ! ' \) )

;, " (
‘ .o .

15 ‘
16.

3 {

! 17

i. . /

. 18. -

, 19.. °
’f 20 -
1 21 ]

'; 52 =

i ' - o

| 23 - -
1 * GO ON TO NEXT PAGE -

i
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48.

24,

25...

26
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30.

32.
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34.

36,

37..

38

39._

40.

41.

'42.#
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46.

47.

49..

50.
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§ _ Activity 2. GUESSING CAUSES: . in the spaces below, list as many possible causes
P as you can of the action shown in the picture on page 2. You may use things that might .
' shave happened just before thg things'that are happening in the. picture, or something
that happened a long time ago that made these things happen.. Make as many guesses
as you can. " Don't be afraid to guess. T . ' :
" : . l. ) . > . : ) . “ L3
2'. ”
3. : : .
4 P |
6 <
y2
1. a0 S
3 : - ,
9. -
10. , —
et b -
11 -
12, S
13. C —
4. _ [ S
. 15, . -
6. .
v
Y @
8 e -
19. - - -
20.. ’ o
21. : -
. ’ 7 K
- 22,
. . B A . /
23 : = . .
| GO ON TO NEXT PAGE = ' .
AR . / 5 |
| 192
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o .. ' 176 .
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‘, . Activity 3. GUESSING CONSEQUENCES: - In the spa.cés below, list as many possi-
s _ biliti¢s as you can of what might happen as a result of what is taking place in the picture
onpage2. You may use things that might happen right af terwards or things that might .

- happen as aresult long afterwards in the future. Make: as, many guesses as:you can. '
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) " Activity 4: PRODUCT IMPROVEMENT . .. :
| . ‘ ) ‘ }

" In the middle of this page is a sketch of a stuffed toy monkey of thekind you can buy

. about six ounces. . s
" snteresting and unusual ways you can think of-for changing This-1s

in most dime stores for about one to two dollars. - It is about six inch

s tall and weighs - .

In the spaces on this page and
t monkey so that

- wauld cost. - Think only about what would make it moxf:g_@nwwpla_%;

children will have 1ore fun playing with it.. Do not worry about Towsmuch
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Activity 5: UNUSUAL USES (Tin Cans) ;
Most people throw their tin cans away, but they have thousands of interesting and
) unusual uses. - In the spaces below and on the next page, list as many, of these. mtercslmg 3
o - and unusual uses as_you can: think of. .Do.no mmﬁvmmnlﬂ_mﬂ”n«-nmw; I
— You may use as many cans as you like. ‘Do not ffrnt yourselt ‘to the uses you Bave seen
M . o 4,,/ et e e o T.“_w
_ 2. _ | % - ,,'¢/ u' , :,
[ e
- I . i i
- //) ) '
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. t . %
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. 10. X . f :
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11- - l‘
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15. ! vd _
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17. - R ‘ - e
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Activity 67 UNUSUAL QUESTIONS

In this activity, you are to think of as many questlons as you can about tin cans. ~These
questions should lead to a variety of different answers and mwht arouse interest and

cunosn,y in others concerning tin cans. Try to thmk of q questxous about aspe\,ts of tm
cans-which nmmlp_dn not usually think ahout.
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© Activity 7: JUST SUPPOSE N ;

You will now be given an improbable situation—one that will probably never happen. ]

You will have to just suppose that it has happened. This will give you a chance to ;!

<. ... .. useyour jmagination to think out all of the other exciting things that would happen IF £

l —Hiis improable sitaation were to cometruc: - = e |
P - : R " - _- - R . ’ -‘ . , .. !
I Tn your imagingtion, jus, suppose that the struation deseribed-were to-happenr-—THEN — f
e - think of all-of the other things that would happen because of it. In other words, what ' Jig
would be the consequences? Make as many guesses as you can. K ‘ {f

The improbable situation—JUST SUPPOSE & great fog were {0 fall over the earth and all - - NP )

. we could see of people would be their feel. What would happen? How would this change . 4
" life on the carth? List your ideas and guesses on the next page. ' i
' " . H
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Activity 1. PICTURE CONSTRUCTION

Below is a picce of colored paper’in the form of a curved_shape. Think of a picture or an
object which you can draw with this piece of paper as a part. On the back of these shapes
you'will find a thin layer of paper that can be peeled anay. Look. Now you can stick your

colored shape wherever you wanl it Lo make the. picture you have in mind. Stick yours -

PPV

on the next page wWhore you want it and press dowi on 1L Then add fines with your peircit
or cravon to. make vour picture. ' o

-

ERIC

Aruitoxt provided by Eic:

iy

Try to think of a picture that no one else will think of. Keep adding new ideas to your first

idea to make it tefl as inleresling and as exciling a story as you can.

“When you have completed your picture, think up a name or title for it and write it at the

bottom of the page-in the space provided. Muke your title as clever and unusual as possible.
Use it to help tell your story. . ’
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+ Activity 2. PICT ECOMPL‘ETION

By adding lines to the mcomplete fizures on t‘ns and the next page, you can sketch some
Jnteresting objects or pictures. Again. try to think of sqme picture or object that no one
clse will think of. Try to make it tell as complete and asiinteresting-a story as you can
by adding to and l)ml(lnw up vour first idea. Make up an m\huoatnw title for cach of your
drawings and write it at the bottom of each block next to thc number of the figure.
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: N | - “Activity 3. CIRCLES

: n ten minutes see how many objects or pictures you can make from the circles below -
', and on the next page. The circles should be the main part of whatever you make. With
. pencil or crayon add linesto the circles to complete your picture. You can place marks
 inside the circles, outside the cireles, or both inside and outside the circles—wherever you
want to in order to make vour picture. Try to think of Lhings that no one else will think
* ) of. Make as many different pictures or objects as you can and put as many ideas as you
¢+ canin each one. Make then tell.as complete and as interesting a story as you can. Add
names or titles below the objects. - ,
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185 RIVERHILL DRIVE o
, - ATHENS, GEORGIA 30601

203

. /4 , . d’ Z
Dear 4714‘ _)11i¢4;4é5;/ A
/!
Today we received your data for.scoring: , ‘ .
, . .
;2 6 Verbal Form A ' ‘
/ 37 verbal Form B ‘ ’ ’ ‘
2% wigural Form A ‘ o e
! 3 / Figural Form B
-? \ ( . .
As you cap imagine, this is an extremely busy time of year for us. a
Because of the backlog of data we are how facing, it may be from three
to five weeks before we can complete the proceesing of your data. However,

you can be assured that every effort will be made to maintain our high
reliability of scoring in retyrning your data as sopn as ,possible.

Thank you for your order. We are looking ﬁo).'wa’r’é to dqing business
. with you again in the future._ If we can be of any further service, please
let us know. - ‘

- Sincerely, L
7/ / (/ /_ ’
Co f\:),rwc, Koy T /}4\/1 )
s K. Bradley Frost!
- Personnel Press Scoring Service &

. . Yov
Wi Tt

| S 210
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- 185 RIVERHLLL DRIVE °
. ATHENS. GEOE{GIA 3060_1

October 1I, 197k

Mr. Ira Finkel, DlStrlCt Director . “
Science rducatlon '
. Island Trees High School
Straight Lane, Island .Trees 6
Lev1ttown, N. Y. 11756

Dear Mr. Finkel: N

Thanks for four letter of October 8, 1974. We shall

be on the lookout for the tests that you have sent

for scoridg. We should be able to prov1de prompt
. © ser oth now and in January.

Bdst wishes for the success of your project! It '
sounds very exciting.

L

Sincerelj, :

E. Paul Torrance, Head
Department of Educational Psypchology

e o




. © Personnel Press o e

. 8 b B

191 Spring Street - _ j .
- Lexington, Massachusetis 02173 . )
- : Tetephone: (617) 861-1670 W , R

& ¢

-

x__ ‘{OX - Jamuary 23, 1975

¥ ’ ) : . . .

Mr. Ira Finkel

Island Trees High School
Straight Lane 6 ' ,
Ilev—.in.tt‘own, No Yo 11756 o, B ' "'.

g

" pear Mr. Finkel:

You have our permission to reproduce Yor your own use a
small supply of Torrance Tests of Creative Thinking,
Figural Form A We are granting this permission so you
can accomplish your testing although Form A is momentari. -
ly out of stéck. We appreciate your ethical behavior in
calling the reproduction matter to our attention.

I have already placed the order for the additional tests
you requested. They will arrive as soon as possible.

Your contimued interest in TTCT is appreciated here.
Please call us any time we can be helpful. /

“ry

Yours truly,

P9, Lo

R. N. Walker . : ) ] » 3
Manager '

rnv/bf

|




| o s STRAIGHT L ANE
» | ,
LEVITTOWN, N. Y. 11756

PErshing 1-4020

. e o L=-20- 175
Robert N. ker , ' ' ,
Manager, | f
Personal Press : C
191 Spring St., _ e B

}exington, Mass, 02173

Dear Mr., Walker; '
Pursuant to our telephone conversation on 1-17-75 I am writing
you to thank you for permission to use the xeroxed copies of
the Torrance Tests of Creative Thinking.

Lou were kind enough to indicate that you would forwerd a 1ettor
~ to me grenting me permission to xerox the TTCT and.to use them,
Since Dr. Torrence will be scoring these, you also stated that
you would forward an explanatory 1etter to him to clear the way

for scoring these coples. s

I appreciate your flexibility and vour cooperation in helping -
me out in regards to this project. Ip you could expedita the
shipment of the additional 50 copies ofi.the Verbal and Figural
Pests Form B,I will be able to use them with the alresdy availa-
ble tests thatlpurchased previously,

A

. _ Sincerelyﬁyour§+> B -
b ~—F=, e 7”/27ﬂ o

b T Ira Pinlkel
: District Director:
Science Education

197

ISLAND TREES HIGH SCHOOL

ISLAND TREES 6,

]




. ISLAND TREES HIGH SCHOOL

' STRAIGHT 'LANE’

9 o ISLAND TREES 6,
LEVITTOWN, N. Y. 11756
PErshing 1-4020 .

. . 1-20-78
| Dr. E. PaulfTorrancb , \ '
Georgia Studies of Creative DPehavior
185 Riverhill Drive
Athens, Georgias 30601

Desr Dr. Torrances- : , , -
Thank you ‘for the scoring service that you did for us on the
. pPeT Verbal and Figural Forms A in November 19T7lh.As you may
. remember, I indicated to you at that time that we would be -
shipping TTCT Figural and Verbal Forms B for scoring sometime
in the early part of the new year. .

I am sending this letter to reconfirm that you will be receiving
these tests sometime in February 1975. I will ship under Separate
e package by February 15 snd would appreciate your early attention -
‘ to this request;for scoring. '

| .

"1 vecently spoke with Mr, Robert Walker, Manager of Personal Press
in Lexington, Massachusetts and have gotten clearance,from him to ‘
xorox some copies of the vpre-test form A Figural and Verbal.

I will be including these for scoring along with the Pegularly
purchased copies of the Post test Form B. Mr VWalker stated that

- he will send you a letter explaning that he has given approval
for my use of these xeroxed tests and that it is alright for
scoringe. ‘ - ,

Thank you for your previously provided prompt service., = - - ?@T

Sincerely yours,

‘Ipa: Finkel
b District Director:
) Science Education

214

ERIC ‘ e
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185 RIVERHILL DRIVE
‘ .r.'. : ATHENS. GEORGIAY30601

Mr. Ira Finkel, District Director
Science Education - ‘

Island Trees High School

Straight Lane, Island Trees 6

Levittown, N. Y. 11756

Dear Mr. Finkel: - ,
Thanks for your letter of January 20th. !”

We look forward to receiving your posttests
shortlg after February lSth.

Sinéerely,

215

199

January 23, 1975‘

- . v -

for scoring

T Al Fonswaid

E. Paul Torrance, Director,




, 185 RIVERHILL DRIVE &
] . "ATHENS, GEORGIA 30601

-«

-,

.%ﬁgzauf'Z?aﬁr. ,;%%E;:ézb{ii o o *; ; : E:.

" Today we received the TORRANCE TESTS OF CREATIVE
THINKING that you sent us for scoring. The book~

 lets will be assigned immediately to one or more
.of our trained scorers and will be returned to
you as soon as the work has been completed. The
scoring process, however, is a human_ one and
usually requires two weeks for assignment, scor-
ing, quality control checking, and the like. Thus.

»  far, we have never taken longer than three weeks
*% _ and we shall try to maintain this record.
Ton ' %
%
’ Sincerely,

E. Paul Torrance, Director

216
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SECTION IV’

APPENDIX

B e

Table of Numbers Randomly Selectted -

From a Tablé of Randgp{y Generaﬁed
Numbers Used in the Sélection‘of
the Torrance Eest&'of Crea%ive
Thinking to be Scored»ﬁrom the

Control Group \

2i7 -

201
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"UNIVERSITY

<&
SCHOOL OF EDUCATION ‘A"
Oapartment of Educational Psychology

H oﬁtm
Unzversity

HEMPSTEAD,

hy

_ LONG IS\LAN’D. NEW YORK 11550

Table of ranuomly 5enerated numbers&to be used in

the a551gnment or subaecta to a contﬁol group, in

the Islana Trees Sreaul.vity Training proaect.

dlass

o

#1 b :
| \
5,12, 17, 5, 9, alternates 8, 10, 11 a
. 3
. .. N
Class # 2. °
%, 13, 12, 4, 6, alternates 17, 9, 2
Class } 3
5, 7, 13, 1, 11 a4alternates 3, 6, 8
nCléss # o '
18, 21, 16, 15 24 alternates 4, 23, 13

dlass # 5 ,

17, 12, 9, 3, 23 alternates
Qo
218"

o
W
LY




Table of numbsrs randomly sels¢ted from s\ table of randomly. -
generatsd numbers used to select the tests to be scored froji the
coﬁtroi' group. .

: J/ . _ . } o . . , _v .
Cless # 1, Ms, Ce Grade I o : \f’f
. B ‘ _— 4 -
* . 5, 12, 17, .3, 9, Alternates 8, 10, 11 -,
| L Class # 2 Ms. B. Grade L
L 8, 13, 12, L, 6, Alternates’1l7, 9, 2
Class # 3 Mr. K. Grade 5
. 5’ 7’ 13’ l!’ 11! AltBI‘DB.tGS 3, 6". 8,
~ : . : . i
, ' Cless # l Ms. R. Grade 5 , te
* 18, 21, 16, 15, 2L, Alternates L, 23, 13
. - . N s J,,. B
~  _ Class # 5 Mr, C. Grade 6
17, 12, 9, 3, 23, Alternates 7, 11, 6
gr; -
Bp T e P
4 .
219
3
O li
203




APPENDIX . ’

. SECTION V Photographs of Samples of Student

Drawings from TTCT Form A Figural

. -Pre-Test Randomly éelected From
the Experimental Group
L e ¢
P
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k . \ - ¢ in Rating Samples of Student Art
-and Writtén Work
\ Q%Rgting Scores Recorded by Judges g e
on Pre-Program and Post-Program
Samples
Rating- Scores Recorded by Judges | ',
in Reliability Study of Initial-
Scores on Art and Written Work | e
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Art and writing Criterion.

Visuelization. How much the child visualizes when he/she

Originality:

]

Rating Scale:

draws and oxr writes.

Whe ther thoy work with words or with art
materials, creative individuals apparently
almost always have the gift of producing
visual images and other sensor equivalents
of the experience, feeling, or emotion they

are describing. - i

The power to translate these images into

~ artistic or written expression was selectod as

a criterion of creative ability. The use of
pleturesque speech to .suggest a scene, and
“the.mse of color and form to generate a
definite mood and feeling are examples of
this ability.

In evaluating each work for visualizauion,
the judge asked:
Was the work vivid, lively, intense, vivorous,

»
»

~ fresh? Did it stir emotionally? Did it sraphically

convey emotions and feeling° )

Creative individuals apparently can svnthesize

different elements in an unsual and imaginetiVe

’Wa.y. .

In evaluating each work for origin&lity,
the judge asked: *

»

“Pid the work have an original setting, Y

form, design, or plot? ¥as a fresh point

of view eXplored?, K Wes ths idea and composition
+ catchy, surprising, providing an unusuel

twist rather than a stereotyped presentation?

Did the work display an individuality and .

versatility of style?

The written work and art work was rated on
] a soale of 0 -1

0 if the quality under consideration is
.absent.

1l if the quality under consideration is
at a low level or is poorly expressed,

‘2 if the quelity under consideration is .
present but is neither strikingly evident
or poorly expressad,.

3 if the gquality under condideration is
definitoly present .and is more ovident
and batter expressed. ’

L  if the quality wnder consideration is at
& high level and is strikingly evident
and highly noticeable, -
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Creative Vriting

J”,/ .y

Rendom Selection of 25 Smﬁptl_,es From Expéri-mental Gpoup .
o Retings Awarded by Judge of Creative Writing o
: 25 Pre Program Samples ' 25 Post Program Samples
) Criterion ~ briterion
Student Visualization Cririnality, Visualization Crigfinalit,'y-
. .2 1 0 E » o —l.__, -
3 2 31 i 3 3 ‘
u > RPN ) 5
5 1 1 ! 2 2 . |
6 ’ 2 1 i q . ;1 :
. . 7_4 L 3. .1 o l | [
8 3 1 : 2 2 -
‘ 2 2 1 : 2 3 -
10, ' 1 L 2 L
11 2 . 2 ] 2 3 e
12 1 1 | 2 2
“ 13 3 2 " 2 N
: 1k I Iy Lt 3
15 1 1 3 2
1€ 1 3 : X 2
7 18 - 3. 2 i 3 -
/ 19 2 1 B 3 -
20_ I 2 . t <2 by,
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22 2 2 [ 3 . 3.
. 23 1 1 ¢ E R S -
2k 1 2 3 by - 3.
25 3 3 o 2
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’ Creative Art
Random Selection of 25 3amples Drom Experimental Growp) - ,
Ratings Awatded by Judge of Creative Art - "
o 25 Pre Propram.Samples, 25 Pos% Program Samp;es’ g
Criterion o Lriterion - ,
Student Visualization Criﬁinalifx Visﬁdliia%iph ”Crigihality
3- 3 3 ) 3 B
i 0 2. fi 'y b
3 2" 1 it 2 2 -
L 3 1 ; 2 2
5 1 1 ; ! 1
€ 2 2 ; 1 1
7 3 2 i 1 3
& P N N H u_ q -
10 2. ! : . L. l . "
11 2 3 ? 3 2.
2 1 3 f 2 3
13 1 1 : 3 w3
1L i ) L 2 _2
15 3 3 t 0 2.
16 1 3 | b 3
17 © 2 1 ; 2 1
18 2 2 3 L
19 1 2 G T 1 1 ’
20 I 3 3 . 3
51 L > ; 4 2
22 1 1 2 2.
23 ol 2 A b
24 5 1 3 3
25 . ] 1 2.
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Creative vriting

- Random Selection of 25 Samples From Etnerimental Group
Ratings Awarded by Judge of Creative Writing -

25 Pre Frogran Samples A 25 Post Program Samples
Criterion Lriterion .« .
- Student Visualization Crigirality. "1suallzatlon C 101na11tv
] o 3 | 1 3 ? 2 2 | 2 2
2 , i : :
3 2 2 | b 3l 3 2 | 3 2
Ll, -
5
6 :
7 ! L | 3 I L L | L L
: ‘ !
‘ 9 2 2 1 2 2 > 3 3
10 J ] o
11 : .
L4 12 '
13 3 2 | 2 3 il 2 1| L
lh' 2 , .
15 1R
1< il
17 2 N 30 b 3t b
16 3 . '3 e 2 il a 2 13 3
19 b ‘ ‘ .
| 20 1L L | 2 302 2.0 b
3_' ; -
22 2 1 |2 © 24 3 313 1
23 ! | | g . e
2h 1 1 2 - 13 L4 ny 3 - .3
& | : B
e e o om e g o §
o P ) 2 P o 5 »
ot N ek Mot N ¢ I~ ot N o - ct [\VI
- e - - g- e £ "
& & & & _ & R &
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Creative Art
:-Random Selection of 25 Samples DProm Experimental Group)
Ratings Awatded by Judge of Creative Art -
25 Pre Program Samples roo 25 Post Program 3amples
" . . - ) 3 .
. 7 _ Criterion o - briterion _
Student Visualization Criginality, Visualization Criginality
1 4 3 31 3 2 W3 03 11 31
3 2 3 1 1 H 2., 3 2 3
) K
5
3 ; k|
7 3 3 2 2 B o1 o 3 3
8 .
9 1 1 | 3 3§ 3 .3 |3 2
- —1‘6“ ¢ f \ .
11 i "
: 12 |
13 1 I L | 2 |3 3
NI R g 1 I
15 | e
17 -2 3 1 A 2 1 2
- v . \
18 2 2 2 1 3.3 3 1 L 3
19 1 ,‘ o
36 i L 3 . 3 E ) 3 | .3 3
ey e 7 i
22~ .1 1 1 |1 1 % 2 2 | 2 2
23 ‘ o - Ej - B
\ | & 2 2 {1 . 2 13 3 | 3 2
75 N |
.. . - 'w oy . w' [=e] w . =y v
. o o =+ BN
s vE eB nE HE - TN SN
/s i b | g E oy oy |y g hirs
&> 8 g8 8 g
i For Reliability of Ratings Awerded by Jydge of Creatiye Art '
(Judge was asked to rate the, above randomly selected samples
o without reference to the first rating)
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APPENDIX

/

SECTION VII A Sample Teacher Log and Record of

Incidents Plus Photographs of
Children Engaged in Creative
; Activity (Box Cﬁnstruction, Scare-
crow Construction) Taken During
Classroom Visits, Sampleé of the

'  Children's Creative lWork in \

Puppetry are Depicted )




. TEACHER 10G -- A SAMPIE

1 really»am-unconcerned as to what the Torrance . . .

1 . .
. . o o

t
Test will. show. I ;. B

My own observatlons have conV1nced me that'my

children and thelr teacher are more creatlve becauSe of

the extra thought and effort that have gone into each

i

7/ -

I have always prided myself‘On nat fbllowingva SN
text book and calling that ‘the curriculum; I haie.‘. »
4since my first year in, Island Trees.§1968 ‘thought, . .
about how I could make the work more satlsfylng and :' o

4

have the children enjoy coming to class.

A : But, concentrating as we have on creativity has -

made a differen&e -~ and for the"bbttér. o

. _ o
I have consciously thought every day of how I

could do what I was doing better -.more creatively. K

s ] A T
True, I have delightful children. Not all are : o

able. but as a whole it 1s a thqroughly enaoyable class. | K

Yet they werge not partlcularly creatave in Septemben. . o

I can say, however, that;neW'prpjects please them

. i

now. They go about trying things eneréetically?rather -,

| | 231 -
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-

than ask questions in worried tones.
Yes -~ they have benefited and so have I!
- *
N ' <

Conétruction

Children brought in all sizes and Shépes of

cartons‘vhich we heaped in the center of the room.

g}Chiidfen could take their box if they“Wiéﬁed and
use any others they liked.

~

Results were stupendous. The creativity of the

children in putting these boxes together made me”

¢
appreciative of their talents since I could never

have achieved such results.

Never have I seen the children lose themselves to

]

1
such an extent in an activity.
. 8

[

The sounds were wbnderful - happy voices, 000pération.

'

laughter, and pleasure at the result. .

Apple Dolls.

We had visited the Bethpage Restoration.

Y. )

\

,Children drew what they had enjoyed mostfand

began to bring in apple dolls - wiz apbles that wizened’

232
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as the weeks went by but whose dress gave an 1ndlcat10n

as to the;flgure -- man, woman, boy, glrl.,

The clothes were generally pieces of clothistapled'
" or sewn together with large clumsy stitches. The results’

were really good and quite imaginative.
A Tlogo "‘; <

‘I asked the childrén to pretend that they owned a

store or a businessQ
How would they advertise their product or store?

The chlldren's "Logos" were truly creative. We
enJoyed looklng at all of them and then Spoke about the
fact %hat‘many had exaggerated the worth or value of

what they had to sell. . B

Would it therefore not be a sood idea to be wary

of "big pfomises?"
/

Pantomime v

Instead of the usual type of review in social
studies, I asked the childfen to“get into committees and .

work out a skit 1llustrat1ng an area. we had WOrked on in

social studles.‘ No- words were to be used.




The results were_disappointing. The children, for

;

" the most pérf. were silly and:the situations'forced. .
f ' ' ‘ -

It is evident that the children neéd.much'more

_experience in this kind-of activity.
4 o ~~ Diorama . _ -

Children were given two months té prépare a report
on some topicﬁ;n the sq¢1a1 study book that interested
them.  // v » | L
They then ha@/%o_construdt a dibramaniilustrating
a point made in}tﬁeir reportsf" | o

;

The fjjyits. by and large, showed imagination. .

Designing a Book Cover for

o~ .
the Book Read

[

We never write book feports. That is so deadly
: / ‘ /
and childrgn can fake it so easily.

/
/

, Since I réquire that a book be read every week. we
\j\\\wvdo'our reports orally, and the children'may ask the child -

giving the report a question\thatgéasily fevea;svthe

- reader’'s knowledge or lack of it.




As a change. I asked the chlldren to de31gn a
cover fOr the book that gave the 3p1r1t of the story.

¥

Sefie were tfite,;but mdst-were'quitesprdfessional.

-

How Did'¥ou_Fee1 This Mqﬁhing?j

I asked the chlldren to wrlte six WOrds descrlblng

how they felt when they woke up thatgmornlng.

/e ) . //,

*EThere>were few questlons and llttle hesltatlon.

Whén they were finished, I read them_aloud - no

/

names, of course. : .

‘The.children iaughed and wé remarked how similar

mostly all the feelings were. 7

I felt sad that the day started so badly for the
éhildren and we talked about‘ﬁays we'éould improve our

mornings.

»

 In the discussion we agreed that perhaps too many
~of us, teacher included, did ﬁot'get enough rest and nhad

"td go to bed éarlier.

For"thQSe of us who were angry, nervous, sad, and

235

The chlldren were. anx1ous to convey thelr feellngs."




. unhappy, we talked about what we qould do-to ridvéurseives.‘

_of these feelings. We agreed that,in sSome cases; we couldd

i

do little, but in other zases we_could, by certain actions,

‘/z«improve our home situation so that our lives and thosé 
‘arqund’us could be héppier; - R , S -

Perhaps the q?st significant aspect of this activity

. for me was the'shocking revelation of how unaware ;Vwas
 of many of'tRquhiléren'S'true feelings.

o

ol

part of the chlldren's anxiety: . /“ﬁ

‘ﬁ"\

Dramatizing the Bill of Rights .  °
I did not want the children to learn- the Bil}-of Rights - .

by rote. - o . ‘ ' \<
They broke up into committees and choSe one of' the

t

< Bijls they wished to dramatize.
/

“

. ~ After acting out the ep¥;ode, the childf@n.attémpted

to'guess the Bill-just enact@d.

a- ﬁ? } \
The chlldren made. props. costumes, and d1d such an .

excellent job that the viewers and I guessed at once what N

| - 4 v » 2 3 6 ‘ ,
! Q " : v
: ‘ E MC . . ‘ ) ’ | 220 v ! v




the actors had portreyed.

is expected.

Children were loose about this. If anyone was

self-conscious, I was unaware of it.

~ Almost everything we do in a creative sense is more
free and sporitaneous. The children don't look at each
other for encouragement or appear puzzled as to what

-

— 4
. n
g

They are not afrald to fail and are w1111ng to

try almost anything I or the others suggest.

>

Pretend You're an Animal or Anything

'Else You'd Like to Be g

Better than average results. Susan has a step-
mother who is a teacher from Turkey and very busy gettlng'

American accreditation.

Susan's real mother has been in several mental

institutions.

Her composition, “The Little Pﬂssy Cat," showed ne

how. starved.she is for affection.

Bonnle draws and talks about bables all the time -

here, too. I don't know the 31gn1flcance, but I*'1ll talk

231 :
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to Dr. L1ebOW1tz about it if the exce331ve 1nter t ' .

doesn't subsxde.

Famous Artists

"I £illed a largé bulletin board with about 40 pictures
done by great artists. I

Although one child wanted to,knowlwhyvﬁorman
Rockwell wasn't up there. and others couldn't decide

for a while Whlch plcture they wished to seleck, the

act1v1ty gathered steam as the chilCren "llved'W1th the

pictures.
D x
*I had’asked the children to select their favorite

picture and then research the artist.

By the time we took the pictures off, the children
had a nodding acquaintance with Reneir, Degas, Goya}
Rembrandt, pavid, Toulouse Lautrec, Gaugin, Van - Gogh,
Winsfow Homer, deofge Bellows,'ahd Monet.- In fact, they
were able to spgot Rembrandts'andeRenoirs in:other pictures

. . even when the artists' names were concealed.

X,

I wanted very much to introduce.the children to

the great art and my expectatlons were more than reallzed.




; :Begin'a Story

and have someofie else finish it, o B

Great fun. The children put more than ‘the usual

amount of effort 1nto thls actrv1ty and the results ‘wede,

X

delightful. . L , -
» | |

Bulletin Board in Hall .

Each class does a bulletin in the corridox once

during the year. . ' O

I suggested the theme "Wake Up World, There's
Woxrk to be Done" but the chlldren themselves dlscussed

what the problems of the world are. how some mlght be

solved. and drew plctures to point up what they cons1dered :

the biggest Eroblems to be.

They'wanted the following concepts to be pointed

outs
Hunger - - | , /Prejudioe
Peace ‘ K ~ Tove
Inflation o follutiOn
Recession - Crime
Disease | | Fear
s 9
2
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S

The chlldren dlscuSEed each of these over a perlod
of two weeks plus others we didn't have room on the

bulletln board to dlscuss. - - v o 0.

I

Theif grasp of world problemS-waS-'percthive and -

I feel helped by the fact that childrqn repoft on a

-
current event each week.

The cregtive manner in which they tackled the

-

bulletin bdard. however, was largely due to the'many

creative projects we have undertaken this school year.

S ‘ ‘ &
' Yes - No v

The children could only use "yes" or "no" but were

to use varied tones of voice and could use gestures.

Modérately-successful. Obviously need to work a"\v///ﬁf

'great deal in dramatizing,different.situatiohs.

Record on Sounds

We listened to a record on the sounds of the city.
The children enjoyed it and then I asked them to write

about the sounds in their homes.

I am 80 sorry that I didn't save them. Some made

me cringe.

2490
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. course, I asked them how much, perhaps. did %héy cbﬁyribute

" to the discordant sounds.

_With.great alacrity they'wro£e and theirvcomPOSifioﬁsv
ﬁdrtrayed_an atmosphere iﬁ'whigh the ghiidrenilive. For
some, most of;the sogpds’Werg‘happy;-'Fﬁfgothers, one
knew before but now was certain that the_éhild iiV¢d.

in an atmosphere of discord and strife.

After I had read them aloud, minus the names of

Most of the children felt that with effort they

could make their homes have happier sounds. .

Interviews - -

The children were asked to phone someone they
knew, ask for an appointment, and interview them on the ¢

kind of work they did. S - | s .

> Interviewing and reporting are not easy tasks.,
Nevertheless, one of the stipulations was that they not

interview anyone who lived in their home. -

‘The children found this a difficult but satisfying

assignment.
Many skills were employed. We discussed how one s
, | | '.?
Coped , B
\ V. : : J
.\\ : \ ! . - : . ‘ . |
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*

asks to be seen - not barges in. ‘We discussed proper and

improper questions. (Don't ask how ‘much money sSomeone
q

'

earns or how old they are.)

The Saddest or Habpiest~Day of My life

1 want the children to be in touch with themselves
so to speak and a great deal of the creative writing we

do leans toward that goal. .

R

<~

In this topic; the results were beautiful.

w4

Strangely enough "the children wrote more frequently

~about the most unhappy day of their lives ré%her than

/

the happiest.

"My Ideal Day"v %

catherine is a sensitive, bright child who would sit-

in front of her paper for half an hour with barely a

e w

sentence written. ‘ SN

As I started to collect the papers, she invariably
would begin to get something down and show a sense of

'panic at having been so slow in expressing herself.

For this topic, she looked at me, smiled, and her

pencil flew.,

12
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. She has recopled her paper for you. There were a -
few errors. whlch I could have 1gnored. ‘but, smnce I

never grade creatlve rwrltmng Just pomnt up errors -.

never ﬁgo_many so that the chlldren are demoralized, I

E_e go over their papers with them. They sit or
"stand at my desk and dlscuss how 1mprovements can be
-« made. gﬁll of thls is done in an 1nformal hanner and if

I haVeﬁﬁt called as yet on a child so that thelr

creatlve wrltlng can be gone over, they remind me that .

they have_not as yet.had a turn at my desk..

g

I always did a great deal of creative writing but
never more than this year. Now, even the slowest
student gets interesting thoughts down and has no

:fﬁireluctangg/in expressing himeelf.

Exam Questions That Made The Children
Think More Deeply -

AL

If you had lived during the Revolutionary period

would you have been a patriot or a loyalist? Explain.

Pretend you ane a Southerner during the Civil War.

13
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Write to a friend in England explaining the rea

and yoUr;family are fighting the.war.

You are an Indian on a reservation. Explain 1_
. p @ -
to a newspaper man why you feel the white man has been
unfair to your people. Have the reporter point out why

" the white man is angry with the Indians. ',/
- 4

How do you think you would feel T ou were

~ black. B

No one will judge you. Simply write about fhur

.
.

pre judices. !

These statements and gquestions have been part of

discussions and tests.

We have had agreements and arguments but,most
1mportant the children have seen that almost any

question has two sides.

. L ,
This is just a sampling of the kind of thing we

have done. No one falls asleep when these dlscu881ons
take place and we have stressed that seldom is there
perfect agreement on a question in a democracy; What

is important is that we listen courteously.

ad 5‘3' £




‘chlldren found 1t dlfflcult to think of even one thlng }“

\Jog -their memory.

The Day I Was Proud of‘mysélfit,;,j

I ©
-

.. In trylng to deVelop a good self concept I asked . 3 ;'

the children to wrlte about thls toplc. T ';

This was & difficult aséignment. So many of the"

) they could thlnk of which was laudable. = "‘~. Y

I worked 1nd1v1dua11y W1th the ch;ldren trylng to

-

‘

»

\J

There were 8till a few at the end of 30[mindtes
who still were unable to think of an event they could

recall with pride.
Decided I had to help” the chi}dren~build.themsélves‘ :
up more. o RN

"

The secure, happy children wrote voluminouslyl

Jhnk Sculpture

I showed the children some of Picasso's marvelous

4

construction piiges.

&,

- To my surprise a number of’childrén within the next

few weeks made pieces of their own.




l
»

Even those who did not would find an 1nterest1ng

stone or -piece of. glass and tell me i% would be good

for junk sculpture. . ' e

a
[

L4

In other words they are beginning to be more

sensitive to shape, color, and form.

Spofts Magazine . . B
. - /,

Danny is very, very slow with a poor self codcept.

of himself,

* He is, at Dr. Liebowitz's suggestion, in charge
v % A .
of a sports magazine. 1

Some of %he glower- children feel more comfortable
in a "sports” m111eu. and I expect that whlle the
magazine may not be a superlor plece of work, many of

the children wh do not excel will take great prlde in

., Hobby Show
. N N v

Wé are going to have a hebby show. /

' i{ . . - ' .

Not every child ‘has achobby, that is apparent,

but rather than preach about less T.V.,perhaps a more

L a
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v

'effectlve/approach would be to 1nterest the chlldren in
somethlng that w1ll glve them pleasure so that T V is

not so essentlal.

ot

, I have.forelgn stamps for those who would like “to
: /jzwﬁstamps. In add;tlon. if this oatches flre. we can
P /f/// stay one afternoon a week for 20 mlnutes or so for the
T LT N 0

: purpose Uﬁatrad;né»or swapplng. Poss1b1y lunch time and
free time- d&rlng the day w111 be suff1c1ent but 1f not

we can share after school. ' o,

{L. B | . f' : The Indians.

-

-~

As I mentloned prev1ously. the . Ind1ans have been

part of our d1scuss1on quite often durlng our s001a1

4

study perlods.

: In'studying South America, we disoussed the

- \-‘
» contrlbuulons ‘of the Ind1ans "there and I then thought
"of that remarkable woman 1n our district who now heads
the cafeterias.\ |
S - -She is South American and'paft~Indian. In

addition, she traveled down the Amazon Rlver in her

youth w1th guides and went where no white woman ever

was before.




.2
L

in that fleld Wlll help us to learn their dances and

4

. She is talking to us Wednesday.'NovemBer.Zé, 1974,

and showing us slides and actual momentos of that:trip: ’

In addltlon, our play,;n May w111 revolve around

the pmerlcan Indlan and Mrs. Gélaru/Who is an expert '

-

&

songs.

‘I hope that b& fhe time school is dismissed in
June, my .class w111 thlnk of the American Indlan in
terms more in keeping with hlstorlcal fact tha;\the

Westerns in movies and T.V. ",

Plaving Thﬁ‘Stock Market

We have not done this yet because we héye‘just~

-/

b]
)
3
3
-
]
+
D
+
12
[{+}
0
(w3
«t
=
Y]
(o]
ot

ion of fractions_but:now I

willﬂgive each child the imaginary magnifieent sum of

¢

$350. g L L,

They will bring 'in the stock market pages and

‘they may purchase $350.00 worth of stock.

This is to be written out carefully in’ their -

notebooks and each week.we willysee whetﬁer our stock )

has gone *up, down, andfby how much. : A
18 ) -
248 7
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Have doﬁe this once before and is an effective way

of making fractions meaningful.

Ordering Merchandise From a Real Catalogue

2

o

. ! ) )
Writing letters can be a bore. For Christmas, the

\

children brought in their own Sears, Roebuck, 'Pennx's.-

Montgomery Wérd. etc., catalogues.

They were given 50.00 imaginary dollars tb'épend
for their families. f”j, S

)

VL S ., .
L ~ A regular business letter was required. The

s ¢
kY

- children gained in vocabulary and-spelling»byblooking ;&\///

through the catagague and, of course; arithmetic alsq

had to be used. .
' /

This was a successful blending of many skills /.

P . ' : . P / .

which the.children enjoyed.

+

The children then had to write another letter the
following week complaining about a wronngrder - certainly

a necessary skill these daysl

Writing a Friendly Letter .




‘-surprlsed and’ delijghted.

T e

We had real people, sddresses and envelopes with

. a stamp to use - and I mailed the letters. &

*
Grandparents,| aunts, uncles, and cousins were

The children in no tlme flat

really learned the proper form of a frlendly 1etter.

s My Brother Stevie
-'\ .

We have an unusually fine Engllsh book Whlch has

a great deal of 11terature in it that is excellent,&_

"My Brothér Stevie" is about a black family and

has a humor qnd -pathos that holds one's 1nterest.

\ ’
3

The children had a new 51ant on Negro life from

thls story. | I followed this with the stdry of Harriet

Tubmqn prlor to our going to Hofstra to see a play

about her life. /

~

I explalned_xo the chlldren that I, too, am often

afrald of’ Negroes. but that there are many who deserve

-~

and have’earned our respect.

@

We discussed Negroes who have 1eft their mark for

good on American life and~hggj% 11y the cqildreh will not
les

see each negro as:a worth ' erson.

20
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I mlght add that while dlscuss1on is an invaluable

-toql. T find gettlng the chlldren s attention by readlng

a high interest piece of wr;tan

g on something I want

¢k

" tnem to think about,very effective.
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RECORD OF INCIDENTS - A SAMPIE

imeacher - : | Grade __ Date .

" Description of incidents in which children involved,

themselves in creative behavior and ekpressed original

“ .

| A ideas. ' ' R
R Creative Activity: , , Date
Apnt construction with boxes . o/24/ 74 | Y
Créatige Art based .on fielditrip 9}2?/?4 |
, Built apple dolls : ’ - 10/3/74
T ~_0perated a store : , .10/10}?4
;o ' Pantéﬁiméd a sggry a N ‘ 10/15/74
’anStruF}éd dioramas , 10/17/74
Deéigﬁéd a book cover - c : 10/22/?4
'« Wrote a story - | 10/24/74
- .~ Dramatized the Bill oféﬁ% EF?:;V 10/29/74
Did Creative Writing to Music .~ 10/31/7% g
Preteﬁded they were animals '11/5/74%
Began a story . 11/7/7%
Ended a story ' : g ‘ 11/8/74
Designed ahd constructed hall | ’, )
ﬁﬁ%ietin board S O 11/12/78
Dramatized different situations v11/14/?4 )
252

236 j
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Creative Activity . B _ A , Daté

L\\; Did creative Writing to sounds ¢f

the city . ‘ 11/19/7%
Held mock interviews = 11/21/74
Wrote songs S o 11/26/7%4

Wrote "The saddest and happiest day
of my/.gl.ife" |

Pretended they were other people and

L

12/5/74‘

=

: ]
(wrote it and drew it)

™~

' | o ‘ 237 .

.Created compositions about each other ' 12/3/7%

wrote stories _ - ,‘ 12/10/74
Described "The day I was proud of » _
myself" : : >\12/11/74
Built a junk sculpture " C12/17/74
— ’Made a sports magaz?ne 12/18/74




4

Creative Activity

-~ Held a hobby-show

Wrote -letter to a.corporatibn'

Wrote letter to a friend

Iilustrated a story

Made water color paintings

Danced'to poems f

Wrote and iilustrated advertisements
for products | '

Described and acted out feelings

Drew political cartoons

Drew Valentine cards

Taped poems in various rhythms

) /
Made a Thesaurus

251

A 238
¢

7/

Date

S 12/24/74

1/7/75

- 1/9/75

1/13/75
1/18/75
1/16/75

1/20/75
1/21/75
1/23/75

'1/24/75

1/27/75
1/28/75




Creative Activity

Drew pictures using different
. shape objects

Built scarecrows

’ o239

Date

1/29/75
1/30/75
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= o APPENDIX . R
-4 { o v . T ‘
¢ v . ’
v . é;’ . ‘ 0, " - ' s . .
) SECTION .VIIT Gomponents of’ the Program Developed .

by the Athof; (Thesé Materials

Were Dellivered by the Author %o .~
. Mr. Murray Heyert, at Nova
University, April 1, 1975) o

1. Tapes - Audio Cassettes:

-2, Teacher Guides -~ Ideag for‘ '

s

Stimulating gredtivity-;;
3. Photographs ’ N
L, Slide Presentations and | ,;
Slide Talks
5. 8 mm, Motion Pictures

6. Video Tape

[3

s
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Documents Concerning Project

3éssemination
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-+ Hassau County
Science S upervisors dssociation

EXECUTIVE BOARD | C

JERRY B. DAVIS, President . .

. Hofsteo University School of Education e .
Hempstead, New York 11550 , October 1, 1974 -
560-3425-6 .

ROBERT FARIEL, President-Elect . N (‘\J
Stanforth Junior High School . P .
- 700 Hempstead Turnpike . B .
@ Etmont, New York 11003 : . . ’ . .
354.1500 — Ex. 413 ' . N

KATHLEEN KREUSCH, Sccretory
Roosevelt Jr.—Sr. High School
Wagner Avenue

Rossevelt, Naw York ns7s Ira Finkel -
3787302 Island Trees High School
RALPH L. SCHUMAN, Treasurer ) :
Oceanside Junoir High School Str.alght Lane , : \ :
25 Castleton Courh Levittown, New York 11756 . )
Oceanside, New York 11572 . : ‘ s
678-1200 —~ Ex. 227 . ’ Dear - . E @
KEITH CALKINS - : o o °
Rockvilie Centre Public Schools . s i »
PHONSE 3 Thank you for offering tc¢ conduct a workshop on : :
v "The Care & Feeding of Creativit Children" du
. Port Woshington Public Szhools pl g reativi y on 1 ren rlng .
" IBA FINKEL . - our Spring Conference. s
tstand Trees Public Schools : - : I
#ONRGE FREMED - As soon as the details of our Conference are /
Levittown Public Schools - worked out, I will get in touch with you. : ' g
THOMAS HOIFMAN
Roslyn Public Schools / _ Sincerely, [

GERALD B. LOVE . . .
Bethpage Public Schools o .

nLIaes Barrmene
FRY NG O F RIS

Valley Streom Public Schools

ELIZABETH SIMENDINGER BELASCO
East Williston Public Schools
.. JBD/lp ) ‘ :

PAST' PRESIDENTS T s

ELIZABETH SIMENDINGER BELASCO '63 - '64 ’ :

MONROE FREMED ‘65 : .. v - B

ALFRED J. SCHUTTE ‘66 : ' , o

BERNARD M. MC FADDEN ‘47 : o . o & o

LOYIS P. BANCHERI ‘68 : : . - P T,

JACK B. FRIEDMAN ‘69 )

RA FINKEL 70 . - S » ¢

BARRY S. SPECTOR 71 : ‘
; "WALTER J. HANDELMAN ‘72

IRVING SAFERIN 73 . A . : . ' -

_DIRECTOR OF PUBLICATIONS = et

,* BERNARD MC FADDEN > ' o
3798 Regent Lane - : Q
Wantagh, New York 11793 .

262 - E
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 EXECUTIVE BOARD
| < JERRY B.°DAVIS, President

" Hofstra University School of ‘Education

Hempsiead, Now York 11550
- 560-3425-6

* ROBERT FARIEL, President-Elect

. Stanforth Junior High Schoal
700 Hempztead Turnpike
Elmont, New. York 11003
354.1500 — Ex. 413

KATHLEEN KREUSCH, Secretary”
Roosevelt Js.—5r. High Schoul
‘Wagner Avenug’

Roosevelt, New York 11575
.:78-7002

RALPH t. SCHUMAN Treasurer

Oceanside Junoir High S«'hocl ’

‘2% Castiston Court
“Oceanside, New York 11572
6781200 ~ Ex. 227

. KEITH CALKINS® - .
Rockville Centre Public Schools

ALPHONSE ). CAMPBELL
Port Washington Public Schoals

IRA FINKEL .
islond Trees Piblic Schocls

¢ MONROE FREMED
Levittown Public Schaols

THOMAS HOFFMAM
Roslyn Public Séhiools

GERALD B. LOVE
Bethpage Public Schoo!s

IRVING SAFFRIN
Vaoliey Stream Public. Schools

ELIZABETH SIMENDINGER BELASCO

East Williston Public S:hools

PAST PRESIDENTS

ELIZABETH SIMENDINGER ﬁELASCO ‘63 . ‘64 Detﬂils

MONROE FREMED ‘65
ALFRED J. SCHUTTE 66
BERNARD M. MC FADDEN ‘67
LOUIS P. BANCHERI “48

“JACK B. FRIEDMAN ‘69
IRA FINKEL 70

" BARRY S. SPECTOR 71
WALTER J. HANDELMAN ‘72

‘ Amvmc SAFERIN 73

DIRECTOR OF PUBLICATIONS

¥ g L, makw

e

ﬂdMﬂt{ C’otm tl/
$c1ence S a/zermom ﬂMoemtmn

[

,v' L

] N S December 9, 1974
Mr, Ira Finkel ,

Island Trees High qchool

Straight Lane

LeV1ttown, N.Y, 11756

Dear Iras

” -

As you know our. AsSociation is planning a Spring
Conference on the theme, "Science, Society and Valuesg"
to be cosponsored by the Workd Education Fellowship
and the Society for Educational Reconsfructlon. I
The program committee recentlv met and 1nc1uded
the workshop vou volunteered to present ensitled,
"The Care and Feedlng of Creatlvltv in Children"
pProgram,

in OﬁrﬂH

The Conference is scheduled for April 1 th whlch
is a Saturdav. “Would vou please mark vour calendar and
confirm vour participation bWyrsending the bottom part of
this letter to me within the next few daygs. We need the
conflrmation so that we can begin to print our Programs,

‘We pbn to have sevaral workshops offered simultan-
‘eously during trke morning to be follewed by lunch and
the luncheon speaker, Dr. James Rutherford..

| Each workshop will run for an

hour
‘have supervisors and teachers of. vaziggg
present° _

We expect to
subject' areas

-
‘ -

The Conference will
(building, room,
vou by Dr. Nasrine Adibe
if you need audio visual

be held at C.W. Post College.
time, etc.) will be sent to
of C.,W. Post, Let her know
equipment, -.

Thank vou fo r vour participation.

r_ B.. DaVi

Tt o G gy G G G S e - e ar S nr

) Yooy - ‘»}
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EXECUTIVE BOARD ’ ‘

R4 PRESIDENT ’ ° ’ : . . v
Joseph C. Maurer : .

Lindenhurst H.S. ) ‘ , L

300 Charles Street : ‘ .

Lindenhurst, N.¥. 11757 . ' ‘ S
January 23; 1975 -
VICE PRESIDENT .
* Ralph L. Schu . .
Oceanside Junior H.8. , o e .
25 Castleton Court i . ‘ -
Oceanside, N.Y. 11572 :

SECRETARY : :
Sister Helen Calvey, O.8.F. . '
Saint Mary of the Angela . C. . . ’
Willlamsville, N.Y, 14221 : o . . ] -

_John L, Monfgxm R, : Mr. Ira Finkel ’ L
Alexander Hamilton H.S. Island Trees High School '

Elmnford, N.Y. 10523 Levittown,; N.Y. ‘

Lawrence Bach ‘ : Ny
Ithaca H.8. A ‘ .
1402 North Cayuga Street Dear Ira: : - o _
Ithaca, N.Y. 14350 S )

Robert Farlel : . This letter i o co '
Robert Fartel & tter is to confirm our earlier

Elmont, N.Y. 11003 . conversation regarding your creativity work .’
Herbert Gottlieb ' ShoP' . ’ - ) .
Martin VanBuren H. S. ’ g ) i
Queens Village, N. Y. 11427 The STANYS conference is scheduled for .
James E. Lee : ‘Hovember 2-4. We will schedule the creativity 7 A .
Binghamton Central H.S. workshop tentatively for Monday, November 3, a.m, j

$1 Main §t. Binghamton, N.X. 13005 (o 00y tipme to follow). I would appreciate it
Hal Mahoney

mn

North Babylon Senlor H. s. , if you would write a brief paragraph or two
North Babylon, N.Y. 11703 summarizing the scope of the workshop and send ,
James T. Searnati it to me. In addition, please list any materials .
Sperry H.8. o .
Honrletta, N.Y. 14467 you might need such as overhead projection,
. screen etec. : .
JosephP Zampl . ’ ‘
North Syracusge Schools - )
200 Lawrence Road Thanks-again for accepting our invitation.
North Syracuse, N.¥. 13212 I will be in touch with you when all conference .
PAST PRESIDENTS . scheduling ha.s beén completed. )
Jack B. Friedman ‘ . .
- Byosset H.8. ' T a 7 .
Syosset, N.Y. 11791 r ’ .,incerely,
Sister Mary Willlam Sparrow, .D.C. ) /(A
Laboure Junior College : l\ J( \,\_r- A Gn A_“ .
Dorchester Avenue . c
Dorchester, Mass. 02124 Yal Mahoney
. Gerald R. Scrivens Chairman, Program Committee
Rochester Scheols R : P . ‘
. Y. 1461 .
Rochester, N.Y 2 Gs ¥ N
GONSULTANT / A
Douglas 5. Reynolds = - e
Bureau of Science Education .

State Education Department . Lo N
Albany, N.Y. 12234 - . . .

» :

ERIC

[AFuiTox provided by ERIC . . ~




e

i

o

" Dr. Jack R. Childress

Educational Testing Service
Princeton, N.J.

‘Dear Dr. Childress:

. I am forwarding to you a

R

ohi M
bha -

117 Sutton Drive
~ Plainview, N.Y.
January 30, 1975

11803

|

I

-

copy of my Maxi II prdposal."

" addendum an Nova's response along with a description of

the program that I have develope
recall my telling you that I rec

- Mini-Project Crant from the N.Y.

carry out this pro ject.

d and implemented. You may
eived a fully funded $3,000.00
State Education Department to

\ This is in response to your desire'ﬁo look at some of
“the_descriptive .materidl of my work in the area of creativity.

T) enjoyed meeting with you and Dr. Hammonds in Albany
and having the opportunity to share with you my impressions
periénces in the Nova program.

Sincerely’ydurs . -
\;=#;7/212a2 5522;22;%;’/

- .Ira Finkel

of and

L —

.
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EDUCATIONAL TESTING SERVICE

Jack R. Childress
. Face President

»

. " )
PRINCETON, N. J.o

K.

February 11, 1975

Mr..Ira Finkel _ . -
117 Sutton Drive ) . .
Plainvieg, New York l1803

Dear Mr. Finkel: . ' S ’ .

Thank you very much for ‘your very prompt-reply to my

request for infermation about your creativity project.

I have not had a-ockance to review.it in its entirety but

I am looking forward to it. It came at a very appropriate
time since I am meeting with a committee at ETS next week
which will be discussing the arts and programs for the
preparation of individuals in the varidus areas associated’
with this fieid. I am sure that I will get some clues

from your material which will aid in that discussion. . sy -

I enjoyed personally our change &g : th Novarﬁ@bgram
and the student reactions to it, £ alligradu te students

Good luck to you as you move toward the completion of your
degree. 1 hope that all goes well with the rest of your
work and the project.

. " v 1 ’ :
>
. Jack, . Childres 5

Vice President




‘I am planning to design and
of our elementary teacherd* in creativitv,

Program!. It will .consist of a series of taves dealing with ths

I have aspplied for a SED Minioroject Grant for this summer and

7 Since this project will deal with the humanitiés, I thousht-"that.

]

ISLAND TREES HlGH 5CHOOL .f

4]

STRAIGHT L ANE
ISLAND TREES 6,

| IEVITIOWN, N, Y. 11756
PErshing 1-4020

L Lo~ 4 - 74
Vivienne Anderson, Director
Div. of Humanities and Arts
Room 566 EBA

N.Y. State Educ. Deptc
Albany, New York 1222l

~

s

Dear Ms., Anderson; : o '
evelop a packaged program (solf

audio-visual tutorial progran with guides) for inservise training
Tha title of ths prosran
is "The Care And Feeding of Craat1v1ty iw Young iinds- 4n Inserv‘*~1

creative proceuys and strategies for developing rreative writine,
poetry, creative dramatics, art and dance., Lesion odtlines will,
also be oincluded that utilize such techniques #8 role vlwaying,
simulations, brainstorminz, and sensory awarene3s exercises,

e

plan to implement the program this fall with evaluation cagpried
otit via pre and posttest utilizing Torrance Tests 'on Credtivity,
end collecting samples of students' works. ’

I would share this with you in the event that it could have some
import for ‘use in futnre conferences, workshons and regional s
inservice programs in Hmmenities Educetion. '

[N

Sincorely yosins,

<7A" //;/7”

Ira IPinkel
District Director:
Science Education

9,
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' THE UNIVERSITY OF THE STATE OF NEW YORK
HHE STATE EDUCATION DEPARTMENT

ALBANY, NEW YORK 12224

SPECIAL NOTICE! . , K
WTOWARD HUMANIZING EDUCATION 4" '

«\ ‘ " CONFERENCE DEADLINE FOR RESERVATIONS:
MARCH 22, 1974
4&—. - - .

TO: City, Village and District Superintendents; School Board Members; Supervising
Principals; Diocesan Superintendents; Elementary and Secondary Public, Private
and Parochial School Principals and Teachers; Humanities, Art and Music
Educatérs; Performing Arts Coordinators; Studgpts;'goards of Cooperative
Educational Services; Public and private dnstitution of Higher Education

FROM: Vivienne Andefson

SUBJECT: Statewide Conference on the Humanities and the Arts, April 3-5, 1974, Concord

Hotel, Kiamesha Lake, New York

(sce special note on gasoline on page 2)

We look forward to working with your team at this conference which will help you

enrich programs for your students. . .

Many teams of teachers, administrators, students
registercd for the "Toward Humanizing Education 4"
program has been planned for your tcams.
this year's sessions:

Opening Evening Session: Senator William T. Conklin,

Conference.
Thg.following is—a

and community members have now
A unique and exciting

Deputy Majority Leader of the New

York State Senate, will represent the leadership of the New York State Legislature in

his brief and intercesting keynote,
in the arts. Senator Conklin was Chairman of The New
Resources. lle is now hard at work promoting the arts
life and education in the current Legislative

Senator Conklin's address will be followed by an
Child Goes Forth," a multi-arts celebration of music,
words of Walt Whitman,

session.

and will receive an award for his dynamic leadership

York State Commission on Cultural
as a priority in New York State

exciting live performance of "A
theatre and dance inspiied by the

presented by the Performing Arts Foundation of Long Island.

Associate Commissioner William L. Bitner will greet the conference:at the second
evening scssion on April 4 and present an award from the sixteen cosponsoring statewide

associations to Senator Jacob K.
federal legislation in the arts and humanities.
This will be followed by a stage performance:
haunting presentation by a Korean,

Javits for his distinguished national leadership in
Senator Javits will address the group.
an unusual steel band (students)-~-and a
Japanese and Chinesc dancer;

then a Festival for all

participants involving the creation of a multi-media environment in which participants

will share expericnces in music, dance and theatre.

A Sampling of Exciting Conference Sessions:

The following are just a few examples of the eighty excellent confercnce sessions

from which you will choose:

An Eldctric Odyssey:
disciplinary programs at all grade levels.

slides without a

camera, crcate film loops, easily constructed motor drive devices and twenticth century

shadow puppetry. ’{Z{{f~
_ 50

?

tapestry of just a few of

Demonstration of dramatic visual and sound iﬁagery for inter-multi-
You will learn how to make
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image Making.Without a Caméra: Demonstration with inexpquive materials;gsuqh as ™
found objects and magazine pictures to develop environments, storyboards and other -,
media productions for motivation at all grade IeVels,’kindergarten.throughvcollege,'

. . ) : c a . R T
The Perriwinklers: A mosaic of poetry on human themes, brought dramatically to =~
life by a renowned group of profeS§sional actors. Participants will learn how'to.
develop a climate as wedl as effective creative writing tools for personal expression.

Community Involvement in the Schools: Workshop paftic{pants will plan model programs,
(minicourses, independent studies, volunteer work for credit); will use slides and
other visual aids designed to show how to use the colmunity as an-educational resource.

Humanities/Arts Education for the Future: - A demonstration of how humanities/apts
education arouses an understanding of one's own creative powers, inspires a sdarch
for meaning and value, and'makes possible aesthetic experiences.

Editing Super-8mm Film with Synchronized Sound: Participants will- be offered activities °
appropriate for students from intermediate through college age which can be done with a
limited budget. They will work in groups as production crews. Each editing crew will

be given adequate film footage especially created for this activity. The crews will

also receive an editing script. Crews will edit (reorganize, reorder) film footage

as well as synchronize a narrative dialogue and musical score with visual images,

Some of the film techniques to be explored are: Matched-in-Action, Directoral Cut,

Pattern Cutting, and:Sound Mixing.

The Steel Band 4 Here's llow: Hands-on cxperiences in the creation of steel drums and
a demonstration of beating, grooving, rough and fine tuning, basic playing techniques, ¢
notation and use of other percussion with audience participation. The audience will :
be involved in the playing of basic type drums as well as various other percussive
instruments culminating in a performance by participants of a short repertory of
steel band music.

The Artist as Electographer (Creative Videco): Presentation of contemporary video tapes
produced by outstanding painters, sculptors and video artists. A discussion will focus
on the needs to understand the role of electography as a medium of communication between -
the artist, educator and the public. Ways and means to facilitate the exchange of

video tapes will be explored.

Jupiter's Travels on Earth: The Orchéstra and Opera Da Camera with the Nicolo
Marionettes will present "Jupiter's Travels on Earth," Haydn's Opera for Maiioncttes.
. The full performance will be enhanced by discussion and demonstration of this unique

medium -and its special contribution to a school program, involving administrators,
teachers and students from a school which has experienced the presentation and its
workshops. A participating workshop in which participants will construct their own
marionettes, learn to opcrate them and give them life in an improvisational setting,
supported by musicians, singers and puppeteers, will be held.

Gas for the Trip Home: Because of the energy crisis and gas shortage, the
Concord management has arranged for you to purchase an adequate amount of gas per
vehicle to travel home upon your departure from the hotel, at the station opposite
the main entrance of the hotel. To obtain your allotment, you must present your
paid bill or a validated cashiers gas coupon at the station.

Sincerely, : .

D Tt Prdicom




hPPLICATION FOR ATTENDANCE OF TEAMS AT HUMANITIES AND ARTS CONFEﬁENCB CONCORD
HOTEL, APRIL 3-5, 1974. PLEASE RETURN RESERVATION FORMS BY MARCH 22, 1974

.
v‘ ¢

.
S . »

.. % . INSTRUCTIONS Gt 0 e

- 1. Check or money order for registration fees ($10.00 per person) must accompany
this registjration form. Student registration fees are $5.00. Registration fees
. are not rcfundable after March 25, 1974. . ' .
- 2; If ope chech is used to pay for more than one individual, kindly type or print
the hame of each individual covered on the face of the theck
. 3. One mailing label, containing namc,*addre;s, city or town, state and zip' code
should be typed or pr1nted and returned with th1s form for EACH part1c1pant

The total cost to a district, per pevsen, for conference registration ($10, 00)
and two nights lodging and food (double occupancy), at $30.80 per diem per person,
including all gratuities, is $71.60. Special student rates will be offered which
include conferenc¢ registration ($5.00) and two n1ghts lodging and food (4 students
to a room), at $21.80 per dicm per student for a fotal of $48. 60

. Tear Here=

. e eean Y
AL * 3 L

Che;ks or money orders should be made .out to the National Association for Human1t1es :
”Educat1on bistrict 6, and mailed w1th this application form to: National Associa-
tion for ilumanities Lducat1on District 6, Audrey Trupid, Treasurer, R.D., 3, Edgewood]
Drive, Averill Park, New York 12018. A ma111ng label completed as in 3 above should
“Ibe included for cach team member registering to attend the conference. / '
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! If you have any spec1a1 questions, tgiephone or write:

H Vivienne Anderson, Director

! . Division of the Humanltles and the Arts

! -Room 566 EBA

! New York State Education Department
! Albany, New York 12224

! (518) 474-7810 or 474-7811
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Please print or type

Educational Institution , - County

Chief Institution Official

Address City or Town Zip Code _

. “ Telcphone: Area Code ( ) -

MEMBERS OF CONFERENCE TEAM .

PLEASE CIRCLE)
Name (Mr., Miss, Mrs., Ms., Dr., Sr.)

‘Title . Subject Area » - Grade Level

School/Inst1tut1on

Bu51ncss Address

Crty or Town =~ ' - State Zip Code

Home Address
City or Town State . Zip Code ;
* Business Telephone: Arca Code () llome Telcphone: Arca Code ( ) i
. —_— . 1
' Please Check One; Confexence Part1c1pant[:7 THE-4 Consultant /_/ ; Student i
: - Participant State Ldﬁcatlon Department ; Exhibitor ,~ |
‘ Registration Fee Enclosed: chlstrat1on fee ($10.00) Hotel Guest %
' Student fee ($5.00) Commuter |
_ . i

255, 271




THE UNIVERSITY OF THE STATE OF NEW YORK

. THE STATE EDUCATION DEPARTMENT
St . ALBANY, NEW YORK 12224

P -
‘ | _ © April 12, 1974

Mr, Ira Finkel °

District Director of
Science Education

Island Trees High School

Straight Lane '

Island Trees 6

Levittown, New York 11756

.

Deay) Mr. Finkel:
Dr, Anderson has forwarded your letfer of April 4 to me for reply,

~ Thank yo\ so very much for sharing with me your immediate plans to.
proceed with su¢h an interesting project. 1 sincerely hope you will keep
me apprised of your progress, We are always interested in such designs

- - for-use-at-our-annual-eonferencess -

Sincexely,
2

Chief .
Bureau of Music Education

ATT:gg

kit i e i
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PIRECTOR OF SECONDARY : T
EDUCATION : Lo
TIMOTHY M. MELCHIOR

. ey

PORT WASHINGTON PUBLIC SCHOOLS
. Hugh E. McGuigan, Supermtendent
INSTRUCTIONAL, CENTER : . -
L 16 BELLEVIEW AVENUE .
.- PORT WASHINGTON, NEW YORK 11050

. l;u

¢

January 28, 1975

.q\

ha

Mr. Ira Finkel - v ~ o a
District Director, Science Education - '

Island Trees High -School ‘

Straight Lane

Levittown, Mew-York 11756

Q
Dear Ira:- '
I received your letter of January 21, Ira, and
the description of your presentation is fine with
me, May I remind you that the session entitled !

- "Teaching With Creativity" will involve only

Junior highAgchool and senior high school teachers.

. J o
I look- forward to meeting you at that time.

Cordiglly.

™M:dk Timothy M. Melchior

273
257 o




" ISLAND TREES HIGH SCHOOL

2 L . STRATGHT LANE
' ISLAND TREES 6,

" LEVITIOWN; N. Y. 11756

 PErshing 1-4020

B
G

)

.-J_ - 21,'\-' 75
Mp, Tim Melchior
: " Director: Secondary Educ. R 3 - -
. ’ Port Washington Public Schools - I .

Doar Tim;
, This 1s to confirm thg Monday, . Fehruary 10th session on
"Teaching For Creativity" at which\#ime I will discuss
. -t creative prccess, elements of c cativity, different types
. oagcreativity (general approach), snd how to stimulate

' - 3magination to elicit croeative behavior in Math, Sciences,

* Language Arts, Social Studies, othor cognitive areas and .

motor areas ({specific tochnlqueq, strategies and ideas).

" I will meet you at 3:15 P.M. in the Main Office of P.D. Sohreibed
High School on that date,

I am 1ooking"forward to meeting with your staff at thatvtime.

e * Sincerely yours,

B Ira Finkol
_ ‘ - ¢ District Dixector.
. ‘ _ o Seience.Education

4
’
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TO: Ag{L TEACHERS
- FROM: . Frank T:?ﬁccowan, Timothy Helchior, Antoinette Zunmo,
oo Cecil Tinder, Joseph Conlon - . _
. . » . N N : . . . : / -. ‘—~. - .- * ] '.
v - RBE: = Curriculum meetings for Feébruay 10, 1975: 3:15-4:30 p.n,
. . "t Schreiber High School . : - : ' ' '

‘

- L . - -

.  PROGRAM THEME SN B

L ) . - PROGRAMS OF. SPECIAL/qNTERFST" T S

)

)
ALL PROFESSIONAL STAFT MEMB%ﬁS ARE/Tg ATTEND ONE OF THE FOLLOWING
CLUSTERS UNLESS THEY ARE TO ATTEND A-SPECIAL GROUP, MEETING, COFFEE -
, WILL BE SERVED I&, THE SCHREIBER CAFETERIA FROM 3:10 Pam, to 3:25 p.m,
FR ALL CLUSTERS AND GROUP- MBETINGS UILL BEGIN PROMPTLY AT 3 30 p.m,

>

CLUSTER I Teachinc for Citizenship in the Age of Water?ate (K- 12)
Consultant: Prof. Stuart Filler "Associate Dein Hofstra University Law

B S Scheol *
: ’5_- A Description: What are the moral implications for\@merican Society in an age
K D of- B;fergate?¢ Yhat responsibilities 'does a school system bear?™ -
- . . Ho

does a teacher‘educate for citizenship? How can-a teacher
'provide meaningful instructional experiences for his or her
tudents? These questions will be explored and discussed during

~

. - /this sessiod, =0
. Place: < Schreiber auditorium )
T Presiding: . " Dr, William Morrison B
Recorder:. - to be determined
8. . . W . ) . N N
~° -~ CLUSTER II: .Communication 8kills X-6 -/ "The Langnage Arts and the
- PR . Individual 'Learner' s

Consultant: Dr, Charles Reasoner, Professor of Education, New York University
Description: . This will be a discussion—demonstration session, Current
' thinking in areas of oral and written language, spelling,
handwriting and EnOlish usage’ will be presented

" Place: . "Room-1 " ° ‘ = A' A ’
Presiding: Mr. Charles Smith
Recorder: = Miss Diane Telfcyan

CLUSTER TII: Science fof Primary Grades (K- 3) ’ " . B
Congultant:, Dr, Mary Moffat Professor of Early Childhood Edugation, Queens ‘ ,

- ’ College
. Description:  This cluster will Provide basic science curricula and‘activities
- < for the natural and physical-sciences., It will focus wen |
. Ll scientific experimentation for the primary grades and-will be . J
o : Lo " appropriate fok varied levels of° teacher sophistication,. -
Place: Cafeteria . . , _ . St
Presiding: Mr, Lee.Aschenbrenner N 3 . . o
Recérdery MI'S. Pamgla Sherry =« | . R ), 27

;e

'O CLUSTER IV:) ' Individualizing Social Studies (K-6) o S
*[:R\!: Consultant: Mrs, Marie Schilling, Professor of Education, SUNY at Oneonta
PRI ‘Description: This session will fopugjglindividualization in the socéial 259

Rf‘lh}*loo . ra (‘1'1111 1aF W11 At mname tha dncideee mmeload £ o o
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“ Consultant: Dr, Ernest Siegel, Associlate Professor in Soecial Education, -
. Adelphi University g
) . Description- This session is designed to provide an opportunity ‘for the v °
: ‘ junior high school teachers with a specific session on learning
. @ disabilities in the early adolescent., Specific attertion will
. "\ be directed to means for remediating and individualizing -
} instruction and improving student self-concept.
Place: oom 140 » . ¢
Presiding: Mr. Leo Donahue 7.
Reoorder. Mrs, Zelda Ferber :
CLUSTER XV: Geometry Labs (7-12) '

‘SLUSTER XIII:

o Consultant: Mr. Ira Finkel, District Diiector of Science Education, Island -
;1 | _ Trees
j . Description: This session will focus on the nature of the creative process, - ;
! elements of creativity different types of creativity, and the °*

_ stimulation of creative behavior in the basic'cognitive and

o motor areas, '

Place: Room 119 _ o A

Presiding: Mr. Herman Determzan _ T

Recorder: “"Mr, Stuart Thomas '

CLUSTER XIV:

Helping the Learning Disabled Adolescent in the Regular

g

Teachine for Creativit 7-1? .o B s

o

Classroom (7-9)

Congultant!

Description: This session is designed to acouaint the secondaty math tcachers ¥

. s e " with the lab approach that is used in geometry at Schreiber, A’

e - discussion of the math lab and its potential is also planned.
Place: Room 6 '
‘Presiding: Mr, Robert Bartels
Recorder: Mr. Frank lleystril
'CLUSTER XVI:. Teaching About Cardiac Resuscitation
Consultant: Dr. Josepn Tesoriero
Description:” Dr. Tesorierc will neet with the secondary health teachers N
‘to fiscuss the toplc of teaching cardiac resuscitation. T
Place: Roonm 128 ,
Presiding- Mr, William Berry
Recorder: Mr., Preston Johnson 7 !
CLUSTER XVII: . Current Health Services Lrowrem e
Consultant: Dr. Joan Easton, Port Washington public Schools Physician
. Descriptiqn: The purpose of this session is to review certain practices
- in our curreat health services program,
Place: . '+ "Room 112 L K e ,
. " Presiding: Yirs. "Svlvia Chollet _ I . : e

Recorder: Mrs. Hélen Reid '

. THE FOiiOWiNG MELTINGS HAVE BEEN ORGA:IZED T

PROGRAI IEEDS:

lrs., Elaine Labrocca, Schreiber . ;0

"

» ) _ . ,
MEET SPECIFIC DEPARTMENTAL AND/OR

1, The Schreilber Business education department will meet in the’ Schreiber
business education office to discuss the ten week electivelprogram and
new courses for the third marking period and to plan, the fourth quarter ‘
business education oprbgram. 276
. ¥
o 2, 'The Schrelber °tience°denartmeht will meet in the science wing to discuss

the organization of the science, pregram.and its role in the Schreiber:
High School pro&ram 260 .

W |
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Hugh E. McGuigan,
"~ 7 INSTRUCTIONS

DIRECTOR OF SECONDARY -
 EDUCATION
TIMOTHY M. MELCHIOR

’

February 11, 1975

Mr. Ira Elnxel ST il

District DivectqQr, Science Educatjon

Island Trees High School

Straight Lane - .

Levittown, New York 11756

| Dear Ira: - ? T

N Thank ycua, Ira, for joining us on our Currlculum Monddy,
February 10, to discuss creativity and creative behavior,
Your presentation was ‘well received, and the teachers felt
that your information prov1ded new 1n31ghtb into ways to

N ' stimulate creative thinking on the part of both teachers .
and "students, Thank you for your help. :
’ * 8 ‘s i .
2) ’ Cordlally, _
. v . . ¥)
Y 1
o At Ndleiea
TMM:dk ’ B Timothy M. Melchior
X3
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BrieiiteonPublic fhosls—— — . |eomRDoFEBLCATION -
SCHCOL DIST ; e - CRRcl A, DANIEL

- r-naqmsur "

FRED B, HUERNFR
‘4, 'VICE FRESIDENT

" MRS, GAYLE CHLER .
SECReTARY

BRIGHTOMN,
' 60501

L DANIEL L. WhiT/DRE -

DEFUTY SUPERINIENDLNT o RAY ROMERO

TREASUhINR
 DAVID 1, FAHRBACH

1 JAMES J. O'LELL _

& 1 WILLIAM F. SHARP, JR.

o

Decenter 23, 1974 o .

Deputy Supcrlubendent

DLH:cv

.

o

Ira Finkel, Project Director . ' Y _ ~
Island Trees High School : ) " .
Straight lLane . ‘ ' o '
Leveittown, N.Y. 11756 _
Dear Project Director: s | . . " o
H@ are most jnterested in your E.S.E.A. Tit]e I1I project:
, The Cars and Feeding of Creativity in Children -- An Inservice Program
| for Educators
? . | ]
We are‘1nvo1ved in p”oqrdm dc:e1opmpnt in %‘s1m11ar area and yolr .
\ project may provide assistance. . ‘ - ‘ .
hou]d'yobnpledse send us one copy of ény dissemination materiatl
you have dLveloped and one ccpy of your rnost rgeent continuation
and/or evaluation-document. Lo you have other|pro grem materials
available as ‘a result of this project? What are your procedures
\ for possible visitation? ' ' -
Thank you for_your “assistance.
‘Sinceré]y‘ ' ' l : ’ “
v el \. ! : R
e LS
L C‘w«ﬁ‘\ '-*’VW a«:‘,.:"v,..n SR
Daniel L. nhitacre v
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- ) - " farch 3, 1975

pr. 8. O. Xaylin :
Director of Practicums and Case Devglopment "
Nova University Ed.D. Program

Ccollege Avenue . o :

Fort Lauderdale/ Florida 33314

»

r. Kaylins .

~

Mr. Ira Pinkel Diré;Eor of Science in this scheol district,
as recently conpleted a -comprxechensive inservice program for
teachsrs on developing-imagination and creativity in children.
The course includes films,.slides, videotapes and audiotapes,
and was taught ‘to five teachers by Mr. Finkel during this
gchool year. All the feedback we have recéived is excellent,
both from teachers and students, and we have every intention
of incorporating the course” and the jdeas~ it presents into)

our program during the next few y=ars., he specific sug-
g;@dr" le,

gestions Mr. Finkel® has developed axe pxa tical an

and have excellent effact in the clasgroom.

+

Sinceire Ly ’

L . 'Richard G. Morrow
RGM:ms S ' " Superintendent

. ” :

E.é.rl. Finke;'//// y E
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ISLAND TREES PUBLIC SCFH)OLS\
. ' ' Union Free School District #26 _
- \ ISLAND TREES, LEVITTOWN, N. Y. 11768 - ’ L

PErshing 1-4020 ), Coe N ‘ o

B ' L ’ o J. FRED SPARKE SCHOOL'
March 3, 1975 ” Robin Place *

OFFICE OF THE PRINCIPAL

Dr. S. O. Kaylin .
Director of Practicums & Case Development
Nova University

College Avenue

Fort Lauderdale, Florida

[}

33314

Dear Dr.'KayIin:

We have just completedwusing .a series of activity

"lessons, DEVELOPING IMAGINATION, and CREATIVITY,

designed by Mr. Ira Finkel for use in inter-

mediate level elassrooms. The purpose of the

series is to foster, develop, and draw forth the

creativity of the youngsters through such activities

as are involved in music, art, role playing, and

the like. These materials Were used. successfully

in our sixth grade. ‘ .

Through my examlnatlon of the materlals, I am

convinced of their potehtial for productive class-

room use. The success of the program this year »

indicates to me the value of its possible imple-" -

Y mentation  in our school next year, and I hope to ~
be able to do this .during the 75/76 school year.

-

.- ) 7 Yery. truly yo;;j)/' _ : ]

Mary Ann K1v11ghn
- MAK:EMcD Pr1n01pa1 ) -

. cc: Mr, Ira Finkel

281 —
265
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" ISLAND TREES PUBLIC SCHOOLS

Unlon Free School District #2¢
ISLAND TREES, LEVITTOWN, N. Y.
Area Code 516 — PErshing 1-4020

STEPHEN E. KAROPCZYC $CHOOL -
‘ Island Trees 1
- s . ‘ tevittown, N. Y./ 11756

e Dr. S.0. Kaylin - :

’ pirector of Practicums and Case Development
Nova University Ed. D. Program t-
College Ave. .

Fort Lauderdale, Florida 33314

Dear Dr. Kaylin:

We are currently using ébe entire program
"Developing Imagination and Creativity". -
developed by Mr. Ira Finkel.

The pupils and teaéﬁérs have enjoyed
_ using the program, and we have ndticed marked
; improvement in pupils'’ atti%gdéq and under-
standings. " -
We recommend that the program be continued
next year.

. Very truly yours,

. N ./ - ) ‘/7 "
- . i ' . r {{Q&Zo?/(7TZT147:Z::ﬁL/

AS:ht' : . (Mrs.)Annette Stokes, Principal




March 3, 1975 °

Dr. 8. 0. Kaylin '

Director of Practicums Case Davelopment ’

Ed. D. Program N . '
Nova University

College Avenue .~

Fort Lauderdale, Florida 33314

Dsar Dr. Kaylin:

Mr. Ira FPinkel hag kept me apprised of tha work "n which he is
engaged since the inceptiom of his doctoral project. On several
occasions he, soma colleaguas of mine, and I diascusszed his work. In
the process, I have had the opportunity to examine the various
iterfals he has daveloped..

T o very favorably impressed with the quality of the work that
Mr. Finkel has done. In fact, as Presidont of the Fagsau County Science -
Supervisors Asacciation, I invited Mr. Finkel to be the quest specker at
our November. 1974 poneral membership meeting. He spoke about the work
in which he ic involved. I lknow that as a result of nis fine prosen=
tation he was Invited by tha Diroctor of Sccondary Education of the Port
washington gchool district to offer a workshop on creativity in that
district. In addition, I invited Mr. Finlkel to present another workshop
at a Spring, 1975 conference to be jointly sponsored by tha Nassau
County Scicnce Superviscrs Association and two other profesaional
organizations with support by a grant from the National Science Teachora
Asggoclation.

In addition to doing a fine Job, I balleva that ¥r. Pinkel has ine
volvad himself in an arca that is in need of pgroater professional attention.
tha: 18 ordinari] y given to it. Teachers and thoso who ara preparing to

5 g8 TR




..z.

‘teach nead to learn mﬁa to nurture creativity fn children. T bealieve
that Mr. Pinkel®s work can and deserves to be implemented in school
digtrict fn-service courses as well ag University in-servi¢e workshops.

-+ In addition, I beliove that his work or segments of it, 1£f incorporated

into existing undergradugte teacher aducation programg, would serve a
very worthwhile purposa. ,

- F oA ) N .

Tha materials, and ac ies that Mr. Pinkel hag developed are at
tha elemontary school”level. have no doubt that I would have ine
cluded segments of hip work in|my couwrses wera thay at the secondary
school level. There 18 a nead{for such work at that level too.

In conclusion, I belicva Mr) Pin: ol has done an excaellent job and
his work has much potential for use in programs deaigned to educate

teachers. .
S8incorely youra,
‘ j;hlo
JBD/1p 8

/ /Apsociate Profesnmor of
e ‘/ Secondary Education

R R e eicons

R T A
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March 11, 1975

‘..Dr. s. o. Kaylin

Director of Practicums and Case Development
Nova University Ed. D. Program '
‘College Avenue ' _

Fort Lauderdale, Florida 33314

-Dear-Pr; Kaylin:

Mr. Ira Pinkel has recently completed a successful pilot projec*
for elementary school children in Island Trees. The project was
entitled "Developing Imagination and Creativity in Children".

1 am thoroughly familiar with the materials and the manner in which
the project was carried out because J have discussed it with
Mr. Finkel on numerous occasions and have indicated that elements

- of iqlhave immediate practical application in our high school.

" Plans are now being made to further develop the program so that 1t
could be implemented next school year with regular courses of study
in the high school. i , |

In carrying out this important work, Mr. Finkel has proved that he

ig an innovator with a high commitment of purpose, and an ability to
inspire great effort in others. ’

Through his skill in implementing this project, he has demonstrated
exceptional leadership for the staff and has provided a needed and
valuyable educational service for the school district.

(7\761’}: truly yours, '

St
, Irving Carroll

ICsel - . _Principal

285
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